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Abstract

This seminar will explore the relevance of right brain functioning in our work with young children. It will examine ways of enhancing and developing the intuitive, non-rational, nonverbal and creative side of our brain.

Our current education and training programmes are dominated by left brain thinking. They are highly structured, fragmented frustratingly rational, organised and excruciatingly unimaginative. Developed by industry training needs are competency-based and is a typically left brain thinking approach to learning. Such an approach allows little room for fanciful, imaginative and non-rational thinking in our childcare students. Strangely though this way of thinking is what we often love most about children.

Is our training in childcare fundamentally flawed? Does it ignore the other half of our students? It is perhaps time to challenge and rethink not only the way we teach students but also, more importantly, how we actually ‘see’ or perceive young children. 

The subject of this seminar is provocative, challenging and it will probably raise more questions than it will answer. Even so they are questions which need to be asked and will be fun to try and resolve!
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‘How comes it that we all start out 

originals and end up copies? –

It is the copying that originates.’



(L. Trill quoting an C18th. aesthetician)

Lauren is a natural with children. As a student in a TAFE Diploma in Children’s Services I enjoy observing her work with children at Kodomo, our College playgroup. She is almost an actor. She plays with her audience, responds, excites, calms, sings and laughs as her whole body communicates her feelings and relationships with each child in her group. Lauren works from within.

Her actions and words are neither rehearsed nor contrived. She is simply  

wonderful. Throughout her ‘performance’ children giggle, smile, look forlorn and give her an unconditional love as only a child can.

Lauren has not learned to relate to children in such a way from our teaching programme or course syllabus. Hopefully though, as she learns more about child development, health, communications and so on she will gain a greater understanding of children. With this knowledge her work will develop and ripen in both quality and depth as she too matures and grows throughout her early childhood career. 

What is Lauren using to create such a natural relationship with her children? Her mind is racing as she sings laughs and tells stories. Her actions are imaginative, free, intuitive, simultaneous, holistic and divergent. She draws from her palette of skills as she creates, explores and captures the very essence of her self and children. When Lauren or any other excellent early childhood professional work with children their behaviours respond to feelings, faces, visual and kinaesthetic instructions, humour, intuition, images, pictures, fantasy, myths and a strong sense of exploration. 

We all enjoy watching really good teachers at work with children. How do we respond to such a display of talent? Often I respond with emotion. I simply want to enjoy the moment just as I would when I listen to a beautiful violinist or observe an artist at work.

My responses are often intuitive, subjective, visual and emotional. If someone were to ask me why I thought the teacher was so good I may well begin to use my analytical skills and respond verbally, detailing facts, explain the processes as they occur in a logical, sequential way. I could, therefore, easily justify my emotional responses using a formal, rational, and objective thinking.

My ability to respond both emotionally and analytically to the same thing may be explained by the notion that there are two principle ways of knowing: two ways of perceiving our World. (Edwards 1993 p34) These are linked to the left a right side of our brains and may be simplified as;

Left Brain
                   Right Brain

Logical
       Random

Sequential
                                 Intuitive

Rational
    Holistic

Analyses
                  Synthesises

Objective
          Subjective

Parts
                                      Wholes

Each way of seeing the world therefore uses different hemispheres of our brain. We see the same things but process the information differently. This may of course result in quite different conclusions. 

Just for a moment or two let us move a little away from childcare and consider other areas of human endeavour and try to understand the thought processes we use in art, music or science.

Examine a painting, any painting – Van Gough or a child’s masterpiece. What are your responses to the work? We usually make comments such as: ‘I like that painting’, ’I really don’t know what to think’, or ‘I just don’t like it.’ As we talk to each other and share our thoughts we move from our right side emotional, intuitive responses to left side analysis. ‘I like it because the colours are so soft and seem to blend into each other, or the perspective is so interesting, the sky is really gentle while the landscape is harsh.’ The more art training or knowledge we have the more we can analyse our responses to the work.
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Music is similar. We respond through our emotions first and then examine why we like it. 

In each case our intuitive response is the most immediate and our rationalisation is secondary. 

Science on the other hand is pure reasoning (left-brain). By definition it is logical, sequential, rational, analytical, objective and examines parts to try to understand the whole. 

Scientists use inductive logic to search for truth and understanding. The scientific method begins with a series of observations or experiments from which information is recorded. Scientists then proceed to draw conclusions about the information in order to solve a problem. It is essentially problem solving which is of course the basis for formal program planning in childcare and education. 

In order to explore the relevance of these ideas to our work with children let us begin with Julie, whose experiences may well reflect many of our graduates as they commence their chosen career after leaving college.
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Our Journey - Scenario One 

Julie - childcarer - recent graduate - excellent student - fine prospects - new job, very excited - lots of ideas, loves children - little time - very busy - fun - tired - meetings - parents - director making demands - older staff - demanding job - going home tired - back to work - routines - no time - need ideas - pressure of work - still loves children - months go by - enthusiasm waning - fewer ideas - settling into Centre norms and routines - programme planning - book work - little time to be creative - programme becomes mediocre - Julie conforms to mediocrity…

Julie is not alone in her experiences as she enters the harsh reality of a career in children’s services. Sadly it appears that many vibrant, positive and creative students eventually turn into despairing, cynical and unimaginative carers once they actually gain employment in a childcare setting.  What goes wrong? Well the answers are many and varied. The real world of childcare is busy, demanding, low paid and often stifling in its approach to management. 

Our search began as we observed the impact of a real working environment on childcare graduates from college. We started by examining the basic assumptions and perceptions associated with recent trends in childcare education and training. 

1.  Childcare is seen to be a science.

[image: image4.wmf]Current childcare training is embedded in traditional Western thinking. That is it seeks to find answers and ways of working with children using accepted scientific methodology and practice. Students are taught to use analytical skills through observation, interpretation, planning and evaluation. Such a process according to De Bono (1993), is concerned mainly with searching and discovery, making judgements, using sound logic, critical thinking, and problem solving and finding solutions. 

Science also breaks things down into parts in order to understand 

the whole. Child development for example dissects and studies children’s gross and fine motor skills, cognitive, social, language, physical and emotional development. 

Childcare education even devises its own scientific jargon in order to gain scientific credibility. Terms such as ‘interactions with children’ (we interact with computers and have relationships with humans!), ‘children’s experiences’ (play), ‘specific objectives’, ‘evaluation’ and so on are all objectifying concepts which are designed to deflect staff away from intuition and feelings. 

Scientific methodology is of course very important to our understanding of the World but it is only one approach and certainly does not provide us with all the answers or indeed resolve the really difficult issues faced by humanity. (Science created the Bomb but the decision to use it was far from scientific)

De Bono (1993) presents other ways of thinking which can be applied to a whole range of areas. Parallel Thinking for example explores notions of what can be rather than what is, of design and creation rather than planning, of possibilities and wonderment. 

Childcare may in fact be more of an art than a science. The ramifications of such thinking are interesting and quite thought provoking. 

2.  Childcare can be learned 

There seems to be an assumption that anyone can learn to be a childcarer. The Art of Childcare challenges this belief. Really good artists, musicians, crafts people, singers, teachers and childcarers are born with something very special. They have an innate tendency toward their talent. 

I have worked with students whose motivation and intelligence is undoubted but who found the actual work with children very difficult to carry out. 

Other students, like Lauren, are simply naturally good with children. This paper acknowledges and deeply respects their talent. 

3.  There is an acceptance of competency based training 
Competency based training (otherwise known as MBT - mediocrity based training) is based on the assumption that to work in an area people must demonstrate their competency in a range of skills. As students progress through the programme their ‘training’ competencies are ticked as complete and they are considered to have mastered the skills. 

Such an approach to learning generates a culture of mediocrity and fails to extend or challenge people to excel to their fullest potential. An artist, a musician or dancer may spend a lifetime trying to perfect and develop their art to the satisfaction of their heart and desire to break the boundaries of their talent. An artist’s art will grow and evolve as they discover and learn more about themselves and their work throughout a lifetime of experiences. Years at college are seen, as a time of awakening, learning and exploring. It is just the beginning of their art. CBT assumes that once people are competent in a skill they will be so for life. How do we assess a carer’s relationship with children at any one point in time? Surely it will be different in the future - it may be better or indeed far worse. 

Childcare as an art form believes that as people grow from within, so too will their relationships, work and creativity with children.

4.  Individual talent is largely unrecognised.

The stifling culture imposed by competency based training encourages and breeds conformity. CBT originated from the metal trade’s in which many things can be measured and quantified. Working with children, like art, should celebrate difference rather than stultify our uniqueness as people. 

5.  Skills are determined by industry

The current training system assumes that students are being trained to work in an “industry” and as such industry should determine what skills its workers rrequire for their work. This is fine to a point but it may be argued that working with children is a universal field of study in its own right. Doctors are not ‘trained’ to work in an industry, there is a knowledge base of medicine which is can be used and applied anywhere. There is also a knowledge base in childcare, which can, and should be used and valued throughout the World.

 Defining childcare in terms of an industry results almost exclusively from the narrowest of economic rationalist perceptions and treats children as products rather that people.  To quote Sonja Tansey and Jane Thompson (Rattler 1998 p2) 

When children’s services are referred to as an industry we feel that the child and family is left out of the equation, our role as professionals is ignored, and the value society places on the work that we do is diminished as a result. 
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These assumptions are to some extent a result of society’s perception of children. In  ‘Working Creatively with Young Children’ I explored the idea that the way we cared for children was to some extent determined by both individual and societal perceptions of children. Differing perceptions therefore have associated values and beliefs resulting in different forms of care for children.. 

Creative energy, its focus and direction too are determined by the carer’s perception of children.  Activities and relationships with children are themselves a reflection of the person's view of their work and intrinsic values. 

The Art of Childcare extends this concept and presents the view that the way we see or perceive children influences not only how we care for them but also how we actually teach people to work with children. 

In order to illustrate this point; consider the following perceptions,

1. Moralist Perception of Children - Puritans

 
Puritanism for example was clearly and unambiguously based on an interpretation of the Old Testament which emphasises notions of Original Sin and avoidance of temptation. The resultant care of children was strict, unforgiving and based on the teachings of God. 
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Those who gave advice and taught parents how to raise their children were generally the elders and minsters of the Church. Such teachings clearly reflected their values and beliefs exemplified in the quote below from a ‘A right method for educating children’ (Unknown Author circa 1827) in which the Author provides some Worldly advice on children’s education.

He begins by establishing a sound moral base for his dissertation.

We ought to use the greatest care imaginable in the education of our children, who must in a little time after us to govern the world; to be very diligent that they spend not their own precious time in vanity, as the custom of too many is, but continually exercise them in some useful art and science, that in time they may become serviceable to themselves and others; therefore good education ought to be insinuated even in the very cradle, which would make it grow strong and vigorous. …

Therefore, first, let your wife, or whoever nurses or brings up your children, refrain from that idle and pernicious custom of fantastic and foolish talking to their young tender infants which makes a lasting and deep impression.

… refrain from that evil custom of slabbering and kissing their children, asking and teaching them to do the same…though this seems innocent at first, yet it is very pernicious, for it opens the gates of Venus and lays sure foundations for wantonness and uncleanness, so that many thousands can never free themselves from these invading turbulent motions and inclinations after women…

.. refrain or forbear much talking, especially impertinent discourse, teach them by sedate silence and show their dislikes in a few words, let those be as grave and sober as if they were talking with senators.

This somewhat cheerless and dower writer, perhaps a preacher, clearly based his child rearing views on his religious beliefs and values. The form of care he advocated was therefore puritanical, exacting and disciplined. Presumably his training and expertise was derived from reading and interpreting the Word of God and a rather detached and moralistic perception of mothers or nurses who actually had charge of infants. 


Consider though the implications for training of a more recent approach to children, the developmentalist model.

2. Developmentalist Model of Training 

Current childcare education and training methods are largely based on societal values and perceptions implicit in the developmental approach to children. Briefly developmentalists argue that humans grow through a predetermined sequence of development from conception to death which is both genetically driven and environmentally influenced.
Some of the education and training implications for people working with children using the developmental model are clearly based on the use of scientific methodology. In such an approach there is a strong need to acquire a sound of knowledge essential for early childhood professionals in their work with children

During training people acquire a range of skills supported by their ever-growing knowledge base. For example the actual work carried out with children is called programme planning which uses a process of observations, interpretation of the observations within developmental theory, devising objectives for the children and planning for their experiences and evaluation. 

Finally as in any scientific community there is an adherence to a code of ethics, which provides a philosophical framework for their work. 
The developmentalist perception of children has to some extent focused on the need for students to gain cognitive skills and knowledge specifically related to childcare practice. 

The Creative Perception Model of Childcare however questions this notion and considers the need to encompass the carer’s intrinsic creativity and encourage a child’s natural, rather than contrived, development

3. Creative Perception 

The Creative Perception Model of Childcare outlined in ‘Working Creatively with Young Children’ (1997 Ian Broinowski) challenges the developmentalist’s approach to the care of children and explores ways of extending our thinking processes to include creativity and a carer’s natural ability with children. 


The creative perception concept encompasses all our human faculties to understand children. Scientific and logical analysis based on observations and expertise alone is insufficient to really appreciate how children grow. Working with children may well be seen as a form of creative artistic expression rather than solely as a science.

It argues that given a rich, loving environment most children will grow into happy well-adjusted human beings.  The knowledge gained by science is of course valuable but really creative childcarers can also use creative thinking, intuition as well as their reason, to generate a wonderful and imaginative environment for children.

The resultant care may give carers the freedom and trust to work with children, using their knowledge and intuitive abilities. Creativity is divergent, lateral and free in individual expression., While exploring their own individuality with children a sense of  common values and beliefs unite and motivate the carers. 

The Challenge of Early Childhood Education

Education is not the piling on of learning, information, data, facts, skills, or abilities - that’s training or instructing - but is rather a making visible what is hidden as a seed.  (Moore Thomas 1996 p3)

There are of course many different ways to offer learning opportunities. The way we deliver education partly depends on our perception of what we are trying to teach. For example, if art is seen as a form of self-expression and its value is in terms of individuality and the uniqueness of each artist we will provide a very different form of education than one designed for say, graphic artists. The latter is directed toward the needs of the client, the employer or customer who will ultimately pay the student for their work. It is purely product based while the former is centred on the process of learning rather than its product.

The challenge is therefore to discover ways of teaching which will support a carer’s intrinsic energy and creativity and to explore ways of working together which will enhance the collective energy and talent of a childcare team. 

In our research we examined not only our perception of children but also more specifically how such perceptions actually influence the way we teach people to become childcare workers and teachers. 
Let’s examine in more detail two distinct teaching perspectives which emphasis specific thinking processes. The first is a production-based learning style and the second a process based form of learning.

The questions we may now ask are therefore; 

1. What are the principle/dominant thinking processes inherent in the        performance of early childhood teachers/caregivers?

2. What forms of education and training will develop and enhance the principle/dominant thinking processes in early childhood teachers/caregivers? 

1. Product Based Training

Description of process

Industry training needs are articulated via national competency standards, which are the basis for assessment to gain national qualifications, and for training development and delivery  (ANTA 1998,p4)

Training needs are therefore encompassed in National Competency Standards 

· skills, knowledge and attributes applied to complete a job are called competencies

· the level at which the competency is performed is called the standard

· together these make up competency standards
· competency standards are relevant to actual workplaces around Australia
· are understandable and useable by the range of intended audiences
(ANTA 1998,p4)

Process of Thinking in Product-based Learning

Product based learning is pure left brain thinking. It is a form of Lego building. Industry determines not only what competencies people working in children’s services will need to ensure their organisations are effective but also the standard required for each task. 

Learning factories simply take in people as raw materials, process them on a learning conveyor belt until all the necessary have been ticked off. It becomes a commercial production. The purchaser determines the product. It is externally driven. What is to learned comes from outside the person rather than from within. In a sense it is a form of knowledge management. 

Currently much of childcare training and education is based heavily on the notion that people can learn a certain number of skills and become competent in their work with children. A sort of assembly line or mass production where people move through on a conveyor belt acquiring skills as they go until at the end they are in some way complete, trained and ready to fulfil their industry’s needs as shown in Illustration 1.1 The Training Factory
This paper challenges such a notion. People are not cars or products, which can be shaped, added to and moulded to meet their employer’s specifications. People are alive and learn from within as they grow through experience and their own sense of discovery. 

1.1
The Training Factory 

for

National Childcare Competencies

Production Based Training 

Otherwise known as 

Lego-land Training
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The thinking processes behind such a process are;

1. Sequential – it moves from unit to unit as it builds up into the whole, completed learning product. It is just like building a Lego machine.

2. Logical – the whole process uses a rational approach to reach the final conclusion

3. Analytical – it examines each unit in turn and uses a step by step process

4. Verbal – words are used to name, define and describe every critical concept.

5. Systematic and formal – the framework is methodical and well organised

6. Symbolic – words are used to represent things other than their normal meaning. ie trainees = students, units = subjects, 

7. Linear – the process is in sequence, one step leads to another and leads to convergent conclusions

8. Factual – learning packages essentially deal with facts, details, items, etc

9. Temporal – linked to time, past, present and future. There is an assumption that people will become competency after competency over time.

10. Methodical – information is organised, classified and categorised.

11. Practical – that is the learning process is concerned with cause and effect, purpose and use.

12. Rational – reason and fact are largely used to arrive at conclusions. 

(GPLC 1995)



Lego–land Learning

Implications for Learning and Children


The overall structure of this method is highly specialised, fragmented and it orientated to short term goals with scant regard to the real overall importance of the child. While it is logical and sensible it is difficult to find any real evidence to show that it actually works. What proof is there that we are producing better childcare workers through such a system? Logic is not necessarily the only road to knowledge.


Individual students also have unique learning styles which may favour certain brain functions: holistic Vs analytical. Herrmann (1995 p17) highlights the implications for students learning preferences by point out that;

..failing to match a person’s cognitive style with the delivery system of information to be learned can get in the way. The individual is likely to find the learning a great effort, frustrating, demanding, boring, non-productive, and un-fulfilling.


The key issues which must be addressed in relation to a product based form of training are listed below;

Issues

1. Do the new CBT training packages disadvantage students who have a preferred right brain approach to learning in both what is being taught and how it is taught?

2. Do the new training packages favour left brain thinking students?

3. Do the new packages emphasis left brain learning at the expense of right brain learning?

4. Are we giving preference to the selection of left brain thinkers for the training programme?

5. How do we include people who are more inclined toward right brain thinking?

6. How do we include self in a product based learning process?

7. How do we make more use of right brain behaviours in product based learning. 

2. Process-Based Learning 

The process-based learning approach to education is experiential. Childcare, as with most areas of human endeavour is a life long process, learning with, rather than about children and it is designed to extend, exploit and explore students minds as they travel their own journey of self discovery. It aims to use a person’s whole brain in learning, creativity and exploration. It has no beginning and no end. 

Creativity’s source is the brain – not just one part of the brain, but all of it 

(Herrmann 1995 p186)

Teachers, students and children are all learning together sharing, growing and living in their struggle to understand each other as they share the stage of life. Illustration 1.2 Ecology of Learning for Early Childhood Education shows people experiencing a complete learning environment as a sort of never-ending journey.

1.2 Ecology of Learning

for

Early Childhood Education

Process Based Learning

Otherwise known as

The Art of Childcare












What students learn?

· Begin from within as a process of self-discovery and each one learns to create and explore life together with children.

How they learn

· Grow from within to without.

How are students assessed?

· Through creativity and relationships with children

The Art of Childcare Principles

The implications of perceiving childcare as an art form (right brain) rather than a science (left-brain) are quite fascinating and are based on the principles outlined in the illustration below.








 The Art of Childcare Principles

1.  Childcare as an art form

Art is creation. It is a way of seeing the world and the exercising of human skill to create or cause something to be created. Science is a simple orderly approach to understanding the world through observation, experimentation and the use of inductive logic.

Clearly the scientific approach is immensely valuable in our work with children but essentially we work in a creative, organic environment in which nothing is static and little is predictable. 

Children are constantly creating, growing and developing through the inspiration and creativity of carers who are effectively artists creating through their medium. Childcarers design an environment, prepare activities, and build a culture of learning, which creates an environment for children to experience their own journey of discovery. You are the artist, the child your art.  

2. Childcare is an innate talent

Think about the individual rather than the educational system. Consider an art school or drama Academe in which there is a strong recognition of the innate, wonderful potential of their students. Students too accept their talent and begin to explore its depths of  through learning and experiencing more about themselves and their chosen art.

The Art of Childcare recognises the importance of self in the learning process and just how important a carer’s personality is to their art. Carers and students need to understand the way children grow by building on trust, their need for confidence, to experience what children can do, learn to take risks and simply explore.

3. Celebration of uniqueness - that is talent dictates difference. 

Artists are constantly searching for their uniqueness. Art celebrates difference. Our society values individualism in art and struggles with artistic creativity. Childcare too should childcare celebrate difference. Each carer adds their unique imprint onto the programme and their care for children. 

The Art of Childcare embraces difference. The process aims to encourage, build and explore the uniqueness that each carer can offer to children and celebrates their difference.

4. Growing is discovering

Children and adults grow and learn best when they are discovering life together.  Like an artist discovering their talent carers care best when they too are growing, living and learning. The Art of Childcare is about relationships between people, children and carers, carer’s and carers and children and children. It is not objective and analytical but involving, alive and organic by nature. If carers like artist are no longer growing as people they are of little value to their art and it may be time to find a new direction. 

5. Me(tier of Childcare 

In days gone by women found a vocation or calling in life. Their vocation was often found in nursing, teaching, and the Church and seen as an alternative to motherhood.

While such a notion is clearly out of fashion today it may still be argued that both women and men are often led into a profession or vocation through a deep sense of passion and calling. I have taught students who have given up well paid jobs and business careers in order to pursue their passion for working with children. I also know dedicated teachers and childcarers whose work has spanned decades with children and still tell funny stories or smile when they talk about the children in their care. Childcarer’s are in a sense almost destined by a form of creative energy and desire to work with children

I have coined the word Me’tier. It says that people who work with children do it because they are almost driven to their work, like an artist it is doubtful if they really have a choice! (Is it possible to ever make a truly free choice in our life?). 



No trumpets sound when important decisions of our life are 

made. Destiny is made known silently


Agnes DE Mille 

Process of Thinking in Process-based Learning

The thinking processes behind this approach to learning are;

1. Nonverbal: that is people respond to tones, music, body language, and touch.

2. Synthetic: arranging the parts to form a whole.

3. Intuitive: follows hunches, or feelings, takes leaps of logic.

4. Random: arranges events and actions haphazardly.

5. Causal and Informal: deals with information on basis of need or interest at the time

6. Concrete: relates to things as they are commonly known or understood. Explicit, precise.

7. Holistic: sees whole things all at once, overall patterns. Leading to divergent ideas.

8. Visual: uses imagery, responds to pictures, colours, and shapes.

9. Sensory: orientated towards physical feelings.

10. Nontemporal: having little or no awareness of time.

11. Spatial: relates parts to whole.

12. Responsive: listens to music.

13. Originative: interest in ideas and theories imaginatively.

14. Emotional: suspicious judgement until it feels or seems right.

Education and Training Implications

The education and training questions then become, ‘What is it that makes someone a good actor, artist or childcarer?‘ How can we best develop and build on those qualities in our teaching and staff development programmes? Are childcarer’s driven by a form of creative energy and desire to work with children and if so how can we create an environment which will release and build on this energy?

Clearly students have different approaches to learning and thinking. A person who sees the World from a right brain perspective may be seen as a simultaneous processor. That is they like to learn with the general concept first and then moving onto specifics. A left brain thinker on the other hand is a successive processor who ‘prefers to learn in a step-by-step sequential format, beginning with details leading to a conceptual understanding of a skill’  (Freedman 1999 p1)

Therefore we need to create a learning environment which is both intellectually and emotionally compatible for each students individual learning style. Through this approach we can then bring out the best of childcare qualities in each person. 

Energy, communication skills, the ability to improvise and to be spontaneous, creativity, confidence, willingness to take risks. Driven by a sense of passion, intelligent, never accept defeat, willingness to build on their strengths and to try new things. They love what they are doing and engender a love for their work; they create and have the ability to interpret situations

Some of the Qualities of Childcare 

Conclusion

Early Childhood Education has been swept along with the late twentieth century juggernaut of economic rationalism. Someone of note once said ‘Man does not live by bread alone’ which is perhaps more apt than ever before. I am not arguing against the methodology of the National Training Package on ideological or political grounds. My challenge is based on what I know about children, their needs and this society’s desperate need to provide a sense of future and hope for our children. A future which, as the single income family declines, there will be an ever growing demand for creative, thoughtful and compassionate services for children.. 

Childcare as we know is still a very young and a vulnerable profession. It is susceptible to pressures from many areas in the community. We have for too long been seen as the Cinderella of education or an adjunct to welfare services or nursing services. 

I have been arguing for many years that it is time for childcare to take pride in itself  and what we do. It is time really question and challenge the almost insurmountable pressures exerted from the soulless, insensitive and left brain thinking expounded by educational rationalism and the imposition of untried, unproven and industry focused training practices. We know about children, we are learning to teach about children and it is time to refocus, clearly, unequivocally and directly on children and the people, who love, teach and care for them.

Finally I would like to end with a wonderful quote which succinctly captures the message of this paper;

“The intuitive mind is a sacred gift

and the rational mind is a faithful 

servant. We have created a society

that honors the servant and has 

forgotten the gift.”

unknown author
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1.3 Early Childhood Teacher’s Skills Palette
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The Competent – the product





The Competent – the product





The Training Factory








The Incompetent - the raw materials





People	how do we select people for 


Access to training? 


school results,


interviews etc


written work etc





What do we do to people in the learning factory?


Develop a learning style – participants systematically acquire competencies until they are all done





Those who have reached competency in what industry wants and to industry standards!








Total Learning Environment





Selection through audition/portfolios of experience/ acceptance of talent





Creative individuals who see their work as a life long process rather a product….





Childcare as an innate talent





The Art of Childcare 


Challenge 





Celebration of uniqueness - that is talent dictates difference 





Childcare as an art form





Growing is discovering - children and adults grow and learn best when they are discovering life together. Like an artist discovering their talent.





Me(tier of childcare - Me(tier is a calling, craft, occupation, profession, vocation…
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Imaginative,


Creative








Organised














Affective











Perceptual








Communicative
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