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RECOMMENDATIONS

1) The Committee support recent efforts to broaden the education and training options for students at the secondary levels of schooling

2) The Commonwealth be urged to increase its funding for the expansion of vocational education in schools

3) Resources currently available to fund VET in Schools programs from ANTA and DETYA be used to support a variety of recognized and accredited programs, including but not limited to the part-time New Apprenticeship scheme for school students. Funds should not be directed away from the VET in Schools programs to expand the New Apprenticeship scheme for secondary students.

4) The Committee recognise that:

· ANTA and Commonwealth funds are the most significant source of public funds for the independent sector VET in Schools programs

· Most State/Territory governments do not provide direct funds to independent school VET in Schools programs.

5) The current funding formula used to allocate ANTA and Commonwealth funds to States/Territories and school sectors should be retained

6) A consolidated approach to the allocation of funds and administration of the various VET programs available to school students should be implemented. However this should not lead to a single, standardised approach to the delivery of curriculum or support services across States/Territories or at the local level

7) Accredited VET in Schools programs that consist of elements of an AQF qualification continue to be recognised for funding purposes along with programs that lead to the completion of an AQF qualification

8) The use of competitive tendering processes for the allocation of funding to VET in Schools programs should be eliminated wherever possible

9) The MCEETYA VET in Schools Taskforce continue to play a significant role in advising State Ministers and the Commonwealth and in providing a forum for all key parties to debate and determine national strategic directions for VET in Schools programs

10) The setting of targets for VET in Schools should not proceed without the completion of work of the National Education Performance Monitoring Taskforce followed by consultation with school authorities and clarification of what use will be made of the data associated with reporting against the targets

11) Targets be used as one of the indicators for determining the effectiveness of

VET in Schools programs; however they should not be used to either reward 

or punish schools or school sectors for not reaching global targets; ie they 

should not be used to allocate public funds to sectors or schools

12) Negotiations with the AVCC and individual universities be initiated to achieve greater recognition of appropriate VET programs for the purpose of higher education selection


13) A comprehensive communication strategy be implemented to raise the status of VET in Schools programs among parents and students.

1 INTRODUCTION
The National Council of Independent Schools’ Associations  (NCISA) represents the interests of seven State/Territory Associations of Independent Schools that in turn represent the interests of 895 independent schools with an enrolment of 329,161 (in 1998).

NCISA is a peak body that represents the interests of independent schools to government, other key agencies and the community.

This submission has been prepared on the basis of consultation with the State/Territory associations. It focuses on those elements of the terms of reference that relate specifically to VET in Schools programs.
1.1
Principles and Strategies Underpinning Response

NCISA and its member associations support:

· the expansion  and improvement of education and training pathways for young people, including VET in Schools programs that incorporate structured workplace learning

· the integration of general education and vocational education.  This will ensure young people are provided with the generic education that underpins the vocational knowledge and skills required across a wide range of occupations and industries

· the implementation of a more coherent strategy for the development and recognition of all pathways associated with post compulsory education and training. Post compulsory education and training options should incorporate the four pillars of learning identified in the  UNESCO report ( Learning The Treasures Within, 1998); ie:

a) Learning to Know

b) Learning to Do

c) Learning to Live Together

d) Learning to Be

· the development of closer links between the world of work as one of the wider relationships that should develop between schools and their communities about these important policy initiatives.

· clarification of the meaning and relationships between vocational learning, vocational education and training, enterprise education, key competencies and life long learning. There is currently considerable confusion within the education and general community about these different elements of recent policy initiatives

· the development of a comprehensive communication strategy that better informs parents and employers about the more recent approaches to VET in schools.

NCISA also considers that:

· all students regardless of the school they attend are entitled to public  funds from Commonwealth and State governments and other appropriate agencies (eg ANTA) to enhance their choice of study pathways in the post-compulsory years of schooling

· most VET in Schools programs provided by independent schools across Australia are still in the developmental stage and continued funding from the Commonwealth and ANTA is required to assist schools achieve a high level of sustainability for these programs

· vocational education and training programs should not be promoted as the panacea for all the difficulties faced by young people.  In particular, they represent only one type of program that could be developed for young people at risk of leaving school prior to completion of twelve years of schooling. Basic general education skills and general living skills should also be integral elements of programs for these young people

· outcomes based accountability, in particular the determination of performance indicators and targets should not be the sole driver of curriculum change

· the demands for educational accountability (in particular, to meet sector wide targets) should not stifle local management flexibility and most importantly diversity and innovation in response to community needs. Schools should be free to respond to the needs of their communities

· the methods of delivery of VET in Schools programs should be determined by school authorities, schools, industry and other relevant agencies. One administrative structure should not be imposed by national directives or State governments across the school sectors

· parity of esteem for VET in Schools programs with other more established curriculum remains a major barrier to the acceptance of the former programs by many students and parents. 
2
THE PLACE OF THE NEW APPRENTICESHIP SCHEME

NCISA acknowledges that the New Apprenticeship scheme offers young people a legitimate pathway that links post compulsory education to the work place and where contracts of training enable part-time study and part-time employment. 

The growth of VET programs within senior secondary education has been stimulated by the 

· availability of  ANTA funds, 

· development of regional and local partnerships between schools, industry and government agencies

· key role of VET coordinators both at the school authority level and within schools.

However the take up of apprenticeships and traineeships (part-time study and part -time employment regulated by a contract of training) has been much slower to attract the interest of young people and employers.

Several industry bodies have publicly blamed school authorities for not promoting the above scheme. However the growth of this form of approach to post compulsory schooling/employment is more likely to be limited by the ability and willingness of employers to employ students part-time under a contract of training.

There are also a number of operational barriers to overcome before the above model will attract a significant increase in student numbers. These issues include: 

· resolution of industrial relations(particularly those areas covered by State awards)  issues, particularly in the more traditional trade areas

· the difficulties in meeting school obligations and those of the employment and contract of training obligations

· the pressure on young people to complete both the traineeship requirements and senior secondary certification requirements.

Part time apprenticeships for school students represent a step along a continuum to strengthen the link between school, the workplace and employment. However resources should not be redirected away from the wide range of other VET in Schools programs that are accredited and recognized by industry.

NCISA considers that more time is required to overcome the industrial and operational barriers to the acceptance and implementation of the New Apprenticeship scheme.
3 
FUNDING OF VET IN SCHOOLS WITHIN THE INDEPENDENT SCHOOL SECTOR

3.1
Source of Funds for Independent Schools

All independent schools across Australia rely almost solely on ANTA 

and Commonwealth (ASTF and School to Work) funds to:

· provide coordination and facilitate the development and delivery of VET programs in schools

· allocate funds for the delivery (by schools and VET providers) of VET programs to secondary students

· provide professional development for teachers and managers

· obtain access to appropriate facilities and learning resource materials.

It is estimated that well over 90% of public funds specifically targeted for VET in Schools within the independent sector are provided by the Commonwealth government (including ANTA).  Few State/Territory governments provide direct funding to independent schools for the purpose of VET, although some services that are provided to government schools are also provided to the non-government sectors (eg, advice on New Apprenticeships and data collection for national reporting, access to VET development officers). User choice funding for the off-the-job training for school-based apprenticeships and traineeships is also available to students attending independent schools in some States.  

In some States services are made available to independent schools through regional clusters; however local management decides whether independent schools can use the services and it appears in most instances this is on a user pays basis.

3.2
ANTA Funding Formula

The current formula for the allocation of ANTA funds for VET in Schools, as agreed by Commonwealth and State Ministers, is based on the proportion of Years 11&12 students in each State/Territory; this is in turn divided among the three school sectors on the basis of the proportion of year 11 and 12 students in each school sector.

The availability of ANTA and School to Work funds has been a significant stimulus to the expansion of VET programs within the independent sector.  In the case of smaller States it is the first time that school authorities within the sector have been able to establish central VET coordinator positions to facilitate the introduction of recognized VET programs among schools.

They have played a vital role as change agents to encourage acceptance of VET as a legitimate senior secondary pathway for students.

The various Commonwealth funds have also provided the resources required for professional development programs and to facilitate consultations between peak industry bodies, school authorities and local employers and schools.

These services are accessible to all independent schools which wish to deliver VET in Schools programs. 

School authorities would not be able to maintain the above services through the limited funds and services available to independent schools through State/Territory governments.

Elimination or reduction in Commonwealth/ANTA funding for VET in Schools will at this stage result in a significant reduction in the capacity of many school authorities and individual schools within the independent sector to implement government policy.

Some independent school sector authorities would have no funds to maintain VET coordinators and the necessary support infrastructure without the above ANTA and DETYA School to Work funds. Each State/Territory independent school association employs either one full-time or part-time VET coordinator. Their ability to facilitate change in the sector and harness resources from other sources has been critical to the growth of VET within the independent sector.

NCISA considers that there is still much work to be undertaken across all three school sectors to bring about the organizational changes, up-grade teachers skills and facilitate the essential links between schools, industry and relevant agencies if VET in Schools is to become a sustainable and high quality option for senior secondary students; i.e. VET in Schools and the New Apprenticeship scheme are still in a developmental stage in relation to post-compulsory school education.

Therefore the current funding formula for ANTA funds should remain for at least another funding triennium.

3.3
 Costing of VET in Schools Programs

The MCEETYA VET in Schools Taskforce report to MCEETYA  (Partnerships for Growth) in April 1999 contained an assessment of the cost of conducting VET in schools. The investigation demonstrated that these programs in most cases are more expensive than general education courses.

The cost generators included additional coordination, start-up costs and

payment to other institutions for the teaching of the programs and materials and equipment costs.

It was also found that when a student engages in on-the-job VET it generally does not result in any offsetting cost reduction in general education. At this stage it is not simply a matter of substituting resources from other areas of the school program which are required to meet senior secondary certification and are core elements for the development of general skills required as the foundation for vocational education programs, further study and employment.

The above investigation acknowledged that the continued growth in the extent and depth of VET in schools would improve the possibility of substituting VET classes for other classes in some schools. A recent study within the independent sector in Victoria indicates that those schools that have well-established, integrated VET programs are more likely to retain these programs if Commonwealth funds were to be significantly reduced. However many schools currently have not reached the point at which they can support a fully integrated approach where VET is delivered by the school rather that an alternative registered training provider.

Some independent schools, (particularly those in rural areas) face a particular problem of small numbers of students per school who are enrolled in VET programs. School clusters and arrangements with registered providers are two strategies that have been used to overcome these difficulties. In some States independent schools are involved in clusters with government and other non-government schools; in most circumstances this involvement is on a user pays basis.

NCISA argues that the long-term sustainability of high quality VET in Schools within the independent sector is dependent on a continuation of ANTA and Commonwealth funding, using the current formula.

The level of ANTA funding over the triennium has not matched the expansion of VET in schools programs. DETYA School to Work funds are actually decreasing each year.  Therefore the available funds are spread over a greater number of students, teachers and schools. This is limiting the capacity of school authorities to meet the unmet demand to introduce VET in Schools programs and to assist disadvantaged groups such as rural students, students with disabilities and indigenous students

3.4
User Choice 

Many independent schools are using private registered training organisations and Group training companies to deliver VET programs. Their cost structures appear to be competitive to public VET providers.

The use of other registered training providers to either deliver the VET programs or for schools to deliver programs themselves under the auspices of a registered provider seem to be the most favoured ways to implement VET in Schools programs. However many independent schools are registered training providers. 

In some States this enables the school to access User Choice funds. Research conducted in Victoria indicates that the latter approach is more likely to lead to long-term sustainability of the programs.

Access to user choice funds for the off-the-job-training component of part-time new apprenticeships and traineeships varies across States and Territories. 

NCISA recommends that the Commonwealth negotiate a consistent approach to the availability of the above funding source so that schools can access these funds across Australia.

3.5
Multiplicity of Funding Sources

There are various sources of funding from the Commonwealth (including ASTF, ANTA and DETYA School to Work). There is no integrated strategy across these programs and often it appears the agencies conducting the programs are competing in providing similar services and sustaining their separate administrative structures. A variety of different administration guidelines and accountability requirements also exist.

There is also little flexibility to allocate funds across various initiatives at the local level. A greater level of integration of the programs is required to reduce the waste of resources that are currently allocated to the administration of programs by schools and school authorities.

NCISA supports the call by some industry bodies and school authorities for an integrated approach to the allocation and administration of public funds associated with VET in Schools programs. However this should not lead to a single, standardised approach to the delivery of VET at the State or local level.

3.6
Competitive Tendering

The use of a competitive tendering process for the allocation of VET in Schools programs is not supported by NCISA. Current competitive tendering arrangements used by some programs waste enormous resources of school authorities and schools that could be more effectively used for assisting schools, (particularly those that have no or limited involvement in VET programs) to establish and maintain their programs.

4 OBLIGATIONS OF INDUSTRY AND GOVERNMENT

4.1
Partnership Approach

NCISA supports a partnership approach between industry, government and school authorities in the development and delivery of VET programs. This is preferred to either a purely provider - or  industry-driven approach.

In relation to the independent school sector, the Commonwealth government and ANTA (through State Training Authorities) are considered to be the major policy setting agencies, source of public funding and the points of financial accountability. 

The MCEETYA VET in Schools Taskforce has played a major role in bringing the key parties together, investigating major issues and providing advice to MCEETYA. In more recent months it has also attempted to implement a more coordinated approach to determining priorities and facilitating the necessary changes.  Further rationalization of the various working parties linked to the Taskforce is required as they are making too many demands on school authorities.

The recent Commonwealth initiatives in VET in Schools have been inclusive of the independent sector, particularly in relation to VET policy and membership of key national bodies such as the MCEETYA Taskforce. The inclusion of the independent sector in these debates has been appreciated by the relevant school authorities and has been one of the reasons why the implementation of VET in Schools has expanded within the sector.

NCISA supports a continuing role for the MCEETYA Taskforce as

 outlined above. 

The continued expansion of VET in Schools and the success of the New

Apprenticeship Schemes are dependent on a partnership between the key players.  The taskforce provides an acceptable compromise between a provider driven approach to VET in Schools and a purely industry driven approach.

The degree of involvement of the independent sector in the setting of State government VET policy and access to State government services varies across States. Few State/Territory governments provide direct VET  funding to non-government schools; those who oppose the current level of Commonwealth funding to non-government schools often neglect this point.

4.2
Industry Role

The Australian Chamber of Commerce and Industry has recently proposed a framework to integrate schools-industry programs and funding arrangements. NCISA supports this intention in principle; however independent school authorities do not support a freestanding national central agency administered by industry. This industry driven approach would create yet another administration structure outside existing school authorities and MCEETYA Taskforce structures.

NCISA considers that the major role of industry is to work in partnership with the school sector and government to facilitate the planning and implementation of the school based New Apprenticeship scheme and to promote change among employers and peak industrial bodies to recognize the value of VET in Schools programs (in particular, part-time apprenticeships).  

Key industry bodies should also continue their role of resolving the

essential industrial relations issues, identifying the skill needs of industry and providing advice to governments and education and training providers.

Independent school authorities report that they have received considerable support from employers and industry peak bodies in planning and implementing VET programs, including structured work placements. However the shortage of work placements remains a major concern to the independent sector.

Over the years the inclusion of VET in the school curriculum has met criticism from educators. This anti-vocational sentiment is however not confined to educators; many sections of industry have not supported the direct delivery of industry recognized VET in schools. A comprehensive communication strategy is required to inform the community of the benefits of VET in schools programs and to overcome the negative perceptions that exist across all interest groups.

5
SETTING OF TARGETS

NCISA recognises the value of outcomes-based reporting to inform governments and the community about the effectiveness of major policy initiatives. This approach also provides valuable information that can be used to improve the quality of the education and training programs.

NCISA’s approach to accountability is guided by the following principles:

· All non-government schools should be accountable for :

· education matters, to their respective school communities

· the maintenance of acceptable educational standards, to the 

general community; 

· the use of public funds, to the State and Commonwealth

authorities.

· Non-government schools should not be required to account to government for funds received from private sources

· Schools should be free to adapt to the changing needs of their communities

· Government accountability requirements should not restrict or limit the ability of non-government schools to provide curriculum diversity, innovation and choice for parents.

Whilst acknowledging the need for both educational and financial accountability school authorities and their member school within the independent sector have raised a number of concerns about the setting of targets for specified curriculum areas. These are outlined below.

· Proposed targets for VET have been considered by the MCEETYA VET in Schools Taskforce without adequate discussion of the appropriate performance indicators and an adequate debate and investigation about the actual figures selected as targets.

· Valid targets may provide a means of generating change within the education and training system; however they must not become the dominant drivers for the selection of education and training programs by young people or schools. 

· VET programs represent a curriculum area of choice (not core curriculum) for young people; this needs to be considered when setting targets for VET in schools.

· Australian society and economy requires citizens who are flexible, innovative and have a wide range of general and vocational skills. Targets should not generate uniformity in the curriculum or inhibit education and training institutions such as schools in responding to the needs of students and their communities. Curriculum decisions for most independent schools remain the responsibility of the school management. The implementation of government policy such as targets across the sector in a uniform pattern across all schools is not possible or considered desirable. There is also a degree of tension between the demands of governments and the local autonomy of independent schools. This latter approach is embedded in the ethos of independent schools. The application of the principles of choice and diversity enable schools and their communities to determine the appropriate program for their young people. The level of VET across schools should therefore vary according to the decisions of each school community (including local industry).

· Providing outcomes-based data may be an accountability requirement for the receipt of funds; however it should not be used to either reward or punish schools for not achieving statewide or national targets.

· Targets should recognise the full range of recognized VET programs including:

a) part-time New Apprenticeships

b) VET programs that lead to completion of an AQF qualification 

c) VET programs that contribute towards an AQF qualification

d) elements of VET integrated into the general education curriculum.

NCISA and its member associations are currently involved in the work of the National Education Performance Monitoring Taskforce. The work of this Taskforce is vital and the setting of targets (input and outcomes data) should not proceed without the deliberations of this Taskforce being considered by all key interest groups.

6
AN EVALUATION OF THE GROWTH, BREADTH, EFFECTIVENESS AND FUTURE PROVISION OF VOCATIONAL EDUCATION IN SCHOOLS.

6.1
Background

In 1996 the ANTA Ministerial Council allocated $20 million to State Training Authorities of VET funds for the 1997-2000 period to expand vocational education and training in schools, including the introduction of the New Apprenticeship Scheme in government and non-government schools.

In addition the DETYA funded School to Work Program provided funds for teacher and industry personnel training and development associated with VET in Schools programs. The Australian Student Traineeship Foundation (ASTF) has also provided funds and other  support  for development and implementation of structured workplace learning. The Job Pathways Program has also attempted to link students and schools more strongly to the labour market requirements

6.2
Growth of VET in Schools within the Independent School Sector

The funding associated with the New Apprenticeship scheme has led to a rapid and substantial increase of VET in Schools Programs across the three school sectors. Recent figures presented by the MCEETYA Taskforce on VET in Schools indicate that student enrolment in recognized and accredited VET in Schools programs have grown nationally from 60,000 in 1996 to 117,000 in 1998. Approximately 87% of secondary schools across Australia are currently involved in providing recognized VET programs.

Some would claim that the significant growth rate of recognized VET programs in schools has not occurred in the independent school sector. This observation is not correct.

Certainly the proportion of senior secondary students in independent schools participating in VET programs is the lowest of the three school sectors. Approximately 15% of independent school senior secondary students across Australia participated in a recognized VET program in 1998, compared to approximately 27% in the government sector and 22% in the Catholic sector.

However data collected by the MCEETYA Taskforce demonstrates the growth rate in the independent sector is significantly higher than the other two school sectors. Enrolments in VET programs within the independent sector across Australia increased from 5043 to 8730 between 1997 and 1998; ie, an increase of 73.0%.  For the same period the growth rate in the government sector increased by 24.5% and in the Catholic sector by 45.8%. It is estimated that the independent school enrolments in VET programs will increase to 10,262 by the end of 1999.

The number of independent schools offering VET programs across

Australia has also expanded significantly from 145 in 1997 to 244 in 1999; ie, a 68.3% increase. Again this growth rate is significantly higher than the government (27.0%) and the Catholic sector (13.7%).

Young people now have the opportunity to undertake traineeships and

apprenticeships involving contracts of training and paid employment while completing senior secondary schooling. However apart from Queensland this form of post compulsory pathway has not seen the same level of participation growth rate as VET programs that are components of other AQF qualifications. There are a number of reasons (industrial relations, limited problems in integrating part-time study with part-time employment, the decline of apprenticeships in traditional trades etc).

NCISA believes that part-time New Apprenticeships (involving a contract of training) represent only one of the pathways that should be recognized  for Commonwealth funding purposes. There are other legitimate VET programs that also lead to other AQF qualifications.

Schools should continue to be assisted to deliver a full range of industry recognised VET programs. NCISA and its member associations consider that all pathways to a VET qualification are equally valid.

6.3
The “New” Vocational Education

The traditional and now outmoded perception of independent schools as elitist and academic in their approach to curriculum is not supported by the above data. The profile of the independent sector has changed markedly in recent years and schools now cater for a wider range of student needs and aspirations. Many independent schools are responding to this greater diversity by offering a wider choice of curriculum, including VET. 

A sample of the VET programs being conducted by independent schools is provided in Appendix 1.

The New Apprenticeship Scheme and related VET in Schools programs

more than any of their predecessors has challenged the foundation of the traditional notion of a school and what type of curriculum should be offered to young people.

· Schools are no longer the sole providers of accredited curriculum to secondary students or the site for the delivery of the curriculum. They have developed partnerships with enterprises, community service organizations, regional development boards, training companies and other registered training providers.

· The competency based approach to curriculum and assessment has provided significant challenges in the way schools and Boards of Studies organize knowledge and skills and approach assessment and reporting. The introduction of training packages appears to have facilitated the implementation of VET in schools and caused no major problems to the development of individual programs. Training packages could be improved by the identification of the general education skills underpinning the required competencies.

· Direct links between the labor market and schools have been strengthened.

· Some progress has been made in resolving the broader industrial relations and legal issues (eg, duty of care responsibilities), although these areas still require further work.

· The traditional approach to timetabling has been challenged.

· The well-established structural divisions between education and training institutions into schools, VET and Universities has also been challenged.

7
STATISTICAL INFORMATION

School authorities within the independent sector have been supplying data to State Training Authorities and the MCEETYA Taskforce on VET in Schools. Much of this data has been published in the Taskforce report (Partnerships for Growth) to MCEETYA.

There have been a number of difficulties associated with the data collection across the independent sector; however most of these difficulties have been experienced by all school sectors.

The key issues that need to be resolved include:

· definitions of each variable

· inconsistency in the  application of terms used to define the data

· a planned schedule for the data collection

· elimination of overlap in the collection of data across different agencies.

Policy differences across States/Territories and school sectors  have
 generated quite marked differences in the type of VET programs delivered to secondary students; for instance in some States there is greater emphasis in participation in components of a VET qualification, in others a greater emphasis on completion of an AQF qualification. This generates vastly different data profiles.

State/Territory and sector policy differences should be noted when

 comparing data.

NCISA notes that the MCEETYA VET in Schools Taskforce has made considerable progress in establishing a coherent approach to data collection and reporting.

8
FUTURE DIRECTIONS

The continued growth and sustainability of VET in Schools programs within the independent sector is contingent upon the availability of funds to 

· maintain minimal sector wide infrastructure support (eg, coordinators professional development)

· facilitate organisational change within schools that will link school curriculum and the workplace for students

· the development and maintenance of local cooperation between schools, industry and other support agencies.

NCISA considers that VET in Schools in the three schools sectors is at a critical development stage and has not reached a point of maintenance. Expansion in the number of students and schools is likely to continue to rise over the coming years and school authorities, industry and schools will require external funds to facilitate the move towards a sustainable high quality VET in Schools programs.

The traditional and outmoded divisive debate about general and vocational education must be replaced with a more comprehensive review of how the recognition of the “new” vocational education can be enhanced with other study pathways already well accepted by the community industry and higher education.

NCISA contends that schools and their communities (including industry) are confused by the ever-increasing range of new but related programs that have emerged through national policy initiatives. These include VET in Schools, School to Work, Enterprise Education, Key Competencies, etc. The strategic directions for all these initiatives need to be consolidated and integrated across the various levels of schooling. However this new conceptual framework should be linked to a diversity of approaches to the delivery of VET programs. A single, standardised approach to the delivery of VET programs and related support services is not supported.

There is still much work to be undertaken to determine how post

compulsory education and training can provide the diversity of pathways that meet the needs of young people, society and the economy.

The alienation of many young people from their communities and the role of schools in relation to the many social problems faced by their communities must form an integral element of the discussion about the future of post-compulsory education.

The key policy makers should acknowledge that accredited vocational education is a credible element of study for any young person, but it should not be seen as the only solution to structural changes within industry and the labor market or the only reform required of post-compulsory schooling.

Further significant work also needs to be undertaken to ensure  that vocational education and training programs undertaken by young people whilst at school receive the appropriate recognition through the AQF as well as the senior secondary certification.

However “parity of esteem” with other well-established pathways remains a major policy issue. Whilst this is essentially an issue for the three school authorities in each state/territory to negotiate with the universities in relation to tertiary entrance scores, NCISA considers there would be some value in opening discussions with the AVCC at a national level. The MCEETYA Taskforce on VET in Schools should make this a priority task for the year 2000 work plan.

(Appendix 1)

APPROACHES TO VET PROGRAMS IN INDEPENDENT SCHOOLS 
The local management approach to school curriculum has enabled many independent schools to develop and deliver innovative VET programs. A sample of these programs is illustrated below.

a)
Cluster arrangements between non-government schools is a common

model used across Australia for the implementation of VET. For instance in Western Australia, 23 independent schools are involved in six school clusters. Schools share resources, the expertise of a cluster coordinator and access to training programs delivered by registered providers.

b)
A cluster of schools including Perth College has been involved in developing a new VET program in Enrolled Nursing. The Year 12 introduction to Enrolled Nursing has been developed in partnership with Central Metropolitan College of TAFE.  Students combine 145 hours of off the job training at TAFE and 12 hours of supervised visits to hospitals and nursing home/hostel complexes along with 15 to 20 days of on-the-job training in hospitals or nursing homes.

c)
In Tasmania seven non-government schools are working together to provide viable vocational programs across eight industry areas offering 15 different industry recognised certificates.

d)
Four independent schools in South Australia will research, develop and trial multimedia industry and further education pathways linking schools to VET, higher education and industry providers.  The schools will trial innovative models for the delivery of the Certificate 11 in Arts (Interactive Multimedia) in schools.

e)
A Gold Coast independent school is working in partnership with

business to offer a Certificate 11 in Multi Media to year 9 and ten students.

f)
A new multi-purpose Theatre complex at an independent school in the outskirts of Adelaide has been the catalyst for the development of VET training focussed on the entertainment industry-training package. The school in conjunction with the Independent Schools Board Vocational Education Adviser and the Arts Industry Training Board, and the Centre for the Performing Arts has developed a training program which provides students with training in such technical areas as lighting and sound operations, audiovisual operations and staging mechanics.

g)
A Pilot Program has been developed in response to a need expressed by teachers, parents and students in independent schools in South Australia for a transition program from school to work and further education and training, for students with low literacy and numeracy levels and/or disabilities. The focus group for the Pilot Program is post-compulsory students in Years 10, 11 and 12 who have designated disabilities or are at risk of leaving school early due to significant difficulties with literacy and numeracy.

h)
An independent school in Victoria is a Registered Training Provider of VET and first offered recognised programs in 1995.  Vocational  programs are offered in Electronics, Building Studies, Music, Retail, Office Administration, Automotive Small Business, Horse Studies, Information Technology, Multi-Media and Sports and Recreation. A Manager of Careers and Vocational Education counsels students about the VET program opportunities.

i)
Another independent school for girls in Victoria is also a

Registered Training Provider for the delivery of Office Administration, Hospitality and Art and Design.

j)
An Information Technology Microsoft vendor program is currently

being trialed in two independent schools in NSW.  Year 12 students will receive recognition in Information technology in the HSC and a Certificate 111 AQF credential. Some may also receive an internationally recognised Microsoft Certified Professional (MCP) Certificate, which can lead to fairly well paid employment opportunities. The later certification requires students to successfully complete a rigorous examination.  Further assessment  can be undertaken to obtain further credentials.

k)
In Western Australia a traineeship is offered by Woolworths Pty Ltd in collaboration with the Association of Independent Schools of WA and Catholic Education of WA.  Independent school students are participating in the two-year traineeship program leading to a Certificate 11 Retail Operations. Students attend school four days a week. The combination of the Traineeship and the other Year 12 curriculum count towards a student's secondary graduation. Students are paid a training wage for all training.

l)
In Queensland 164 independent school students enrolled at

independent schools are participating in school-based arrangements for their contracted New Apprenticeships across a wide range of industry sectors. Independent schools have cooperative arrangements with 42 registered training organisations (RTOs) for off-the-job training.
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