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KEY OF ACRONYMS

AISWA

ANZIC

ANTA

ASTF

AQF

ARF

CC

CCI

CEO

DETYA

EDWA

ITC

MDSITA

NTM

RTO

SEMACC

SEMCC

SEMYA

SLO

SWL

TAFE

TEE

TISC

VET

WACE

WADTE
Association of Independent Schools of Western Australia

Australia/New Zealand Standard Industry Classifications

Australian National Training Authority

Australian Student Traineeship Foundation

Australian Qualifications Framework

Australian Recognition Framework

Curriculum Council

Chamber of Commerce and Industry

Catholic Education Office

Department of Education Training and Youth Affairs

Education Department of Western Australia

Industry Training Council

Midland Districts Schools Industry Training Association

National Training Module

Registered Training Organisation

South East Metropolitan Area Consultative Committee

South East Metropolitan Chamber of Commerce

South East Metropolitan Youth Action

School Liaison Officer

Structured Work-based Learning

Technical and Further Education

Tertiary Entrance Exam

Tertiary Institutions Service Centre

Vocational Education and Training

Western Australian Certificate of Education

Western Australian Department of Training and Employment



KEY OF TERMS

Cluster
A group of schools that have joined together in order to make decisions about the delivery of VET within those schools.

Fast Track Program
A program for students who are at educational risk, which may include SWL or focus on developing work readiness. 

Group Training

Company

Jobs Pathway Program

National Training Modules (NTMs)
A not-for-profit organisation that finds places for apprentices/trainees with host businesses.

A Federal Government initiative funded through DETYA, aimed at assisting students to make the transition from school to the world of work.

Units of competence that can be embedded in an accredited subject or grouped to make subject equivalents.

National Training Packages

Off-the-job Training

On-the-job Training

Provider
Packages containing competency standards that have been developed by the Training sector.

Vocational training that does not take place on-the-job.

Structured Work-based Learning

(ie vocational training that does take place on-the-job).

A public/private training provider.

School Liaison Officer

Social Trainers
A member of staff in one of the schools in the Hills (and Associated Colleges) cluster who works directly with students doing SWL.

Trainers who accompany Education Support students in a VET program for part of their training, until the students are able to work independently.



VETwork
The SWL database that is being developed by EDWA for use by schools in the Government sector.

EXECUTIVE SUMMARY

Introduction

The development of improved pathways for young people from school to work is a key community priority. In response, the Commonwealth Government through ANTA is providing $20 million of vocational training funds to the States over four years (1997-2000) to facilitate the expansion of vocational education in schools. This initiative has generated considerable activity within the school system as programs for young people not bound for university have been expanded. This expansion, however, has been uneven in its application and is receiving varying levels of support at the school and community level.

The South East Metropolitan Area Consultative Committee, representing community and business interests in the south-east corridor of Perth, has been heavily involved in the development of school-based VET programs. In order to make better decisions about how to help promote and develop VET for school students, SEMACC conducted an audit of all 1999 Year 11 and 12 VET programs operating at schools in the south-east metropolitan area of Perth.

The survey was carried out over the period June to August 1999. All 14 Government schools in the region offer some form of VET program for Year 11 and 12 students. Of the 16 non-Government schools surveyed only 10 offer VET programs.

Methodology

The audit involved a series of in-depth interviews with staff from those schools with VET programs, (usually the VET coordinator), based on a questionnaire specifically designed for the purposes of the audit. The main areas of information sought during these interviews were:

1. Exactly what VET programs are in place at each school,

2. How many students the VET programs are attracting, (together with the extent of the students’ commitment to those programs),

3. The extent to which VET programs are facilitating articulation with employment and further vocational training,

4. How far industry is involved in determining the nature of VET programs, and

5. The effect that funding arrangements are having on the development of VET programs.

Information was also sought about the number of school students undertaking New Apprenticeships while still at school. New Apprenticeships are an ANTA priority because the development of school-based New Apprenticeships are seen as an important development with regards to facilitating students’ transition from school to work.

The funding guidelines offer considerable flexibility with respect to the type of programs that schools can establish.  Indeed, Western Australian schools have a choice between:

· Simply establishing SWL
 as an alternative to other mainstream subjects and providing for very little off-the-job training;

· Offering SWL together with very generic off-the-job training; and/or,

· Developing far more specialised programs that involve doing SWL and a large amount of off-the-job training related to a specific industry area.

This audit was carried out in the knowledge that in the Government sector programs combine SWL with training in at least one NTM in order to ensure that they attract ANTA funding from EDWA. In the non-Government sector the approach is slightly different in that VET programs are based on the Instep and Instep Plus models, although only those based on Instep Plus receive ANTA funding.

The report will assist those seeking to obtain a better understanding of what is actually happening, and is a guide and resource document for all those involved in school-based VET programs.

Findings

This report provides a detailed statement of the actual programs operating and the numbers of students involved. Our main findings are as follows.

· There is a myriad of VET program offerings across the region including generic, SWL-based and industry specific. These programs range from discrete industry programs through broad-based but integrated VET packages, to very generic programs that have only a marginal association with vocational training, (ie. one NTM and SWL). Programs based on structured workplace learning form the basis of most programs, particularly those in non-Government schools.

· Discrete industry-based programs are limited and tend to be concentrated in certain industry areas such as business and clerical, and tourism and hospitality. Some industries with very strong employment demand such as communications, manufacturing and science and technology are almost totally neglected.

· Of the 30 schools in the region with Year 11 and 12 students, 24 currently offer some form of VET program. It is clear significant progress is being made in developing a suite of programs that better serve entire school populations rather just Year 11 and 12 students bound for university.

· There has been rapid growth in the number of students participating in VET programs over the last three years, from negligible levels to nearly 20% of all Year 11 and 12 students over the period December 1996 to July 1999 and now involving about 960 young people from across the region.

· Although one third of Year 12 students are not enrolled in TEE, only 13% of Year 12 students are enrolled in a VET program.

· There are currently only 19 school students in the region undertaking a New Apprenticeship.

· Schools are not adequately monitoring the participation of equity groups in VET programs. This makes it difficult to gauge whether the needs of these groups are being adequately met. The collection and reporting on the participation of equity target groups should be more actively promoted as a means to evaluating whether the needs of these groups are being met.

· There is clear evidence that VET programs are facilitating articulation with employment and further vocational training, even when students leave school early and do not complete their programs. Most students exiting the system and tracked by the schools are going onto further training, new apprenticeships or employment.

· Very few formal links between schools and industry were identified in the course of the survey. Those links identified are mostly new and very school orientated.

· Industry currently has virtually no direct influence over the nature of VET programs within schools and schools seem unable to establish a balanced relationship that is of mutual benefit to the school and business.

· The poor connectivity between schools and industry means opportunities to exploit emerging areas of employment availability are being lost.

· External training provider costs are perceived to be extremely high and the nature of Government school funding arrangements creates a reluctance to outsource off-the-job training because of the need to sacrifice staff (ie. salary trading) to yield up funds to pay for the training. This limits the use of off-the-school campus training options to raise the quality of VET programs.

· Parental attitudes towards VET remain out of sync with prevailing public policy and a major campaign is required to persuade them and the community at large of the benefits of school-based VET programs for Year 11 and 12 students.
1.0
INTRODUCTION

Alongside the other fifty seven Area Consultative Committees, SEMACC is an independent, Government-funded agency, working in partnership with Government, business and the community to identify and foster opportunities for jobs growth and skills development within its region. This region spans the local government authorities of South Perth, Victoria Park, Canning, Belmont, Gosnells, Kalamunda, Armadale and Serpentine-Jarrahdale.

The following report is a synopsis of an audit of VET in schools in the south-east metropolitan region, that was conducted by SEMACC during the months of July and August 1999.

The purpose in conducting this audit (which covered both the Government and non-Government sectors) is to help SEMACC make more informed decisions about how to promote and develop VET for school students within this region. In particular to assist the school to work transition for those students beyond the age of compulsory attendance at school and who are not bound for a university.
The main information that SEMACC wanted to obtain was:

1. Exactly what VET programs are in place at each school,

2. How many students the VET programs are attracting, (together with the extent of the students’ commitment to those programs), 

3. The extent to which VET programs are facilitating articulation with employment and further vocational training,

4. How far industry is involved in determining the nature of VET programs, and

5. The effect that funding arrangements are having on the development of VET programs.

1.1
Methodology

In order to obtain this information, interviews were conducted with school staff in the south-east metropolitan region, who are involved in the development of VET programs in their schools (usually the VET Coordinator), based on a questionnaire designed specifically for the purposes of the audit.  A separate summary report on the quantitative data obtained at those interviews (detailed in Appendix 3 of this report), was then sent to each school, and the staff involved asked to verify the accuracy of these reports and to make any amendments they felt were necessary.

As not all of the schools in the region with students in Years 11 and 12, currently run VET programs, (it is not compulsory for schools to develop VET programs for their Year 11 and 12 students), interviews were only conducted at twenty four schools.  These twenty four schools are listed in Table 1.1 (on page 10), in which they are grouped according to which education authority they come under.

A further six schools in the region were contacted and asked to comment whether they have any plans to implement VET programs in the future, (those being Armadale Christian College, the Australian Islamic College, Divine Mercy College, John Calvin Senior High School, Rehoboth Christian School and Thornlie Christian College).

In addition to contacting the schools some of the cluster Coordinators were contacted to establish the type of activities they carry out on the schools’ behalf, the services provided by the clusters to schools and the extent to which decisions about the implementation of VET programs within individual schools are made at the cluster level.  Most cluster Coordinators willingly provided information requested however information from some schools could not be collected.

Another area where it proved difficult to gather information was how funding is allocated to the different clusters/schools by the school authorities, partly as a result of a reluctance by some staff to share this information.

After this process of information gathering, a draft of this report was sent to the members of a reference group
, who were then invited to discuss the validity and credibility of the findings of the audit.  The valuable feedback provided by this reference group was then incorporated into those findings and the report finalised.

TABLE 1.1

AISWA
Carmel Adventist College

John Wollaston Anglican Community School

Penrhos College

Wesley College

CEO
Aquinas College

Lumen Christi College

Mazenod College

St Brigid’s College

St Norbert College

Ursula Frayne Catholic College

EDWA
Armadale Senior High School

Belmont Senior High School

Cannington Senior High School

Cecil Andrews Senior High School

Como Senior High School

Gosnells Senior High School

Kalamunda Senior High School

Kelmscott Senior High School

Kent St Senior High School

Kewdale Senior High School

Lesmurdie Senior High School

Lynwood Senior High School

Maddington Senior High School

Thornlie Senior High School

1.2
Outline of this report

This report examines:

· The options available to schools wishing to establish a VET program

· The type of programs already in place

· How they are being managed/coordinated

· How many students they are attracting

· The results the programs are achieving

· How much of an influence industry has over their development

· The effects of funding arrangements

· Comments from staff on the development of VET in schools

· Plans being made for VET in schools in the future.

A summary of the information gathered is recorded in the body of this report and in the final chapter findings are made about the status of VET in schools and prospects for the future. A detailed record of the data collected from each school is to be found at Appendix 3.

2.0
OVERVIEW OF VET IN SCHOOLS

2.1
Government Priorities

Government priorities for vocational education and training in schools are set out in ANTA’s Principles and Guidelines for Improving Outcomes for Vocational Education and Training (VET) in Schools (updated in 1999). Funding is provided “to support vocational education programs in schools that are delivered as part of a broad, general education that combines study towards a senior secondary certificate with nationally recognised, accredited, vocational education and training.” (1999, pg.1). This is currently supported by an annual national allocation of $20 million to State training authorities.

More specifically, ANTA states that funds will be provided for the development and delivery of programs that:

1. Are “based on national industry/enterprise competency standards based on Training Packages where endorsed, or involve modules based on available industry/enterprise competency standards”, (1999, pg.1)

2. Are “delivered by providers who meet registration requirements of the Australian Recognition Framework”, (1999, pg.2)

3. “Relate to or provide, VET certificates within the Australian Qualifications Framework and senior secondary certificates endorsed by State and Territory Board of Studies”, (1999, pg.2)

4. “Provide for industry identified requirements for structured workplace learning and assessment and take account of national and local skill shortages and industry needs” (1999, pg.2)

5. “Articulate with apprenticeships, traineeships, employment and further education and training”, (1999, pg.2)

6. “Provide for the needs of the equity target groups” (1999, pg.2)

7. “Develop regional and community partnerships”, (1999, pg.2).

2.2
Approaches to VET Delivery

Within these guidelines there is considerable flexibility to establish different types of VET programs. Western Australian schools have a choice of simply establishing SWL
 as an alternative to other mainstream subjects and providing small amount of generic off-the-job training or developing far more specialised programs that involve combining SWL with industry specific off-the-job training.

Work is under way to increase this choice even further. For instance plans are being made to allow students to do a formal structured training component outside of school hours during their part-time work, which could then count towards either their WACE and/or an accredited VET program within their school.

Two main factors affect how schools establish their VET programs. Firstly, the school authority they come under, with each authority responsible for determining which activities will be funded in their schools provided they demonstrate that these activities meet the ANTA principles and guidelines. And secondly, the priorities set by the local cluster to which the schools belong. The cluster’s role is to develop a discourse between different schools on how to implement VET within a given area and facilitate the coordination of this among the cluster members.

In the Government sector for example, schools tend to combine SWL with training in at least one NTM in order to ensure they attract ANTA funding from EDWA. In this report only those Government sector school programs that include this combination are considered VET programs and included in the statistics.

In the non-Government sector however, partly as a result of cluster level decisions, the two main types of vocational programs that have been established are those based on the Instep and Instep Plus models. Only the latter of which usually involves doing SWL together with some off-the-job training (often in addition to any five/six other school subjects or as an alternative to one of them).

In this report, although the non-Government schools only receive ANTA funding for those programs based on the Instep Plus rather than the Instep model, both these programs have been labelled as VET programs. This is because those based on the Instep model are the main type of vocational program that includes SWL undertaken by Year 11 students at these schools, and they are often a prerequisite for doing a program based on the Instep Plus model in Year 12.

Also included in the report are statistics on students in both the Government and non-Government sector undertaking New Apprenticeships (part-time traineeships) while still at school. Traineeships are an ANTA priority because school-based New Apprenticeships are seen as an important step in facilitating students’ transition from school to work.

2.3
Industry Areas

In addition to the types of programs schools can establish they also have a degree of choice with respect to the industry areas that their less generic programs can focus on.  Listed below are the nineteen ANTA industry areas (which are based largely on ANZIC industry classifications), that such programs are likely to cover:
· Arts, Entertainment, Sport and Recreation
· Automotive

· Building and Construction

· Business and Clerical

· Communications

· Community Services, Health and Education

· Computing

· Engineering and Mining

· Finance, Banking and Insurance

· Food Processing

· General Education and Training

· Primary Industries

· Process Manufacturing

· Sales and Personal Service

· Science, Technical and Other

· Textiles, Clothing, Footwear and Furnishings

· Tourism and Hospitality

· Transport and Storage

· Utilities.

3.0
1999 VET PROGRAMS

3.1
Program Range

The survey found major differences in the development of VET programs for Year 11 and 12 students in the region. This ranged from schools with large and comprehensive programs, to those in their pilot year and finally to those who are currently not offering VET at all.

The VET programs operating in the region range from industry specific, discrete offerings for dedicated groups of students, programs involving the outsourcing of training with registered training organisations (eg. TAFE), through simple programs based on the Instep model, and minimalist programs largely based on SWL and one NTM. Detailed summaries of the programs offered school by school can be found at Appendix 3. These summaries set out the types of programs and the numbers of participating students.

Programs based on the Instep model involve the students doing SWL and some off-the-job training together with any five other subjects of their choice. More intensive programs involve students committing to doing SWL and a set group VET orientated of subjects with a strong industry focus.

Examples of these latter types of programs, are to be found mainly in the Government Senior High Schools, with the Hospitality and Tourism programs at Armadale and Belmont, the Business Education Skills and Training program at Cannington, the Health and Community Services program at Kelmscott (to be discontinued after 1999), the Hospitality and Tourism Studies program at Kent St, the Electrotechnology program at Kewdale, the Hospitality program at Lynwood, the Health and Recreation program at Lesmurdie, Hospitality Studies program at Maddington and the Child Care program at Thornlie, all seeming to be particularly focused on an industry area and very cohesive VET programs.

Because some of the programs are in effect complete packages, requiring students to commit to doing certain non-TEE subjects, the students need to make a choice between doing the program and studying for their TEE, (unless they are willing to start Year 11 again the following year).  Whereas some may suggest that this is problematic and the avenues to VET should be as open as possible to all Year 11 and 12 students, it has to be questioned whether adapting some of the VET programs in order to cater for students with a variety of post-school destinations in mind, means these programs become less focused on a particular industry area, thereby adversely affecting their ability to facilitate readiness for entry into relevant employment or further vocational training after leaving school.

The key factors affecting the nature of VET programs in the Government schools in this region include:

· Student demand (with each school in the Government sector needing to have between 15 and 20 students in a program in order to receive ANTA funding through EDWA),

· The nature of the subjects that are already offered at the school, and

· Which members of staff are willing to become involved in VET.

In the non-Government schools it seems that programs based on Instep/Instep Plus are preferred. This appears to be partly because Instep is a tried, tested, and authenticated model, and partly because these schools do not feel they are able to garner sufficient numbers in Years 11 and 12 to run other types of VET programs.

3.2
Discrete Programs

Based on the survey there are very few discrete VET programs at the schools.  Perhaps part of the reason for this is that as some of the staff interviewed from the Government schools said there are not always enough students who want to participate in a particular program in order to allow for its separate establishment. While there are some advantages in discrete programs, such as that it enables the students involved to bond well, to focus on a particular industry area, to do all the same units together, and to work as a team (and also makes it easier for the school to arrange excursions for example), there can also be some major disadvantages.

Indeed, some staff commented that they have decided to only have integrated programs in the future, mainly because the students involved in the discrete ones (such as those students in the Health and Community Services program at Kelmscott Senior High School and the Building and Construction program at Cannington Senior High School, which are currently discrete, and the Vocational Program at Mazenod College, which used to be discrete), had come to see themselves as separate from the rest of the students in their year and that this had a negative impact on the atmosphere of the school.  It was also said that discrete programs “tie up” the teachers involved and can be out of favour with those responsible for timetabling.

Where programs are integrated rather than discrete, some staff noted that it can be beneficial if there is at least one common subject in which all VET students participate
. This can be taught by the same teacher, so that all those VET students have a common reference point, in addition to that provided by the VET Coordinators and School Liaison Officers.

3.3
Industry Areas Covered by the VET Programs

Table 3.1 highlights the spread of the more industry specific VET programs across the ANTA industry areas with a program defined as generic if it is based on an Instep model and/or the students in the program only have to do minimal if any industry specific school subjects.  As Table 3.1 highlights, only about a third of the students in Years 11 and 12 in a VET program, are in industry specific programs.

In addition, only eleven of the ANTA industry areas are covered by these programs with no programs targeting the areas of Communications; Finance, Banking and Insurance; Food Processing; General Education and Training; Process Manufacturing; Science, Technical and Other; Textiles, Clothing Footwear and Furnishings; and Transport and Storage. Programs are concentrated in Building and Construction, Business and Clerical, and Tourism and Hospitality (mainly food production).

All of which suggests that not only are a lot of students participating in very generic VET programs, but a lot of those who are participating in more industry specific programs are doing training that is concentrated in the same areas.

The concentration of this effort does not appear to be the subject of very much review or scrutiny by the clusters despite this supposedly being a key role for the managing the rational and equitable development of VET programs. In the Government sector for instance, where each school must obtain approval for their VET programs from the cluster, no school has been refused permission for their year 2000 programs, although the programs offerings will be similar to 1999.

TABLE 3.1

Number of Students in Generic and Industry Specific VET Programs: June 1999

School


Total

Yr 11 & 12
Generic
Industry
Industry Areas

Carmel Adventist College
12
12



John Wollaston ACS
28
28



Penrhos College
16
16



Wesley College
8
8



Aquinas College
24
24



Lumen Christi College
12
12



Mazenod College
28
28



St Brigid’s College
27
27



St Norbert College
52
52



Ursula Frayne Cath. Coll.
24
24



Armadale SHS
91
55
36
Tourism and Hospitality

Belmont SHS
89
77
12
Tourism and Hospitality

Cannington SHS
71
42
29
Automotive, Building and Construction, Business and Clerical

Cecil Andrews SHS
29
14
15
Building and Construction, Sales and Personal Service

Como SHS
44
15
29
Art, Entertainment, Sport and Recreation, Computing, Tourism and Hospitality

Gosnells SHS
31
31



Kalamunda SHS
67
Not known
Not known


Kelmscott SHS
45
0
45
Building and Construction, Business and Clerical, Community Services, Health and Education, Primary Industries, Tourism and Hospitality

Kent St SHS
74
20
54
Arts, Entertainment, Sport and Recreation, Business and Clerical, Engineering and Mining, Tourism and Hospitality

Kewdale SHS
14
0
14
Utilities

Lesmurdie SHS
47
31
16
Arts, Entertainment, Sport and Recreation

Lynwood SHS
39
0
39
Building and Construction, Business and Clerical, Tourism and Hospitality

Maddington SHS
9
3
6
Tourism and Hospitality

Thornlie SHS
84
24
60
Business and Clerical, Community Services, Health and Education, Sales and Personal Service

TOTALS
965
543
355


3.4
Off-the-Job Training Delivery

As indicated in Table 3.3 very little off-the-job training is being outsourced to external training providers.

Part of the reason for this is that while all the students doing SWL at the Government schools are also studying at least one National Training Module, if these schools wish to outsource provision of off-the-job training, (rather than for example simply embedding an NTM in an accredited Curriculum Council subject that can be taught by a teacher at school), part of the cost needs to be met by sacrificing teaching staff salary, (calculated at 0.2FTE per day per 20 students). Not surprisingly there is a general reluctance to do this.

Only four Government schools noted that their schools had done some ‘salary trading’ to pay for off-the-job training. These are Lesmurdie, which traded in 0.2 of a full-time equivalent (FTE) last year but could not afford to “lose” a teacher this year, Cannington, which has previously traded in 0.2 of a FTE for its Building and Construction program, and Kent Street which has traded in 0.2 of a FTE for its Aviation program.

Where off-the-job training is being provided for students in the non-Government schools, (ie those who are in an Instep Plus type program), the schools generally use an external training provider. In this sector resources are pooled and programs coordinated at cluster level. The clusters in the non-Government sector develop training programs, often involving off-the-job training in a particular industry area with a training provider (eg. TAFE), and then offer these programs to students from schools within the cluster. The pooling of resources facilitates an approach that allows for the use of specialist training providers.

This approach helps to explain why the percentage of students in a VET program doing off-the-job training with an external provider is actually higher in the non-Government schools than in the Government schools (as indicated in Table 3.2 below), despite there being more students in the Government schools doing off-the-job training.

TABLE 3.2

School Sector
Yrs 11 & 12 Students in a VET program

June 1999
External Training

(Number)
External

(%)

Government
734
118
16%

Non-Government
231
48
21%

The non-Government school approach also promotes across cluster cooperation. For example a cluster may chose to specialise in a particular industry area and offer places to students across the metropolitan area. This means schools do not have to independently try and find places with an external provider for the odd one or two students at their school who may be interested in learning about a particular industry area.

TABLE 3.3

Provision of Off-the-Job Training for VET Programs: June 1999

School
Total VET


External Training Provider
Program Name

Carmel Adventist College
12
2
Worklink Plus

John Wollaston ACS
28
3
Worklink Plus, Design (1), Tourism (2)

Penrhos College
16
4
Instep Plus

Wesley College
8
0
-

Aquinas College
24
2
Instep Plus

Lumen Christi College
12
8
Instep Plus

Mazenod College
28
5
Worklink Plus

St Brigid’s College
27
5
Worklink Plus

St Norbert College
52
14
Family of Trades (11), Instep Plus (3)

Ursula Frayne Cath College
24
5
Family of Trades (4), Instep Plus (1)

Sub total
231
48
-

Armadale SHS
91
15
Fire-Up

Belmont SHS
89
12
Hospitality and Tourism

Cannington SHS
71
9
Building and Construction


Cecil Andrews SHS
29
12
Small Business and Sales

Como SHS
44
0
-

Gosnells SHS
31
0
-

Kalamunda SHS
67
0
-

Kelmscott SHS
45
7
Building and Construction

Kent St SHS
74
27
Aviation (20) (Expert in this field is employed on site), Mining Industry Studies (7)

Kewdale SHS
14
0
-

Lesmurdie SHS
47
16
Health and Recreation Course

Lynwood SHS
39
20
Building and Construction

Maddington SHS
9
0
-

Thornlie SHS
84
0
-

Sub total
734
118


TOTAL
965
166
Excluding New Apprenticeships

4.0
MANAGEMENT AND COORDINATION

4.1
The Cluster System

Staff working in the Government schools, noted the following about the cluster system:

· The system facilitates a degree of in-school assessment of local offerings to take account of the overall regional program.  However, many schools perceive that a cluster would not force a school to change its programs in order to ensure that the range across the cluster was more evenly balanced. After all there is no example of a school being asked or directed to change its program so far.

· Migration by students to another school in a cluster to do a particular VET program is very rare, as young people simply do not want to have to travel to a different school or to leave their friends.

· The flow of information is better when both the VET Coordinators and the school Principals are involved in cluster activities.

· It is very beneficial to be able to have information sharing at the cluster level (regarding for example how to become registered as an RTO)
 and for clusters to research such matters as gaps in employment and training.

· It can be difficult to attend meetings, as time spent away from school is time not spent with the students.

Staff working in the non-Government schools noted the following:

· As mentioned, it is through the clusters and indeed cooperation between the different ones, that it is possible for students doing an Instep Plus type program to secure industry specific off-the-job training.

· The role of the cluster Coordinators is invaluable.

· The clusters help to build collegiality and it is good to have meetings between different schools.

4.2
SWL Placements
It seems that during 1999 it has been possible to find sufficient places for the number of students doing SWL.  However, finding those places can be quite a time consuming process.  Moreover, as highlighted by school staff there is an increasing demand for work placements, from an increasing number of institutions.  A situation which is not only making those placements more difficult to find but is likely to test the goodwill of employers.

In the Government schools these placements are found either by the staff involved in VET, who use their own contact database, or by the students themselves. There is no coordination at the cluster level. One member of staff noted using MDSITA to find the odd one or two placements.

Some staff mentioned that using the VETwork database, which has been piloted in some of the Government schools, is currently a very time consuming method of finding places due to the protocols that have been established.  In addition, some staff do not have time to upload their own list of employers to the system, and others are actually unwilling to do. They believe that employers prefer to maintain a relationship with the one person, or they do not want staff from other schools to be continually contacting about positions.  It was also said that it would be better if the VETwork system could be aligned with the Landswest package currently used in the schools.

In the non-Government schools, placements are sometimes found by the staff involved in VET, sometimes by the students and often by the cluster Coordinators. One staff member noted that their school has used MDSITA to find placements.

4.3
Information Received on VET

Because of the complexity and fast changing VET landscape, schools were questioned about the type and quality of the information they each received about VET policies and management.

Information received by schools on VET comes from a variety of sources, including:

(a) The Education Department’s VET-in-Schools Branch, the Association of Independent Schools (of Western Australia) and the Catholic Education Office

(b) The Australian National Training Authority

(c)
The Western Australian Department of Training and Employment

(d)
The Department of Education Training and Youth Affairs

(e)
The Australian Student Traineeship Foundation

(f)
The Curriculum Council

(g)
The various TAFE colleges

(h)
The clusters

(i)
The South East Metropolitan Area Consultative Committee Inc (SEMACC).

Some staff noted that this information is generally satisfactory.  Others mentioned that it tends to be full of jargon, very complicated to read, and that there is needless duplication.

In addition, teachers who are not directly involved in VET are a reluctant audience for any new information about VET. This is partly because there are so many changes occurring at too rapid a pace.

Some of the non-Government school staff said that the colour coding EDWA uses in its documents is very useful and that as the document “VET in Schools, Information about Implementation” is updated, it would be useful if school staff could be sent a separate copy of the amendments only as they do not have time to read the whole document.  A couple of staff also noted that the VET-in-Schools Branch has been very helpful with respect to providing information on becoming registered as an RTO. (EDWA is trying to help staff in the Government sector become more informed, by producing information on the difference in cost in the various industry areas of delivering off-the-job training as an RTO, under the auspices of an RTO or purchasing it from an RTO).

One member of staff from the schools in the non-Government sector noted that the training days offered by AISWA and the CEO are far more useful than any literature that is sent to schools. Others noted that the main difficulty with that literature is knowing how to use it and make it relevant to their school.  One member of staff also noted that there had been no real help from the Commonwealth Government with regards to the whole process of becoming registered as an RTO.

There is a need to ensure more effective dissemination of information on VET to schools, particularly because the field is subject to continual change.

4.4
Professional Development of Staff

Far more Government school staff are undertaking further training specifically related to VET than staff in non-Government schools. For instance the number of Government school teachers who have completed the Certificate IV in Workplace Training Category 2 is far greater as can be seen in Table 4.1. This is may be due to the fact that more off-the-job training is conducted on site at the Government schools, and SWL is largely arranged by the cluster Coordinators at many of the non-Government schools.

TABLE 4.1

Teaching Staff with Category 2 Qualifications: June 1999

Government School
Number
Non-Government School
Number

Armadale SHS
9
Aquinas College 
Nil

Belmont SHS
14
Carmel Adventist College
Nil

Cannington SHS
3
John Wollaston ACS
2

Cecil Andrews SHS
7
Lumen Christi College
Nil

Como SHS
5
Mazenod College
Nil

Gosnells SHS
13
Penrhos College
Nil

Kalamunda SHS
6
St Brigid’s College
Nil

Kelmscott SHS
30
St Norbert College
1

Kent St SHS
20
Ursula Frayne Cath College
Nil

Kewdale SHS
8
Wesley College
Nil

Lesmurdie SHS
9



Lynwood SHS
Na



Maddington SHS
1



Thornlie SHS
35



Sub total
160

3

TOTAL
163

Although many more school staff should be undertaking professional development the fact they are not may be because staff already have sufficient qualifications to teach the NTMs for which they are responsible. New quality assurance requirements will test this situation. It may also reflect the fact that VET is yet to become a fully established post-compulsory learning option or even an indication of a lack of certainty among staff about the long-term future of school-based VET.

4.5 Quality Assurance

The development of quality VET programs is critical if the key objective of providing young people with skills to help them either find employment or facilitate articulation with further vocational training is to be met. Low quality programs will militate against the achievement of this objective.

The survey found many staff are concerned about the quality of some aspects of VET programs. Specifically, there is concern that the training of employers supervising SWL is inadequate. This is because of a lack of time and a reluctance on the part of some employers to submit to training and insisting on training then discourages employers from offering SWL places because they begin perceive the whole process is far too involved.

There is also concern about in-school training because often the teachers delivering the VET specific training lack the commitment to fully complete the NTM training requirements. Supervision of this aspect of the VET program is inherently difficult because of the internal management tensions it creates when assessing student work.

On the other hand training provided by external providers tends to offer greater quality assurance but as noted before at a much higher cost. 

Some of these concerns will be addressed from 2000 when VET program quality control changes from focusing on curricula to focusing on the registration of training providers.
 This more formal system of quality control should give all those connected with school-based VET programs greater confidence about the skills of young people emerging from these programs.

The main reservation expressed by teaching staff about the new system is a concern that competition induced cost pressure may mean some RTOs will be tempted to cut corners and not provide the necessary quality off-the-job training.

5.0
PARTICPATION OF STUDENTS IN VET

Across Australia there has been a dramatic increase in the number of students participating in some form of VET program since schools first began receiving funding from ANTA three years ago. Participation levels have grown from very low levels in the 1996 benchmark year to about 20% in 1999.  The data gathered for this report suggests that this general trend is being followed in the south-east metropolitan area of Perth.

5.1
Overview

Table 5.1 gives an overall picture of the number of Year 11 and 12 students at the schools in 1999, together with the number of those students who opted to enter a VET program. The Table shows the situation in February and June 1999. Table 5.2 highlights the proportion of Year 11 and 12 students participating in VET in February and June 1999. 

From these two Tables it can be concluded that:

· Participation rates in VET varies quite considerably among different schools in the region, ranging from as high as 55% of Year 11’s to as low as 3% of Year 11’s in June 1999. Year 12 participation rates range from 45% to 3%.

· Overall, there are more Year 11 students participating in VET than Year 12 students.

· In general the percentage of students participating in VET is higher in the Government sector than in the non-Government sector.

· Although some students exited programs during semester one, the majority of students continued to participate in VET throughout the whole semester.

When considering some of these conclusions some contextual factors need to be taken into consideration:

· The nature of the student body at a school and the percentage of students who wish to and are considered capable of studying for their TEE is likely to affect participation levels in VET.

· The number of Year 11 students participating in VET may be higher than the number of Year 12 students participating in VET because there are higher numbers of Year 11 students at schools in general.

While the participation level in VET in the south east metropolitan region of Perth seems to follow the State average of approximately 20%, it is nonetheless disappointingly low considering about a third of Year 12 students in Western Australia do not study any TEE subjects. This survey suggests only about 13% of Year 12 students are participating in VET programs. One of the reasons given for this is that VET is still in its infancy and certainly less well established than the other post-compulsory learning opportunities offered by schools.

TABLE 5.1

Numbers of Students in a VET Program

Name of School
Total number of students in the School
Total number of students in a VET program


Year 11
Year 12
Year 11
Year 12


Feb
June
Feb
June
Feb
June
Feb
June

Carmel Adventist College
Not known
59
Not known
42
11
8
10
4

John Wollaston ACS
125
110
97
88
23
20
11
8

Penrhos College
167
Not known
166
Not known
9
8
8
8

Wesley College
Approx

150
Not known
Approx

150
Not known
4
4
5
4

Aquinas College
Not known
Not known
Not known
Not known
11
11
13
13

Lumen Christi College
Not known
137
Not known
113
5
4
4
8

Mazenod College
Not known
95
Not known
63
13
10
18
18

St Brigid’s College
123
123
114
114
12
12
15
15

St Norbert College
162
154
123
119
33
29
25
23

Ursula Frayne Cath. Coll.
135
140
111
112
Not known
10
Not known
14

Sub total
-
-
-
-
121
116
109
115

Armadale SHS
216
206
138
109
80
75
18
16

Belmont SHS
180
117
87
55
76
64
32
25

Cannington SHS
178
160
87
77
86
69
2
2

Cecil Andrews SHS
134
Not known
106
Not known
28
15
15
14

Como SHS
175
142
139
126
35
20
28
24

Gosnells SHS
149
125
120
99
0
0
43
31

Kalamunda SHS
205
179
145
154
48
43
27
24

Kelmscott SHS
340
289
235
207
33
24
22
21

Kent St SHS
233
208
144
129
55
50
29
24

Kewdale SHS
15
14
36
36
15
14
0
0

Lesmurdie SHS
Approx.

200
198
Approx.

200
171
24
18
37
29

Lynwood SHS
274
245
216
203
51
39
0
0

Maddington SHS
0
0
Approx

50
49
0
0
10
9

Thornlie SHS
274
283
143
139
74
65
19
19

Sub total
-
-
-
-
605
496
282
238

TOTAL
-
-
-
-
726
612
391
353

NB: Students in New Apprenticeships excluded.

TABLE 5.2
Proportion of Students Participating In VET

School
Yr 11 students in VET

February 1999
Yr 11 students in VET

June 1999
Yr 12 students in VET 

February 1999
Yr 12 students in VET

June 1999

Carmel Adventist College
-
14%
-
10%

John Wollaston Anglican Community School
18%
18%
11%
9%

Penrhos College
5%
-
5%
-

Wesley College
-
-
-
-

Aquinas College
-
-
-
-

Lumen Christi College
-
3%
-
7%

Mazenod College
-
11%
-
29%

St Brigid’s College
10%
10%
13%
13%

St Norbert College
20%
19%
20%
19%

Ursula Frayne Catholic College
-
7%
-
13%

Armadale SHS
37%
36%
13%
15%

Belmont SHS
42%
55%
37%
45%

Cannington SHS
48%
43%
2%
3%

Cecil Andrews SHS
21%
-
14%
-

Como SHS
20%
14%
20%
19%

Gosnells SHS
Not applicable
Not applicable
36%
31%

Kalamunda SHS
23%
24%
19%
16%

Kelmscott SHS
10%
8%
9%
10%

Kent St SHS
24%
24%
20%
19%

Kewdale SHS
100%
100%
Nil
Nil

Lesmurdie SHS
-
9%
-
17%

Lynwood SHS
19%
16%
Not applicable
Not applicable

Maddington SHS
Not applicable
Not applicable
-
18%

Thornlie SHS
27%
23%
13%
14%

NB: The term “not applicable” is used in this Table when schools do not have students in both Years 11 and 12, or they have not yet offered VET to students in both those years. All of Kewdale’s Year 11 students are in a VET program as the school is closing next year and most of the year 10 students from 1998 moved to other schools. Parts of the Table are blank as relevant statistics were not provided. New Apprenticeship students are excluded.

5.2
New Apprenticeships

Very few students are undertaking New Apprenticeships, for as indicated in Table 5.3, only five of the schools had students in Years 11 and 12 undertaking a New Apprenticeship in June 1999, and the total number of those students was only nineteen.  Furthermore, most schools attach little importance to New Apprenticeships.  Indeed very few of the staff at those schools without any students undertaking a New Apprenticeship, indicated that their school intended to try and change this situation.

The main reasons given for this were that there simply has not been the demand from the student body (usually only the “most dedicated” of students are likely to be interested), that it is difficult enough as it is to find the time to keep the existing VET programs in place, that it would be too complicated (due to timetabling), and that it would put too much pressure on the students if they had to spend up to two whole days out of school, (which is perhaps why some interest was expressed in arranging for students to do a Woolworths traineeship, as they could work on Thursday nights and Saturday mornings).

The staff in those schools who do have students undertaking a New Apprenticeship however, were generally quite positive about them. One staff member noted that the whole idea is strongly supported by students and staff, and another noted that they provide a viable alternative for those students who would find it difficult to spend five whole days studying mainstream subjects at school.

They also suggested that developing awareness among school staff about New Apprenticeship opportunities might help to increase the number of students who are undertaking them while they are still at school.  And it could certainly be the case that better dissemination of information to schools about New Apprenticeships and stronger support in general in establishing them would be of benefit.  For such support does seem to be lacking, as indicated by the fact that most school staff did not mention anything about students receiving assistance from service providers with the contract for the Commonwealth’s Jobs Pathway Program or from Group Training Companies with respect to New Apprenticeships.

TABLE 5.3

Number of Students Undertaking a New Apprenticeship: June 1999

School
Total

Year 11
New Apprenticeship

Year 11 
Total

Yr 12
New Apprenticeship

Year 12

Carmel Adventist College
59

42


John Wollaston ACS
110

88


Penrhos College
Not known

Not known


Wesley College
Not known

Not known


Aquinas College
Not known

Not known


Lumen Christi College
137

113


Mazenod College
95

63


St Brigid’s College
123

114


St Norbert College
154

119


Ursula Frayne Cath College
140
6

(All with Woolworths)
112


Armadale SHS
206

109


Belmont SHS
117

55


Cannington SHS
160

77
4

(All in the Public Sector)

Cecil Andrews SHS
Not known

Not known
1

(With the Police Force)

Como SHS
142

126


Gosnells SHS
125

99


Kalamunda SHS
179

154


Kelmscott SHS
289

207


Kent St SHS
208

129


Kewdale SHS
14

36


Lesmurdie SHS
198

171


Lynwood SHS
245
2

(Public Sector)
203


Maddington SHS
0

49


Thornlie SHS
283
4

(3 Public Sector, 1 Retail)
139
2

(Both in the Public Sector)

TOTAL
-
12
-
7

6.0
VET PROGRAM OUTCOMES

As indicated by Table 6.1 it appears that the majority of students who participate in VET are achieving secondary graduation and then successfully progressing to New Apprenticeships, general employment or other training courses. This suggests that VET is facilitating articulation with employment and further vocational training.  This is also supported by the statistics on students who leave a program during term time (detailed in Chart 6.1), with the majority of those students whose destination is known, again progressing to a New Apprenticeship, general employment or a training course.

6.1
Participation Rates of Equity Groups

One of ANTA’s main priorities
 for the use of funds to support VET programs is to provide for the needs of equity groups. SEMACC has a keen interest in how the needs of these groups are being provided for and it seemed appropriate to gather information on school students in these groups.
  The main statistics sought about equity groups, were the total number of males and females, Aboriginal and Torres Strait Islanders, non-native speakers, education support students, and students at educational risk in Years 11 and 12,
 and the percentage of the students in these groups who were participating in a VET program.  These particular groups were focused on partly because they are the equity groups highlighted in EDWA’s, Review of Vocational Education and Training in Schools, December 1988, and the Government schools are required to produce statistics on these groups.

The most salient point to note is that it proved quite difficult for a lot of school staff to provide these statistics, particularly the total number of students in equity groups in Years 11 and 12, (hence only statistics on the numbers of students from equity groups participating in VET have been detailed in Appendix 3), which suggests that the participation rates of equity groups in VET programs is not being closely monitored.

It is also worth noting that difficulties in recruiting Social Trainers to work with education support students (using the funding allocated for this by EDWA), is a major impediment to developing VET programs for education support unit students. Prevailing wage rates are inadequate to attract Social Trainers to these positions.  Moreover, even when Social Trainers can be found it is still incredibly difficult to find an employer willing to offer an education support student the opportunity to do SWL.

Overall there is little evidence that the VET needs of equity target groups are being adequately catered for in any systematic way in this region’s mainstream schools. Schools should be encouraged to look more closely at the needs of these groups and monitor rates of participation in VET a lot more closely.
TABLE 6.1
Destinations of Students Participating in VET in 1998

School
Yr 12 students Dec. 1998
Total completions
New App
Employment
TAFE/further training
University
Destination

Not known

Carmel Adventist College
8
8
2
2
2
1
1

John Wollaston ACS
N/a

Penrhos College
N/a

Wesley College
6
6
0
2
4
0
0

Aquinas College
12
12
3
2
7
0
0

Lumen Christi College
N/a

Mazenod College
13
13
4
6
3
0

St Brigid’s College
Approx. 10
Approx. 10
0
0
Approximately 10
0

St Norbert College
26
25
2
6
16
1
1

Ursula Frayne Catholic Col
Not known

Armadale SHS
13
12
0
13
0
0

Belmont SHS
43
39
0
0
0
0
43

Cannington SHS
0
-
-
-
-
-
-

Cecil Andrews SHS
8
0
0
0
0
0
8

Como SHS
19
13
0
0
0
0
19

Gosnells SHS
N/a

Kalamunda SHS
8
8
1
1
2
0
4

Kelmscott SHS
N/a

Kent St SHS
Not known
-
-
-
-
-
-

Kewdale SHS
N/a

Lesmurdie SHS
14
14
0
0
0
0
14

Lynwood SHS
N/a

Maddington SHS
7
7
2
2
2
0
1

Thornlie SHS
Not known

NB: The term “N/a” or not applicable is used in this Table when schools have not been running their VET programs long enough to have had any Year 12 students complete them. The exception is Kewdale where it is used because the only program now in place at the school, (which is closing at the end of 1999) is for Year 11 students only. New Apprenticeships students are excluded.

CHART 6.1

Destinations of Students Who Exited a Program During Semester One 1999
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7.0
SCHOOL INDUSTRY LINKS

As noted in the introduction SEMACC was concerned to establish the extent of industry involvement in developing and promoting VET programs in schools.  It was felt that a main indicator of this would be the formal and informal links that schools have established with industry.

The majority of staff interviewed did not mention that their school had any formal links with industry, aside from the relationships that had been built up with individual employers through the search for SWL placements, and the indirect links that they may have through belonging to a cluster.   Furthermore, for the schools in the non-Government sector, such as a few of those in the Claremont/Fremantle and Central South East Region clusters, these links are very indirect, because for many of these schools the main responsibility for arranging training has been taken on by the cluster Coordinators.

Most of the staff who did not note any direct links with industry, commented that they try to guide students in their choice of industry area for their work placement using resources such as Job Prospects and What Jobs Pay, seminars held by industry, and statistics from TISC and employment agencies, or information provided by the cluster. Only five of them noted that their school had specifically looked at ITC and employment market needs when deciding upon the nature of their VET programs. Several staff commented that it is not very easy for schools to respond to changing market needs, as new VET programs will often require heavy investment in new facilities and staff training.

All of the above suggests that industry currently has very little influence over the form that VET programs take within schools.

Those school staff members that did mention a formal link with industry were from Armadale, Belmont, Gosnells, Kewdale, Lynwood, and Thornlie Senior High Schools.  At the time of the audit interviews Armadale Senior High School had recently formed an Industry Links Group with representatives from the Chamber of Commerce, Hospitality ITC, SEMYA and local employers among its membership, with the specific aim of raising the profile of its VET programs and making them more “relevant”.

Gosnells and Lynwood Senior High Schools were forming a School-Industry Links Committee, with representatives from for example TAFE, Gosnells SEMCC and Rotary among its membership.  One of the staff members from Belmont Senior High School is a member of the Employment Strategies Committee of the City of Belmont which has representatives from the Belmont BEC, Communicare Employment Services, SEMACC and SEMYA among its membership and aims to promote employment in Belmont. There was an Interact Club at Belmont, (which is a junior version of Rotary and has people from industry among its membership).

At Kewdale Senior High School, a School Industry Link has been in existence for ten years with a Management Committee of three staff members, four students, and five employers, that meets once a month usually at an employer’s offices. It is through this link (which may be adopted by Belmont City College next year when Kewdale closes) that students doing Career Education are able to visit the workplace and also attend talks given at the school by employers.  And at Thornlie Senior High School, a Management Committee has been established (with local employers among its membership) to help determine the direction in which VET in the school should be going.

One initiative worth noting with respect to Kewdale Senior High School, is the establishment of student scholarships by companies worth approximately $300 for those students who excel in a particular area. This seems to be a credible means of fostering goodwill between industry and the school and of encourages student commitment.  This is an example of good practice that other schools could consider.

Another point worth noting is that while most of the schools may not have very strong direct links with industry, the TAFE colleges generally do, and if schools are adapting their VET programs in order to facilitate articulation with TAFE courses which have been adapted to suit industry needs, then industry is in fact having an indirect influence over the VET programs that are being developed in schools.

8.0 
FUNDING OF VET IN SCHOOLS

ANTA is the main source of funding for the VET programs in schools.  It is distributed by WADTE to the schools via EDWA, Catholic Education Office or the Association of Independent Schools of WA based upon the number Year 11 and 12 students participating in VET programs.  Table 8.1 below shows how the funds have been allocated between the school sectors over the last two years, and illustrates the differences in the percentage distributed to each authority, with the percentage allocated to EDWA decreasing by  several of points in 1999.

TABLE 8.1

School Sector
Division of funds in 1998
Percentage of total WA funds allocated to each sector
Division of funds in 1999
Percentage of total WA funds allocated to each sector

Government
$1,426,101
68%
$1,398,439
65.5%

Catholic
$   377,064
18%
$   402,522
19%

Independent
$   303,336
14%
$   332,091
15.5%

TOTAL
$2,106,501

$2,133,052


As also mentioned above, each school authority is responsible for determining which activities will be funded within their schools (provided they can demonstrate that these activities meet the principles and guidelines outlined by ANTA).

The most significant points to note regarding the comments made by the staff interviewed at the Government schools about funding are as follows:

· One staff member, whose VET programs are in their pilot year, questioned how the school would be able to staff and fund VET programs once they became two year programs and also noted that discrete programs are very expensive because (as aforementioned), they “tie up” the teachers involved.

· Another staff member noted that funds received from EDWA for VET programs only cover fifty per cent of the cost at his school, and queried how the programs will be affected next year if schools are no longer able to require students to make a financial contribution towards their study.

· Two staff members noted that they had received funding from the ASTF to establish a VET program, with Cannington receiving funding for its Building and Construction program for two years, (now partly funded by SEMACC
), and Lesmurdie receiving funding for one year in order to establish its Health and Recreation Course.

· Several staff members noted that it is difficult to develop additional VET programs when there is a limit on the amount of ANTA funding allocated to schools for VET, and funds have to be stretched that much further when new programs come into existence.

The most significant points to note regarding comments made by staff from the non-Government schools are as follows:

· Several staff noted that it costs approximately $600 for one student to do a program based on the Instep model (a major part of which is often paid for by the schools themselves), and $1000 to do a program based on the Instep Plus model (which as aforementioned the schools do receive some ANTA funding for), and that the students often need to make a contribution.

· Some of the staff members, questioned how the activities currently undertaken by the cluster Coordinators will be paid for once ASTF funding ceases, as it is ASTF funding which is being used to support those activities.

Current funding arrangements are quite limiting and there is concern regarding the future of VET programs following the expiry of the current four year funding program in December 2000.  Staff from both sectors questioned whether there would be any Government financial support for VET after 2000. If there is not then this could mean that those programs already in place simply cease to exist, particularly when it is not compulsory for schools to develop VET programs for its Year 11 and 12 students.

9.0
STAFF VIEWS ON THE DEVELOPMENT OF VET IN SCHOOLS
9.1
School Staff Attitudes About VET

Surveyed staff from the Government schools noted a very mixed reaction to VET from their school colleagues. VET is generally perceived as an add-on and an option for the less academic students. Some teachers resent “losing” students to VET subjects, and VET is only really supported by the teachers involved. However, other staff noted that it is very high on the agenda at their school, is strongly supported by the Principal, and that more and more departments want to become involved.

Some of the staff from the non-Government schools commented that they have purposely kept the VET programs very “low key”, and thereby avoided any objections from their colleagues. Most staff however, noted that while the main focus at their school is and will continue to be the TEE, VET is certainly supported by their colleagues.

9.2
Definitions of an Effective VET Program

Staff from both sectors were asked about key features of successful VET programs. The following points were noted:

(a) Students participating in the program complete it successfully and obtain their WACE

(b) The program facilitates articulation to work or further vocational training

(c) The program is a viable alternative for those students who are not sure what they want to do after completing Year 10, but do not want to leave school

(d) The program develops the students’ ability to make informed career choices and find employment that they’re going to be happy with

(e) The students involved are challenged to reach their full potential

(f) The program ensures employers get employable people

(g) The program meets students’ needs and also industry training needs

(h) The program develops students’ life skills.

Only a few staff mentioned that formal procedures have been developed in order to monitor the overall effectiveness of their schools’ VET programs, (aside from the day to day monitoring of the students’ performance through such procedures as checking their logbooks).  The procedures mentioned by those staff are as follows:

· Feedback sheets given to the students, teachers and employers involved.

· The compilation of statistics on those students who successfully complete the programs/successfully graduate.

· The compilation of destination statistics on students who participate in the programs.

9.3
Recognition of Workplace Learning

As mentioned earlier, (see Section 2.2) plans are being made to allow students to do a formal structured training component outside of school hours during their part-time work, which could then count towards either their WACE and/or an accredited VET program within their school.  This does not seem to have been very well communicated to school staff however.  Indeed, only some of the staff interviewed affirmed that they had heard about any such plans (with one querying whether it would require extra labour intensive work from the teachers and therefore whether the students would need to be charged), and some of the others presumed reference was being made to encouraging students to make sure any part-time work was mentioned on their applications for places at TAFE.

9.4
The Effects on Students Participating in VET Programs

 A lot of the staff interviewed noted that students participating in VET generally tend to perform very well at their placements and complete their skills lists competently.  And not only this but they generally tend to mature at a faster rate, and become more confident, more aware of their future career directions, and their negotiating, interviewing, and information finding skills greatly improve.

In addition, it seems that most students become more focused and responsible with respect to their general school work, and while a few students’ grades can suffer due to having to catch up on work missed in lessons, VET has actually helped some students who were at risk of not graduating.

9.5
Student and Parent Reactions to VET

So far it would seem that the reaction to VET among those students who have participated in the programs has been very positive, (unless they have been unhappy at their work placement), with the staff interviewed noting that most of the students are very enthusiastic about participating in VET. One staff member noted that their enthusiasm can wane a little in Year 12.  And while in some schools it may be difficult to encourage some students to attend their mainstream classes, they are very conscientious when it comes to attending their off-the-job training with a Provider and going to their work placement.

Some staff noted that parents have been very supportive of the introduction of VET at their school, especially once there is positive feedback from students participating in the program and the students get good reports from employers.  Other staff noted that there is still a certain mind set in existence among a large number of parents that facilitating entry to university or TAFE should be the main priority of the school. VET is only seen as an option for those students who are less capable academically than the average student. This is gradually changing.

10.0
BEYOND 1999

10.1
Factors Influencing Plans to Expand VET Programs

One of the factors that seems to influence a school’s plans to further developing its VET programs, is the nature of the student population.  In most of the schools with a high proportion of university bound Year 11 and 12 students for example, there is not a perceived need among staff members to expand on existing programs. While in those schools with a large percentage of Year 11 and 12 students that do not study for their TEE, sustaining and expanding upon existing programs is generally viewed as quite important.

In addition, there is also the question of whether there are sufficient staff who are willing and have had sufficient training to become involved in VET. Indeed the loss of a key VET teacher could be catastrophic for a school’s VET program.

Perhaps the most important factor however, is that as noted in Section 8.0, there is a high degree of uncertainty about funding of VET after 2000.  It seems that school Principals are reluctant to make too strong a commitment to establishing VET as one of the main learning options offered by their school to Year 11 and 12 students, when they are doubtful Government will continue to support VET in schools.  This may only be a temporary phase until VET funding is assured and programs are fully bedded down. There is a more general view that the future of VET will hinge on the outcomes of the Post-Compulsory Education Review currently being undertaken by the Curriculum Council.

10.2
Plans for Meeting ARF Registration Standards

In the year 2000, schools offering off-the-job training can either, provide it themselves as an RTO, purchase their quality assurance from an RTO (that is be auspiced by an RTO) or purchase the training from an RTO. These latter two options are both referred to here as partnering an RTO.

Only six of the schools (out of the twenty four where staff were interviewed) are planning to become registered as an RTO. These are, Armadale, Belmont, Kalamunda, Kent Street, Lesmurdie, and Thornlie Senior High Schools, all of which are in the Government sector, and some of which are only planning to apply for a limited scope and partner an RTO as well.  The other sixteen schools are planning to partner an RTO.

Staff at these six schools mentioned that the following factors had influenced the school’s decision:

· That EDWA has offered to provide funding to Government schools if registration is sought in 1999

· That due to the location of the school it is not viable to outsource any of the off-the-job training to another RTO

· That outsourcing off-the-job training would be a difficult issue in terms of timetabling, particularly if a discrete group was needed

· That they do not want to have to do any trading in of staff salaries
 or to start charging the students for VET, (which some staff members noted their school would need to do if more of their off-the-job training was outsourced or they chose to partner an RTO)

· That the school wishes to maintain its independence.

Staff interviewed at the sixteen schools planning to partner an RTO
 mentioned that certain other factors had influenced the school’s decision:

· The cost of becoming registered as an RTO

· That partnering an RTO would be more convenient and allow for greater flexibility regarding what type of off-the-job training can be offered to students

· That the number of students participating in VET is not high enough to warrant becoming registered as an RTO

· That all of the off-the-job training is currently outsourced and good relations have already been built up with the Providers

· That it would take too much time for the teachers to become sufficiently qualified to do the off-the-job training or that if some of the teachers were to undertake further training, that it would cause problems if those teachers then left the school

· That there are insufficient facilities to do all of the off-the-job training at school

· That becoming registered as an RTO seems like too lengthy and involved a process.

What is worth noting about all of the above is that there does seem to be some confusion among staff in both the Government and non-Government sectors, about differences in cost, with some staff perceiving it as cheaper to become registered as an RTO and others, to partner an RTO. 

10.3
Future VET Plans of Schools Currently Without VET Programs

The information that was gathered on the six schools contacted with regards to their plans for implementing VET programs in the future, is as follows:

Armadale Christian College
No plans to implement a VET program as yet

Australian Islamic College
Plans to implement a VET program in 2000

Divine Mercy College
No plans to implement a VET program as yet

John Calvin Senior High School
May implement a VET program in 2000

Rehoboth Christian School
No plans to implement a VET program as yet

Thornlie Christian College
Plans to implement a VET program in 2000

Although these are mostly small schools they are sensitive to the VET issue and are considering whether programs that fit their respective school demographics need to be developed.

Part of the problem is that some of these schools lie outside the established structures and do not have the skills among their staff to adequately assess the need for VET programs. SEMACC offers guidance where it can by providing information and introductions for staff from these schools without VET programs.

11.0
FINDINGS

SEMACC’s purpose in conducting this survey was to find out and document what VET programs were available in schools across the south-east metropolitan area in the period February to June 1999. Consequently, this report provides a detailed statement of the actual programs operating and the numbers of students involved. The report will assist those seeking to obtain a better understanding of what is actually happening, and is a guide and resource document for all those involved in school-based VET programs.

The survey, resultant analysis and subsequent reporting was not intended as a critical analysis of the development of VET programs across the region, although it will allow readers to make judgements about progress with implementing national VET policy goals.

The survey’s goals were to record:

1. Exactly what VET programs are in place at each school,

2. How many students the VET programs are attracting, (together with the extent of the students’ commitment to those programs),

3. The extent to which VET programs are facilitating articulation with employment and further vocational training,

4. How far industry is involved in determining the nature of VET programs, and

5. The effect that funding arrangements are having on the development of VET programs.

Of the 30 schools in the region with Year 11 and 12 students, 24 currently offer some form of VET program. It is clear significant progress is being made in developing a suite of programs that better serve entire school populations rather just Year 11 and 12 students bound for university.

The survey shows the development of the VET programs has been very ad hoc in terms of type, quality and industry orientation. It became evident during the information-gathering phase of the survey that the focus of the VET program across the region is the expansion of the program rather than the development of quality industry-linked programs. There is no obvious strategic approach or framework.

The system is supported by a small number of very dedicated school staff, a few of whom are well attuned to the VET agenda and labouring magnificently to establish and hold together their school’s VET program from year to year. A lack of funds is unquestionably limiting the development of quality programs that have a more precise industry focus.

The keen reader will find a considerable amount of material in the preceding chapters and succeeding appendices, and in the summary of the major findings that follows.

11.1
VET Programs in Schools

11.1.1
There is a myriad of VET program offerings across the region including generic, SWL-based and industry specific. These programs range from discrete industry programs through broad-based but integrated VET packages, to very generic programs that have only a marginal association with vocational training, (ie. one NTM and SWL). Programs based on structured workplace learning form the basis of most programs, particularly those in non-Government schools.

11.1.2
The current VET courses allow for students who are not university bound to enhance their chances of gaining employment, or of going on to do further vocational training after school.

11.1.3
Programs tend to be concentrated in certain industry areas such as business and clerical, and tourism and hospitality. Some industries with very strong employment demand such as communications, manufacturing and science and technology are almost totally neglected.

11.1.4 The discrete industry-based programs are limited and tend to be concentrated in certain industry areas such as business and clerical, and tourism and hospitality. Some industries with very strong employment demand such as communications, manufacturing and science and technology are almost totally neglected.

11.1.5 Discrete programs are not viewed very sympathetically by school administrations because of the difficulties these programs create in recruiting sufficient numbers of students to programs and occasionally meet management opposition because they can be socially disruptive. School organisational priorities are also often an impediment to the development of comprehensive VET programs because of the relatively low in-school priority VET enjoys, and the way programs are seen as add-ons by many school staff.

11.1.6
The types of VET programs developed and offered in schools are influenced by student demand, the nature of subjects currently on offer in a school and finally by the skills of resident teachers. Very little evidence exists that industry is influencing the shape and structure of VET programs.

11.1.7
Students are not choosing to move from one school to another to enrol in programs that fit their career or vocational aspirations, even though students are encouraged to consider regional offerings when choosing their course of study for Year 11 or 12.

11.1.8
Government sector schools are not promoting inter-school arrangements to maximise the use of scarce resources or to develop specialist industry training niches. The only program that promotes a truly cross-cluster and cross-sector activity is the SEMACC-sponsored Building Industry Family of Trades program.

11.1.9 The non-Government schools cluster approach promotes rational resource use and provides greater opportunities to develop industry specific offerings. Unfortunately the quality of these programs is diminished by the lack of in-school support through the provision of study programs that complement off-the-school campus training. That is, in-school programs in the non-Government sector tend to be less comprehensive and less directed towards vocational training than those in the Government sector.

11.1.10 Mounting system-wide pressure for all Year 11 and 12 students to undertake a minimum SWL load will be a major equity challenge for schools because it will increase competition for scarce VET resources and mitigate against the development and maintenance of meaningful programs for non-higher education bound students. The development of a binary system that separates TEE from VET while sharing SWL may be the only way to quarantine resources and continue to promote and develop secure pathways to employment for young people from lower socio-economic groups.

11.2
Participation in VET Programs

11.2.1 There has been rapid growth in the number of students participating in VET programs over the last three years, from negligible levels to nearly 20% of all Year 11 and 12 students over the period December 1996 to July 1999 and now involving about 960 young people from across the region.

11.2.2 The numbers of VET students tend to be higher at Government schools, where the highest participation rate at Year 11 is 55% and at Year 12 is 45% of the respective year populations.

11.2.3
Although one third of Year 12 students are not enrolled in TEE, only 13% of Year 12 students are enrolled in a VET program.

11.2.4
While VET programs are not attracting as many students as they could, the students that participate in VET seem to be quite committed to those programs.

11.2.5 The anticipated number of students wanting to participate in VET in year 2000 is almost double that of 1999, suggesting that VET is becoming an increasingly popular option with students.

11.2.6
Schools do not adequately monitor the participation of equity groups in VET programs. This makes it difficult to gauge whether the needs of these groups are being adequately met. The little evidence that could be gathered suggests little is being achieved. The collection of data and reporting on the participation of equity target groups should be more actively promoted as a means to evaluating whether the needs of these groups are being met.

11.3
Articulation to Employment

11.3.1
There is clear evidence that VET programs are facilitating articulation with employment and further vocational training, even when students leave school early and do not complete their programs. Most students exiting the system and tracked by the schools are going on to further training, new apprenticeships or employment.

11.3.2
There is some anecdotal and a degree of tangible evidence suggesting that even minimalist programs (ie. 1 NTM and SWL) are aiding the transition of many young people from school to work.

11.3.3 There are currently only 19 school students in the region undertaking a New Apprenticeship. There are insufficient mechanisms or structures in the region to facilitate the expansion and uptake of new apprenticeships. Despite assertions by the Commonwealth Department of Education, Training and Youth Affairs that the JPP providers and Group Training Companies have a responsibility in this regard, little evidence of meaningful activity was found.

11.3.4 Promoting awareness among school staff about New Apprenticeship opportunities is important if the authorities wish to see a greater and faster uptake by students and employers.  It is unrealistic to expect numbers to dramatically increase in the next couple of years, without greater incentives from State and Federal Governments for schools to actively promote New Apprenticeships. Employers need to be linked with the program and encouraged to consider the potential benefits of part-time school-based traineeships.

11.4
Industry Involvement
11.4.1
The survey identified very few formal links between schools and industry. Those links identified are comparatively new and very school orientated. This is a major hurdle for schools attempting to develop and maintain relationships with non-school organisations.

11.4.2
Industry currently has virtually no direct influence over the nature of VET programs within schools, and schools seem unable to establish a balanced relationship that is of mutual benefit to the school and business. On the other hand, industry has few suggestions about how to build more effective partnerships and there is little evidence that ASTF-funded projects have assisted this process.

11.4.3
Encouraging the development of more industry links groups
 and supporting the development of those already in place could help to facilitate articulation with employment and further vocational training.  It could also help to effect a culture and attitudinal change towards the value of VET among parents and with industry.

11.4.4 TAFE presents as a defacto industry link because industry influences its funding and programs and could be used by schools looking for an interim mechanism to establish links with industry.

11.4.5 The poor connectivity between schools and industry means opportunities to exploit emerging areas of employment availability are being lost.

11.4.6
Regional school clusters do not involve industry sufficiently in their activities. The non-Government school cluster coordinators have good industry links but the benefits of this are generally not being relayed to schools.

11.4.7
Inviting local businesses to offer scholarships is an approach developed by one school that fosters stronger links with industry and an encouragement to participate in school activities.

11.5
Funding

11.5.1
Current funding arrangements are very limiting. In the Government schools, there is a reluctance to develop additional VET programs because this will lead to resources being stretched too thinly. In the non-Government schools, who need to find at least $1000 for a program based on the Instep Plus type model (only a part of which is covered by the funds that come from ANTA), there are only a limited number of students who can be offered places on such programs.

11.5.2 External training provider costs are perceived to be extremely high and due to the nature of the funding formula there is a reluctance to outsource off-the-job training, specifically the need to sacrifice staff (ie. salary trading) to yield up funds to pay for the training. This limits consideration of outsourcing training as a means to raising the quality of VET programs.

11.5.3
There is a palpable degree of uncertainty as to the direction that will be taken by policy-makers with respect to VET in 2001. Some Principals are unwilling to develop VET further within their school because of the risks attaching to a cessation in Government funding. This climate of uncertainty is not facilitating VET becoming an established post-compulsory learning option.

11.6 Other Findings

A number of other matters identified during the survey are worth highlighting:

11.6.1 School clusters’ are a very important forum for the sharing of information and a vehicle for maximising the use of scarce resources. However, in the Government sector this latter role is completely under-used, and in the non-Government sector there is evidence schools are disempowered because too much responsibility has been transferred from the school to the cluster.

11.6.2
Schools do not see the dissemination of information about VET, such as the shift to recognising training providers, as very user friendly. There needs to be greater recognition by policy makers about the effects of changes on schools and the capacity of specialist VET staff to understand and react to these changes.

11.6.3 The status of VET within schools can often depend on the persuasive skills and determination of those staff who are directly involved in VET. It is frequently regarded as a program for the less academically inclined and therefore lacks management support, and consequently the quality of programs can be seriously undermined (evidenced by the problems with the teaching embedded NTMs).

11.6.4 Some schools are concerned that quality assurance initiatives, including the development of registered training organisation arrangements are not a guarantee of quality off-the-job training. They are also concerned that the quality of on-the-job training is inadequate because of the problems with training employers to adequately manage SWL.

11.6.5
The Education Department’s VETwork system for supporting the management of SWL places is not well regarded by schools and rarely used to secure placements.

11.6.6 The Midland Districts School Industry Training Association (MDSITA) should be encouraged to expand its services to schools in the south-east region of Perth. MDSITA provides a specialised service for managing SWL placements and allows school VET staff to focus on in-school priorities.

11.6.7 Parental attitudes towards VET remain out of sync with prevailing public policy and a major campaign is required to persuade them and the community at large of the benefits of school-based VET programs for Year 11 and 12 students.

11.6.8
Policy makers need to be more conscious of the time it takes schools to respond to major policy changes and offer firmer support to schools if greater numbers of students are to reap the benefits from participating in VET programs.
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APPENDICES

APPENDIX 1

Cluster Groups of Schools with a Summary Report in these Appendices

Cannington
Armadale Senior High School

Belmont Senior High School

Cannington Senior High School

Cecil Andrews Senior High School

Como Senior High School

Gosnells Senior High School

Kelmscott Senior High School

Kent St Senior High School

Kewdale Senior High School

Maddington Senior High School

Thornlie Senior High School



Central South East Region
Lumen Christi College

Penrhos College

St Norbert College

Ursula Frayne Catholic College

Wesley College



Claremont/Fremantle


Aquinas College

Fremantle


Lynwood Senior High School

Hills & Associated Colleges
Carmel Adventist College

John Wollaston Anglican Community School

Mazenod College

St Brigid’s College



Swan
Kalamunda Senior High School

Lesmurdie Senior High School



APPENDIX 2

Alphabetical List of Schools with a Summary Report in these Appendices

Name of School
Page Number

Armadale Senior High School
53

Aquinas College
55

Belmont Senior High School
57

Cannington Senior High School
60

Carmel Adventist College
63

Cecil Andrews Senior High School
65

Como Senior High School
67

Gosnells Senior High School
70

John Wollaston Anglican Community School
72

Kalamunda Senior High School
74

Kelmscott Senior High School
77

Kent Street Senior High School
80

Kewdale Senior High School
83

Lesmurdie Senior High School
85

Lumen Christi College
87

Lynwood Senior High School
89

Maddington Senior High School
92

Mazenod College
94

Penrhos College
96

St Brigid’s College
98

St Norbert College
100

Thornlie Senior High School
102

Ursula Frayne Catholic College
105

Wesley College
107

Key of Acronyms Used in the Summary Reports

ATSI
Aboriginal and Torres Strait Islanders

ES
Education Support Students

(ie those students enrolled in Education Support Units, Education Support Schools or Education Support Centres)

ER
Students at Educational Risk

(ie those students who have not achieved Year 10 standards in their general subjects particularly English and Maths)

ESL
Non-Native Speakers

(ie those students who have been in Australia for less than a year and have enrolled within six months of arrival, or have started school with no or limited English skills due to speaking another language at home)

APPENDIX 3

Schools Summary Reports

� EMBED Excel.Sheet.8  ���








� SWL is an accredited Curriculum Council subject that can be included on the WACE and involves doing up to 240 hours workplace training.


� Some of these summary reports are incomplete, partly because a number of staff members at the schools could not provide some of the data they were asked for. After numerous unsuccessful attempts to secure this information it was decided to finalise the report without this information.





� The Reference Committee consisted of six of school staff interviewed for the purposes of the audit, four of who were from the Government sector and two of whom were from the non-Government sector. 


� SWL is an accredited Curriculum Council subject that can be included on the WACE and involves doing up to 240 hours practical training at a workplace, (with grading and accreditation based on Generic and Industry Specific Skills Lists).


� Some research into how this could actually be achieved was conducted in the first half of 1999.  For more information on this research (which was funded by the West Australian Department of Training, the Department of Employment, Workplace Relations and Small Business, the Albany VET-in-Schools Cluster Committee and the Great Southern Area Consultative Committee), contact the Great Southern Area Consultative Committee at PO Box 716, Albany, WA, 6331.


� All the students at St Norbert College for example do Work Studies.


� Excluding those doing New Apprenticeships


� This program and the four Family of Trades programs all receive funding from SEMACC and all include off-the-job training in four trade areas in the building and construction industry.


� See Section 10.2 for more information about schools registering as an RTO.


� See Section 10.2 for more information about schools registering as an RTO.


� These principles and guidelines have been noted above in Section 2.1.


� It is worth noting here that Clontaff Aboriginal School and South Kensington School were not included in the audit.


� Non-native speakers are classified as those students who have been in Australia for less than a year and have enrolled within six months of arrival, or have started school with no or limited English skills due to speaking another language at home, education support students are those students who are enrolled in education support units, education support schools or education support centres, and students at educational risk have not achieved Year 10 standards in their general subjects, particularly English and Maths.


� As noted in Table 3.3 SEMACC is also supporting four similar programs in two of the other Government schools and two of the non-Government schools (Kelmscott Senior High School, Lynwood Senior High School, St Norbert College, and Ursula Frayne Catholic College).


� For a detailed report on student attitudes to VET, see the evaluation of the ‘Building Industry Family of Trades’ program commissioned by SEMACC and carried out by the University of Western Australia.


� See Section 3.4  for an explanation of salary trading.


� This number is only sixteen rather than eighteen because the question of whether to partner or register as an RTO is irrelevant for Kewdale and Maddington Senior High Schools, the former of which is closing in 2000 and the latter of which will no longer have students in Years 11 and 12 in 2000.


� Industry links provide an opportunity for VET staff to exchange information on best practice particularly if several schools belong to the same industry links group.





Survey of School-Based VET Programs: SEMACC - December 1999
Page 17

[image: image2.wmf]0

5

10

15

20

25

30

Carmel Adventist College

John Wollaston ACS

Penrhos College

Wesley College

Aquinas College

Lumen Christi College

Mazenod College

St Brigid's College

St Norbert College

Ursula Frayne Cath. Coll.

Armadale SHS

Belmont SHS

Cannington SHS

Cecil Andrews SHS

Como SHS

Gosnells SHS

Kalamunda SHS

Kelmscott SHS

Kent St SHS

Kewdale SHS

Lesmurdie SHS

Lynwood SHS

Maddington SHS

Thornlie SHS

Number of Students

Not known

Opted out

Employment

Training

New App

Aquinas College and St Brigid's College - 

nil exits during Semester 1 1999.

Ursula Frayne Catholic College - number 

of exits unknown

_1009017273.xls
Student Destinations

		Carmel Adventist College		Carmel Adventist College		Carmel Adventist College		Carmel Adventist College		Carmel Adventist College

		John Wollaston ACS		John Wollaston ACS		John Wollaston ACS		John Wollaston ACS		John Wollaston ACS

		Penrhos College		Penrhos College		Penrhos College		Penrhos College		Penrhos College

		Wesley College		Wesley College		Wesley College		Wesley College		Wesley College

		Aquinas College		Aquinas College		Aquinas College		Aquinas College		Aquinas College

		Lumen Christi College		Lumen Christi College		Lumen Christi College		Lumen Christi College		Lumen Christi College

		Mazenod College		Mazenod College		Mazenod College		Mazenod College		Mazenod College

		St Brigid's College		St Brigid's College		St Brigid's College		St Brigid's College		St Brigid's College

		St Norbert College		St Norbert College		St Norbert College		St Norbert College		St Norbert College

		Ursula Frayne Cath. Coll.		Ursula Frayne Cath. Coll.		Ursula Frayne Cath. Coll.		Ursula Frayne Cath. Coll.		Ursula Frayne Cath. Coll.

		Armadale SHS		Armadale SHS		Armadale SHS		Armadale SHS		Armadale SHS

		Belmont SHS		Belmont SHS		Belmont SHS		Belmont SHS		Belmont SHS

		Cannington SHS		Cannington SHS		Cannington SHS		Cannington SHS		Cannington SHS

		Cecil Andrews SHS		Cecil Andrews SHS		Cecil Andrews SHS		Cecil Andrews SHS		Cecil Andrews SHS

		Como SHS		Como SHS		Como SHS		Como SHS		Como SHS

		Gosnells SHS		Gosnells SHS		Gosnells SHS		Gosnells SHS		Gosnells SHS

		Kalamunda SHS		Kalamunda SHS		Kalamunda SHS		Kalamunda SHS		Kalamunda SHS

		Kelmscott SHS		Kelmscott SHS		Kelmscott SHS		Kelmscott SHS		Kelmscott SHS

		Kent St SHS		Kent St SHS		Kent St SHS		Kent St SHS		Kent St SHS

		Kewdale SHS		Kewdale SHS		Kewdale SHS		Kewdale SHS		Kewdale SHS

		Lesmurdie SHS		Lesmurdie SHS		Lesmurdie SHS		Lesmurdie SHS		Lesmurdie SHS

		Lynwood SHS		Lynwood SHS		Lynwood SHS		Lynwood SHS		Lynwood SHS

		Maddington SHS		Maddington SHS		Maddington SHS		Maddington SHS		Maddington SHS

		Thornlie SHS		Thornlie SHS		Thornlie SHS		Thornlie SHS		Thornlie SHS



Aquinas College and St Brigid's College - nil exits during Semester 1 1999.
Ursula Frayne Catholic College - number of exits unknown

New App

Training

Employment

Opted out

Not known

Number of Students

1

0

0

5

3

0

1

0

1

4

1

0

0

0

0

0

0

0

1

0

0

0

0

0

0

1

0

0

0

0

0

0

2

0

1

0

0

0

0

0

0

0

0

0

6

0

0

0

0

7

0

0

1

3

20

0

7

1

0

16

0

0

4

0

10

1

5

1

6

6

0

3

5

3

1

0

0

0

0

8

1

6

1

2

2

1

2

5

0

2

0

1

0

0

0

1

2

6

0

5

6

0

2

7

0

0

0

1

0

0

0

0

9

0

0



Table

		School		New App		Training		Employment		Opted out		Not known

		Carmel Adventist College		1		0		0		5		3

		John Wollaston ACS		0		1		0		1		4

		Penrhos College		1		0		0		0		0

		Wesley College		0		0		0		1		0

		Aquinas College		0		0		0		0		0

		Lumen Christi College		1		0		0		0		0

		Mazenod College		0		0		2		0		1

		St Brigid's College		0		0		0		0		0

		St Norbert College		0		0		0		0		6

		Ursula Frayne Cath. Coll.

		Armadale SHS		0		0		0		0		7

		Belmont SHS		0		0		1		3		20

		Cannington SHS		0		7		1		0		16

		Cecil Andrews SHS		0		0		4		0		10

		Como SHS		1		5		1		6		6

		Gosnells SHS		0		3		5		3		1

		Kalamunda SHS		0		0		0		0		8

		Kelmscott SHS		1		6		1		2		2

		Kent St SHS		1		2		5		0		2

		Kewdale SHS		0		1		0		0		0

		Lesmurdie SHS		1		2		6		0		5

		Lynwood SHS		6		0		2		7		0

		Maddington SHS		0		0		1		0		0

		Thornlie SHS		0		0		9		0		0






