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(a) The adequacy of current funding arrangements with respect to:

(i)
the capacity of universities to manage and serve increasing demand

The funding of higher education is a crucial issue for Australia’s future.   Australia needs to ensure that its university graduates and the higher education sector are globally competitive.  However Government expenditure on universities has continued to decline in real terms since the mid-1990s.  We are losing ground nationally as the proportion of GDP invested in higher education decreases.   In Our Universities: Our Future the AVCC (2000, Support Paper A) which presents figures which illustrate that Federal higher education expenditure has reduced from 0.72% of GDP in 1996-97 to 0.62% in 1999-00, with a further reduction to 0.52% expected in 2003-04.
  Government expenditure on higher education, net of HECS, has decreased both in the dollar amounts invested as well as a proportion of the GDP.

Within this environment of decline the issues for universities, including UniSA, are:

· new cohorts of students from a broader population base need more intensive teaching; and

· new methods of teaching, using information and communication technologies, require additional resources.

Central to the mission of UniSA are commitments to access and success of students from diverse backgrounds and to student centred learning which requires use of new technologies.  However these commitments are hard to sustain when government support to higher education is declining and the funds available to support effective teaching are inadequate.  

(ii)
institutional autonomy and flexibility

As a public institution, the University of South Australia recognises both the need for accountability to government and the community and its responsibility for effective management of its affairs.   It supports funding arrangements that reflect the maturity of the system.     Thus it supports the arguments for a debate on new approaches to public funding as outlined by the AVCC (2000).

As a university committed to working in partnership with industry in research UniSA has much experience in negotiating contractual (including Intellectual Property) arrangements for research which do not constrain its autonomy or flexibility.  At the same time it seeks to be business like in its management of those activities which operate commercially.  Business managers operate commercial projects within the ISO9001 quality system and financial systems are in place to track and report upon expenditure.

(iii)
the quality and diversity of teaching and research

Teaching

Over the last decade, Australia has maintained a diverse, high quality higher education sector by universities seeking alternative funds to supplement decreasing government investment.  The legendary Australian characteristics of invention and making do have been forced into play in universities and innovative solutions to funding impasses have been found.  However, there is a logical limit to institutional capacity to provide quality with limited resources and greater global competition.   It is our view that Australian universities including ours, are now in a critical condition.  If the Government fails to address the poverty of underlying infrastructure for teaching and research - quality will suffer.

To create an internationally competitive Australian economy, funding arrangements must not constrain investment in the country’s collective intellectual ability.  The current situation sees existing places not funded sufficiently to enable Australian universities to sustain the provision of high quality, internationally competitive learning experiences for students.  The need for the sector is not the extension of existing places but greater investment in existing ones.

Universities play an important role in ensuring that graduates have the necessary skills and knowledge to be competitive in the global knowledge economy.  It is critical that universities are positioned to provide access to new knowledge for their students in order to make their learning experience relevant to the modern world.  Servicing this demand requires a technology and communications rich environment in teaching and learning, research, student support and administration, better provision of both teaching and general infrastructure and having sufficient staff to teach and support the range of students.  The level of the current Operating Grant makes it increasingly difficult to service the student profile and requires universities to look to profit from other income streams to provide basic infrastructure for teaching and research. 

Across the sector, it is clear that decreases in real terms over recent years in the government contribution to higher education funding have led to situations which threaten the quality of education.   Staff student ratios have increased from 15.1 to 19.4 from 1991–1999. For the University of South Australia the rise was from 12.9 to 23.0.  

UniSA has developed innovative practices in teaching and learning which rely on less conventional modes of delivery.  It has been one of the first universities to embrace new communications technologies to improve access for all students.  Today through Learning Connection students can get study advice and other support services 24 hours a day on-line.  UniSAnet, the online teaching and learning environment, enables UniSA to provide an online dimension to any course or subject, regardless of the number of students involved or where they are located around the world.  However the use of communication and information technologies does not make for cheaper education, implementation and upkeep are costly.

As universities move rapidly to incorporate the potential of the online environment into their teaching and learning, demands on IT infrastructure and resources are unprecedented.  It cannot be over-emphasised that incorporation of online delivery and methodology, as well as e-business methods, into Australian universities will not result in cost savings. On the contrary, the University of South Australia has demonstrated that successful moves into the electronic environment create demands for new levels and types of student support, significant need for professional development for both academic and general staff, and student demand for 7x24 technical support both face-to-face and online.

Current university funding arrangements are also not adequate to meet the increasing cost of library print, electronic and other resources. There are two key factors, the exchange rate and the cost of scholarly information.  Cooperative arrangements with other universities have been undertaken as far as possible to address this situation, but the final outcome is that fewer resources are purchased. 

A further issue in the provision of scholarly information is the conversion from print to electronic resources.  These resources often come at a premium price and have complex licensing arrangements in relation to who can access the resource: on campus, off campus, offshore.  In the U.K. there is a national electronic journal service for the British higher education and research community, and development of standard licensing.   Batterham (2000) has recommended a pilot scheme to test a national site licence in Australia, and if adequately funded this would provide a start to further development of innovative programs to support online teaching and learning.

Research

The importance of research and research education has been highlighted in the government’s innovation statement, Backing Australia’s Ability.  It notes that developing skills, generating new ideas through research, and turning them into commercial success—is key to Australia’s future prosperity (pg 3, 2001). This importance was also emphasised in the Chief Scientist’s report, The Chance to Change.  (Batterham, 2000).

The government’s innovation policy statement with its parsimonious and slow approach to supporting innovation is contradicted by other of its policy settings.  These are the reduction of Research Degree places and the capping of infrastructure grants to institutions for three years.  These will have a substantial impact on the ability of universities to respond to Australia’s need for a deeper and more effective research and development base.

Further the current levels of Operating Grant do not permit the majority of academics who teach at undergraduate level to pursue research and scholarship in their own disciplines in adequate depth and for adequate proportions of their working time.  Research and scholarship are not a luxury, but a necessity in maintaining currency in one’s discipline and, thus, in the education provided to undergraduate and postgraduate students.  

(b)The effect of increasing reliance on private funding and market behaviour on the sector’s ability to meet Australia’s education, training and research needs, including its effect on:
 (i)
the quality and diversity of education

Whereas the provision of education by universities was once viewed as a contribution to the public good, reduced public funding has forced universities to narrow the range of their offerings, to seek market opportunities and niche markets.  While some aspects of these trends have been positive because they have meant a more rigorous approach to relevance, and quality it can be argued the broad, reflective and diverse contribution to the nation’s intellectual capital that has been a larger part of universities’ traditional role has diminished. Indeed addressing the public good from the public purse alone has become increasingly difficult.

Australian universities have been quick to embrace both the challenges and the opportunities presented by globalisation and its attendant developments in transnational or offshore education
. There can be no doubt that this has given rise to new challenges in the area of quality assurance.  But, at UniSA, our transnational students are subject to the same quality assurance processes as other students.  Indeed we have placed particular emphasis on ensuring quality in this form of education.  In 2000 we undertook a quality audit of our international strategy, using an OECD expert in this area.  In 2001 we are undertaking an audit of one area of international activities – transnational education.

 (ii)
the production of sufficient numbers of appropriately-qualified graduates to meet industry demand

Universities are required to be responsive to markets – to the needs of industry, the professions, federal and state government priorities.  Attention to market requirements has led to some positive benefits for students and graduates, for example, the generic graduate qualities (attachment 1) which curricula at UniSA strive to inculcate and which have been well-received by both students and employers.  However there are some areas of concern.  These are:

· Public assumptions that courses can be developed and offered very quickly.  An adequate research background and appropriate infrastructure must be put in place, along with stakeholder input, program approval and quality control measures—all of which take time and adequate funding to produce. 

· Increased reliance on private funding and market behaviour.  High profile areas (such as IT and science) attract some private investment but areas of social sciences and humanities have difficulty attracting additional funds from industry.

· Failure to update professionally.  Many professionals are now required to update their qualifications regularly due to the rapidly changing requirements of their professional sector – health is a particular example.  Often these professionals undertake additional qualifications because of their desire to meet the changed needs in the workplace and their desire to increase their ability to respond to existing needs rather than to obtain additional income.  As employers appear reluctant to pay for their employees to undertake these courses and the returns to the student from postgraduate education are very low - many are unwilling or unable to pay for full fee courses.  

· Changes in industry demand.  Industry demand is changing rapidly with the emergence of the knowledge economy and the impact of globalisation.   Universities must keep pace with this change.  However, university investments in technology and infrastructure are not keeping pace with this demand.  Industry may look internationally for graduates who have been provided with a richer and well-resourced education.

· Adequate response in high demand areas.  Recent history has shown constant swings of over-and under-supply in a range of professional areas.  Meeting movements in demand and supply requires extraordinary agility and flexibility from universities; such flexibility is difficult when funds are limited

(iii)
the adequacy of campus infrastructure and resources

Teaching

Current public funding is inadequate to meet the basic costs of infrastructure to meet contemporary student expectations. 

The movement to a learning environment supported by information technology and to online teaching, requires considerable flexibility in the allocation of capital resources.  Expenditure must provide a balance between investment in ‘clicks’ and in ‘mortar’. 

Student expectations about IT resources and access to facilities, 24 hours x 7 days per week, have had a considerable impact on the location and type of facilities provided.  Continual changes in these expectations require accompanying changes to use of buildings.  In particular students from private and state secondary schools who have experienced learning in well equipped and often privately funded IT and other specialised facilities bring with them higher expectations. 

The need for Universities to generate income requires different approaches to facilities planning and the variety of facilities provided.  For example, onshore overseas students require different forms of facilities and services from local students.  As Universities reach out into new markets, physical facilities must accommodate the demands and expectations of students from these markets.  This requires additional capital investment to reshape facilities.

Students and the general community commonly view university campuses as public facilities and they have expectations about their use, presentation and level of amenity which are often unrealistic in the light of the institution’s capacity to respond. 

(iv)
the maintenance and extension of Australia’s long-term capacity in both basic and applied research across the diversity of fields and knowledge.

The major problem with Backing Australia’s Ability’s proposals for research  funding is that they do not address the critical issue for universities – the urgent need for increased funding  for deep infrastructure supplied through the Research Quantum and Institutional Grant Schemes.  Moreover, the doubling of project related funding only contains a commitment to twenty cents funding in the dollar.  This is a very inadequate sum compared with competing nations.  Currently the UK provides approximately 40c in the $ infrastructure and the USA, 55c/$.  Coupled with cuts in government funding for university operating grants, this failure to increase the level of infrastructure funding will adversely affect Australia’s ability to maintain, let alone extend, our capacity to undertake high quality research.

The current low salaries for academics and poor career prospects for researchers in many fields mean that too many of our brightest students are no longer attracted to research careers. This is a very dangerous situation for Australia, particularly when it means that necessary basic and applied research and research education is not occurring in areas like ICT.  Whilst the Federation Fellowship initiative is welcomed, there is little prospect of attracting or retaining our brightest and most capable researchers if the infrastructure base to support their research is lacking.

Increased funding from industry has a beneficial effect in producing Research Higher Degree (RHD) graduates with a better appreciation of the expectations and requirements of industry and with research outcomes that directly meet industry needs.  Nevertheless, at times there are some restrictions placed on the research projects undertaken by RHD students, and on the publication of results.

v) 
the operation of universities’ commercialised research and development structures

In the knowledge economy, the capacity for innovation of the country is dependent on strong links between all players, government, industry and research performers.  UniSA prides itself on carrying out research which is attuned to the needs of industry.  The University has in place a coherent research and innovation system to manage commercial research and development activities.

The Research Services Unit provides research policy advice and interpretation, legal advice in relation to research and consultancy activity, administration of research grants and fellowships, and the management of research degrees and scholarships.  

An electronic Project Quality System which is accredited to the ISO9001 quality standard for all commercial projects is in place, while Business Development Managers manage commercial projects and client relationships at the local level.

The University company, ITEK Pty Ltd is responsible for facilitating the commercialisation of intellectual property, the incubation of business ventures and the University’s investment in technology-based businesses. 
The Centre for the Development of Entrepreneurs is a network organisation that works with staff from across the University, as well as with government and business agencies, in the field of entrepreneurship, innovation and business development.

This coordinated approach meets the needs of an institution that is actively involved in commercial research and development activities.

(c) Public liability consequences of private, commercial activities of universities

In general, the move to greater levels of commercial activity increases the risk profile for an institution.  This has been recognized throughout the sector and certainly by the University of South Australia. The response has been to enhance governance, management and staff capabilities in relation to these increasing risks.  At the governance level, the Council is clearly aware of its oversight responsibilities, and has a number of members with significant commercial experience. This approach is mirrored more widely through the University in the advisory committee structures that are attached to research centers and institutes.

At the management and staff level, the public base of the University is protected through appropriate risk management strategies.  The University has a specific risk management policy which requires risk management disciplines to be built into the University’s decision making processes. Risk management procedures are available to staff as a working tool.

The University maintains insurance cover for risks that cannot be managed by the institution alone.  The level of insurance cover is agreed with the insurance broker each year in the light of the University’s activity profile.  The University’s insurance cover currently includes cover of $100 million for public liability and $50 million for professional indemnity relating to any one event. The University has also adopted strategies in relation to the commercialisation of intellectual property that tend to reduce risk. The strategies involve incubation and subsequent spin-off into appropriate corporate structures.
(d)
The equality of opportunity to participate in higher education, including:  

The University of South Australia is particularly well placed to comment on the issue of equality of opportunity to participate in higher education.

Within its Act of Establishment (1990) the University of South Australia is specifically charged with providing educational opportunities “as the University thinks appropriate to meet the needs of groups within the community that the University considers have suffered disadvantages in education” and “to meet the needs of Aboriginal people”. 

The University has worked hard to match this legislated responsibility and its widely acknowledged commitment to equity with genuine and meaningful equity outcomes for students.  Equity has been integrated into all aspects of the University’s planning, quality assurance, reporting and review processes and into its core areas of teaching and learning, research, and community service.  The results of the University’s efforts are evident in the diversity of the student body and their academic outcomes: nearly half of the University’s students have one or more equity characteristics as nationally identified.  The majority of these students achieve outcomes similar to their counterparts without such characteristics.
The University facilitates the access, participation, retention and success of students with equity characteristics through a range of policies, programs and facilities. Many University policies promote an inclusive and harassment-free environment for all students, and include specific provisions for students with equity characteristics.  In addition to a range of access and outreach programs to facilitate entry to the University for such students, we regularly interrogate our own culture, policies, procedures and the teaching and learning environment to maximise the success and retention rates of students with equity characteristics.  Additional programs and facilities provide more specialised support, access and assessment provisions for these students.  Several initiatives(internationalisation and inclusivity (are embedded throughout University curricula.  Some proposed initiatives for 2001 include the development of Student Access Card (facilitating access to resources), Languages Other Than English (LOTE) Language register, and a University-wide diversity program to increase inclusivity and awareness of equity issues.

Many of these initiatives require significant resources to provide effective access to and successful participation in higher study for students with diverse attributes and background.  The increased cost of HECS and lowering of the repayment threshold, and the more recent higher degree provisions (as outlined in the white paper ‘Knowledge and Innovation’) have reduced the attractiveness of tertiary study for reasons related to financial and completion-time issues.  The latter is a particularly difficult issue for all students who have other responsibilities. Some of these changes also implicitly make access to higher degrees comparatively more difficult for students with equity characteristics (especially NESB, students with disabilities, ATSI, students from low SES and rural and isolated areas).

i. the levels of access among social groups under-represented in higher education,

The University has particularly concentrated on providing effective access to students from low SES backgrounds, with nearly a quarter of our commencing student population defined as low SES using the national indicator adopted by DETYA.  However nationally students from low SES backgrounds, along with rural and isolated students, remain the most under-represented of DETYA’s targeted equity groups, with little progress evident since the publication in 1991 of the Commonwealth Government’s national framework for equity in higher education, A Fair Chance for All
.

Despite the recommendations of A Fair Chance for All, and the Higher Education Council’s recommendations to advance this national framework, Equality, Diversity and Excellence (1996), the benefits of higher education, particularly for people from low SES and rural and isolated backgrounds, remain unequally and unfairly distributed.  A recent study published by the NBEET found that rurality and lower socio-economic status combine to produce the greatest educational disadvantage 
 and that the costs of attending university were significant deterrents for these students. The report recommends that the federal Government introduce measures to reduce the costs associated with higher education for lower and medium SES rural and isolated students.

ii. the effects of the introduction of differential Higher Education Contribution schemes and other fees and charges and changes in funding provision on the affordability and accessibility of higher education,

As noted by NBEET 
, there are considerable additional expenses for institutions associated with the participation of students with disabilities, from non-English speaking backgrounds, or who have entered university through non-traditional pathways such as special entry programs, bridging programs and even articulation agreements with the VET sector.  In the equity section of DETYA’s latest funding report DETYA acknowledges the additional costs of supporting such students, particularly the increasing number of students with disabilities and students who are the first in their families to attend university.

The changes in government policy have particularly disadvantaged students who are already under represented in their access of higher education.  There is evidence that the increasing move to a user pays system of higher education is impeding equitable participation in higher education. In particular, the introduction of fee-paying post-graduate courses has meant a number of people cannot afford to undertake the courses for which they are academically qualified
.  The introduction of differential and increased HECS in 1997 appears too to have had a detrimental effect on the participation of some students, particularly mature-aged entrants.
  Certainly the proportion of students entering university on the basis of mature aged and other special entry has dropped since 1996 (from 10% in 1996 to 8% in 1999)
.

Recent research has also revealed that university students are spending an increasing amount of time in paid employment, either part time or full time, while engaged in their studies.
   42% of first year students surveyed in 1999 indicated that they worked between 11 and 20 hours a week while undertaking full time study, a significant increase from 32% in 1994. This has implications for completions of research higher degrees with funding consequences for institutions.
iii. the adequacy of current student income support measures, and 

There has been significant change in the provision of student income support by the Government.  It can be inferred that these changes have led to a shift whereby students no longer have an expectation of receiving student income support and instead are forced to seek employment to subsidise their studies and living expenses.

There is a concern in the sector that the requirements of their program of study become secondary to their work obligations – leading to doubts about whether they are maximising their learning experience.  This change in student profile has also placed new demands on institutions – with working students having different expectations about institutional flexibility and responsiveness in meeting their needs.  Recent OECD figures suggest that Australian students are much more likely to have jobs while studying than their counterparts in other OECD countries
 .

The University of South Australia supports the AVCC’s view that the value of Government income support and the eligibility criteria for receipt need radical reform.

(e) The factors affecting the ability of Australian public universities to attract and retain staff in the context of competitive local and global markets and the intellectual culture of universities
Our experience is that the salaries we offer are not competitive either with industry or with overseas universities.  While UniSA offers various incentives, for example attraction and retention allowances and market loadings, we still struggle to attract and retain quality staff, particularly in high demand areas.  

(f)
The capacity of public universities to contribute to economic growth
Recent studies
 have clearly demonstrated the strong contribution universities make to a healthy economy.  These include the income earned from international students, the creation of industry opportunities through research and development, vibrancy within rural communities, and development of skills.

The contribution and role of universities will escalate with the emergence of the knowledge economy.  This new economy demands a heightened skill base with investment in research and development – all central to university business. 

(i)
in communities and regions

Regional universities and regional campuses of metropolitan universities are major contributors to their regions.  They are significant employers directly through their staff and indirectly through the increased need for part-time work by their students.

Economic growth of regional areas is directly generated by the research, consultancy and business activities of these organisations.  They also value add via their intellectual social and cultural inputs.  For example, the Whyalla Campus of the University of South Australia has made significant contributions to the Spencer Region of South Australia through focussed research (recent funded research projects include Knowledge dissemination of broadacre farmers; Stress in regional correctional officers; Women’s access to legal services in regional areas; The impact of industry deregulation on diary farmers).  The Campus has been an active participant as a site for regional development activities including the Resource Industries Cluster project, the Upper Spencer Gulf Industry Leadership Group, International Business Week Regional seminars (in collaboration with Austrade).  The Whyalla Campus is the site for the newly established Whyalla Electronic Commerce Centre.  A Networking the Nation Grant funds this $190,000 centre.

The South Australian Centre for Rural and Remote Health is located at the Whyalla Campus.  This cooperative venture of the University of Adelaide, University of South Australia and the Commonwealth Department of Health and Aged Care provides education and training, research, service delivery and development across the north and west of South Australia.  SACRRH has a strong track record of recruiting general practitioners, medical specialists, dentists, pharmacists and others to rural practice.

More recently regional universities and campuses have played a pivotal role in facilitating community development.  These regional universities are deeply embedded in the social and economic networks of their communities.  They possess many characteristics which distinguish them from most other regional organisations.  These include: staff with a wide range of skills and expertise; well-developed information technology; high-level research and information processing skills; national and international links; established links with local government, industry and the non-government sector.

Again the University of South Australia’s Whyalla Campus has made major contributions to regional community development.  Senior academics have assumed leadership positions in community building activities spanning regional planning and infrastructure building, improved regional services, economic development and promotion of the region.

The University has also offered the Business in Transition program to small to medium enterprises (SMEs) throughout regional South Australia.  This program, through a series of workshops provides  business planning training to the proprietors of SMEs.

The recent Regional Summit recommended an expanded role for regional universities and campuses.  However, these activities are proceeding at a time when change from many directions is having a profound impact on rural communities.  Universities require financial support to enable them to focus their resources, expertise and infrastructure on facilitating economic, social and infrastructure development on their rural communities.
(ii)
as an export industry

Universities gain export revenue from a range of activities, including: research (sponsored, collaborative, testing and contact), professional development training, intellectual property, fee-paying post graduate students, and international students, onshore and offshore.

Universities also have a central role in development of international communities of interest, expertise and in promotion of Australian resources, human and physical.

Revenue from the University’s international student activities is anticipated to be $28 million in 2001 rising to $40 million in 2003.  The overall contribution to the South Australian economy is estimated to be about double that from fees alone.  The University intends to continue building on the strength of its professionally focused qualifications, its project management expertise, its distance education and online teaching capacities, its strategic alliances, and its now extensive international linkages.  Its international strategy projects growth and has set a target of 10,000 students studying UniSA courses in their home country and 3,000 studying in Adelaide by 2005. This represents a doubling of current international student activity.

The University is enhancing its online learning and support services, expanding its international student service counsellor network and exploring opportunities to foster increased services across the State in areas such as student accommodation.  It plans increased development of online student administration services as well as a more focused campus infrastructure in South Australia.
Universities prepare students to be active participants in the global economy. UniSA was one of the first Australian universities to make a commitment to internationalise its curriculum. The University seeks to inculcate in its students seven distinctive qualities which they will possess as graduates, one of which is that our graduates will demonstrate an international perspective as a professional and as a citizen.  The internationalisation of the curriculum has meant that all students gain insight and exposure to the international context.

Activities such as South Australian Business Week (for school students), the Students In Free Enterprise program, International Business Week (for businesses involved in export) and the Working Links Program (a series of seminars for alumni and industry) make the University's intellectual capital available to the wider community and provide ideas and up to date information to the market place, as well as preparing young people for active roles in an enterprise society.

The University of South Australia operates on e-business and e-communication principles.  The 1999 Microsoft Technology Innovation Awards recognised the University for implementing the MS Exchange platform in a time scale considered world’s best practice.  The University is enabling some 27,000 students, the future knowledge works in the global economy, to access South Australian information and communication technologies.  The University’s web site at http://www.unisa.edu.au provides comprehensive information about these and many other services that integrate Australian based e-commerce into the students’ relationship with the university. 
(g) Regulation of the higher education sector in the global environment
(i)
Accreditation regimes and quality assurance

The sector operates in a complex regulatory environment:

· State and Federal Australian Government legislation.

· Legislation relating to trade in services and education provision in each jurisdiction in which this education is provided.

· Policy and regulations of professional associations, in Australia and in other countries.

· The newly established Australian Universities Quality Agency.

The University of South Australia is committed to quality and effectiveness in all its activities and processes.  The University quality framework includes a focus on both assurance and improvement which are progressively reviewed in the context of institutional statements about future directions, its mission, goals and values, as well as external factors including national and international benchmarks, legislative requirements and community expectations.  

Some key elements of the University's assurance framework include:

· ISO9001 accreditation for research and consultancy project management.

· an internal annual review process for all Divisions and Portfolios to assess performance of all areas in the context of key performance indicators and corporate plan targets for improvement.

· an annual internal audit program based on risk management and quality priorities.

· performance management for all staff .

· a policy framework for quality assurance in relation to academic programs, courses and teaching arrangements which includes an annual review of programs based on a weighted set of indicators of program quality and viability.

· Using the guidelines outlined in the OECD publication, Quality and Internationalisation of Higher Education, 1999 (Knight and deWit) the University has also committed to a program of audits relating to international activities.
UniSA also abides by the Australian Vice-Chancellors’ Committee Code of Ethical Practice in the Provision of Education to International Students by Australian Universities.

There is no need for further regulation.  Indeed we believe it is necessary to recognise the competing demands of this environment and the high costs associated with compliance and quality requirements in many jurisdictions.

Australian Universities Teaching Online

The diversity of course offerings and the rate of growth have demanded that the University develop a more systematic approach to course review and maintenance requirements.  Within these, transnational and online programs are monitored in appropriate ways to provide education of high quality.  A large number of Australia’s 37 publicly funded universities are experienced distance education providers.  The government accreditation processes of these countries themselves require high quality standards.  At UniSA online teaching operates in the quality assurance framework which covers all modes of delivery.

Overseas Universities in Australia

The current protocols within the AUQA arrangements should allow for supervision of those overseas universities wishing to establish a presence in Australia but it is our view that there is little chance of regulating those that do no more than recruit Australian students and teach them by distance or online education methods.  Caveat emptor seems the only realistic position.  Regulation in the virtual market is impossible for national governments.
(iii)
University governance reporting requirements, structures and practices.

The University of South Australia operates within a regulatory environment that encompasses:

· the Profile process with DETYA;

· the requirement to produce an annual report for the State Parliament

· scrutiny by Auditor General’s Department in the annual audit process; and

· a University Council which is numerically dominated by external community members.

It reflects an operating environment that straddles private and public sector activity in multiple jurisdictions and within a climate of scrutiny by stakeholders. The University has a considerable investment in quality processes, recognising that preservation and promotion of the University’s reputation is a core asset, and that governance reporting requirements reflect this position.
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