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Mr John Carter

Secretary

Senate Committee

Employment, Workplace Relations, 

Small Business and Education 

Parliament House

CANBERRA  ACT  2600

Dear Mr Carter

I refer to a letter dated 15 December 2000 from Senator Jacinta Collins regarding the inquiry into the education of gifted and talented children.

As requested by Senator Collins, attached is a submission from the Education Department of Western Australia.

Mr John Garnaut, Director of Learning & Teaching at the Education Department would be the most appropriate person with whom you may discuss the submission.  Mr Garnaut can be contacted by telephone on (08)9264 4838.

Thank you for the opportunity to provide a submission to the Senate Inquiry into the education of gifted and talented children.

Yours sincerely

Alan Carpenter MLA

MINISTER FOR EDUCATION

att

Senate Inquiry into the education 

of gifted and talented children
Submitted by the 

Education Department of Western Australia

The Honourable Alan Carpenter MLA

MINISTER FOR EDUCATION

Background

The Education Department of Western Australia (EDWA) maintains its long-standing commitment to the special learning needs of gifted and talented students.  The Department is committed to diversity in education through the provision of programs for gifted and talented students.  EDWA invests considerable human, financial and physical resources to the special learning needs of gifted and talented students.

The Department has a Policy and Guidelines for the Education of Gifted and Talented Students produced in 1996.  The policy for gifted and talented students requires that:

schools and the system plan for and provide programs to ensure that all gifted and talented students achieve optimum educational outcomes.

monitoring should occur on an ongoing and systematic basis to ensure that the educational needs of gifted and talented students are being met.  

A copy of the Policy is forwarded with this submission.

Defining and measuring 'giftedness'
· There is a common misconception that “the gifted can make it on their own”.  The Department’s view is that excellence and outstanding achievement in all areas require tremendous personal commitment and individual strength.  Consequently, resources are provided for gifted and talented students to have access to special programs.  Underlying the Department’s programs for gifted and talented students is a belief that gifted and talented students benefit from learning opportunities through interaction with their gifted and talented peers in specific learning areas.

· Gifted and talented education is rich in academic research that is used to guide and influence processes of identification, models of program provision and monitoring methodology.  In 1996 the Education Department of Western Australia used this research to inform the development of its current policy and the implementation of its programs.

The Department’s primary school supplementary provision is related to Joseph Renzulli’s Enrichment Triad Model, and withdrawal classes are based in Renzulli’s Revolving Door Model.

Françoys Gagné's model is used in the Department’s Policy Statement in regard to identification and provision.  It is from this model that the terms “giftedness” and “talented” are defined.  The distinction between ‘gifted’ and ‘talented’ is articulated in the Department’s Policy, Teaching TAGS Kits and on its website:

http://www.eddept.wa.edu.au/centoff/gifttal/gifttoc.htm
"Giftedness" refers to a student's outstanding ability in one or more domains (e.g. intellectual, artistic or sensorimotor) and "talent" refers to outstanding performance in one or more fields within these domains: that is, talent emerges from ability as a consequence of the student's learning experience. 

A student's giftedness is not always apparent in regular curriculum areas and not always demonstrated in appropriate ways. While gifted students exhibit some common traits, no two gifted students possess the same characteristics. Giftedness can be viewed in multiple ways and children may be gifted in one or several ability domains.

· Every effort is made to ensure identification processes are inclusive, flexible and continuous, that they utilise information from a variety of sources and assist in identifying a student's intellectual strengths, talents, social and emotional needs.  Current data shows that Indigenous Australians and students who have English as a second language or dialect are not well represented in the gifted and talented student cohort. 
Identification processes for primary supplementary provision generally occur in Year 4.  The most common assessment tool is the Test of Learning Ability 4 (TOLA 4) in conjunction with the Standard Progressive Matrices (SPM).  This combination provides information on student achievement and potential, which together allow for reasonably accurate identification.

Identification processes for secondary supplementary provision occurs during year 7, the final year of primary school in WA.  Assessment is based in the context of the learning area, for instance selection to a Special Visual Arts Program is determined by attainment in nine separate tasks completed during a three day workshop.  For the Academic Talent Program formal statewide assessment in Academic Potential, Writing, Language and Maths/Science exists for each applicant using tests designed and marked by the Australian Council of Educational Research.  In 2000 there were 1200 students assessed for the Academic Talent Program.  Of these students 250 were offered places in the Academic Talent Programs and 228 exercised their options to take up these places.  Additional to this is the student intake in the Special LOTE and Special Arts Programs, Year 8 in 2001 being approximately 200 students
Notification of special program provision is distributed to every year 7 student in Western Australia through the school principal.  

There is no cost to any family for these assessments at either Year 4 or Year 7. 

A copy of the brochure, Special Secondary Placement Program: information for parents, which is distributed to parents of children in years K to 6, is included with this submission.

The distinction between ‘potential’ and ‘performance’ is of significance to all students, and gifted and talented students in particular. The Plan for Government Schools states Our Purpose as being “to ensure that all government school student develop the knowledge, skills and confidence to achieve their individual potential and contribute to society".  EDWA’s definitions and measurement of giftedness and talent are based in the importance of the distinction between ‘potential’ and ‘performance’.  Our assessment processes include measures of each aspect. For example, TOLA 4 is a test of acquired learning, while SPM is a measure of processing and conceptualised problem solving, indicating student potential.  At the secondary level similar processes are in place.

Problems associated with giftedness

· The issues of access and equity in gifted and talented education are of concern to the Department.  They arise for rural and isolated students due to the geographic isolation of some students and for those students of low socio-economic groups.  In particular Indigenous Australians and students who have English as a second language or dialect tend to be absent from program as a proportion of the population.  
Identified students sometimes endure criticism from peers and teachers who do not support differentiated learning opportunities for the gifted and talented or understand the nature of gifted youth.
A gifted and talented student at educational risk is most likely to occur in terms of underachievement.  The Department has some broad-based initiatives to identify and support underachieving students, and to retain the most able students within the government school sector, including: 

· Making the Difference, is a strategy designed to assist all students deemed to be at educational risk and project funding has made a number of significant finds, including the creation of the EAGER (Educational Resources: Gifted Education Resources File). A copy of the EAGER File accompanies this submission. 

Research undertaken within this project highlights the risk of underachievement for gifted and talented students who are unidentified and therefore unable to access special provision. 

· Retention and Participation Project (RAPP) allocates funding to devise and develop strategies to make learning experiences more relevant to students.  This includes developing ways to increase the level of retention of gifted and talented students from Year 7 to Year 8 Special Programs.  There is an increasing tendency for gifted and talented students from Government schools to transfer to a non- Government school after completing Year 7.  Often these students are offered scholarships that assist parents to cover the cost of attendance
Current provision for gifted education

The Department’s Policy and Guidelines for the Education of Gifted and Talented Students provides an outline of the system’s initiatives.  Supporting this policy are teacher resources Teaching Talented and Gifted Students Kit for primary, and secondary teachers.

Approaches and strategies for the provision of a differentiated curriculum are equally relevant to primary and secondary schools and to in-class and supplementary provision.

These approaches can be combined in a variety of ways, including enrichment, extension and acceleration.


· The Department’s provision for gifted and talented students occurs on three levels:
school based provision that provides an enriched and challenging curriculum to enable the gifts and talents of students to emerge, be recognised and be developed. School-based provision assists schools and teachers to provide a challenging and extended curriculum to enable the gifts and talent of students to emerge, be recognised and be developed.  This form of provision is the responsibility of all teachers and relates to as much as 15% of the population.  In some classes, the proportion will be higher. 

The intent is that primary and secondary school-based provision will occur within individual classrooms of all teachers on an ongoing basis. Additionally, schools may develop strategies that allow the most able students to learn together.  Teachers often find that catering for students who are talented in a subject, while simultaneously catering for other groups of students within the classroom is very difficult.  However, it is often the only option for teachers to pursue.

Planning and providing special provision for gifted and talented students for school based programs is the responsibility of the principal and teachers.
supplementary provision that enables the most talented students to interact with their gifted and talented peers in specific curriculum fields at higher levels than may be provided in the regular classroom or school.  The resources for supplementary provision are centrally allocated and provide for approximately 2.5% of the population in a particular domain or area of talent.  The Department provides human, financial and physical resources for primary and secondary school supplementary programs for Gifted and Talented Programs.  Approximately 60 full time teachers are directly involved in providing for the special learning needs of these students. 

Supplementary provision is formalised as:
Primary Extension and Challenge (PEAC) offered to government school students in years 5 to 7 most commonly on a part time withdrawal basis.  Student identification occurs in Year 4 and selection, and program provision is determined and managed through each of the sixteen District Education Offices. Funding for PEAC is allocated on the proportion of the state population in years 5 to 7 by district. Thousands of gifted and talented children participate in PEAC programs across the state each week.  Data on precise numbers is not collected because participation is fluid and changes on a frequent basis.  Courses are rotational and use a dynamic mix of class composition, allowing increased participation for highly able students.

Special Secondary Placement Program (SSPP) is for students in years 8 to 10. 

It is comprised of :

Academic Talent Program (ATP) in Humanities and Maths/Science at selected schools in the metropolitan area.  ATP Online for rural and isolated students, served through the School of Isolated and Distance Education.
Languages Other Than English (LOTE) at two metropolitan senior high schools.  

Arts in the context of Dance, Drama, Music and Visual Arts at several specialist schools in Perth. 

SSPP programs in 16 secondary schools across the metropolitan area provide for 

approximately 1255 students in Years 8, 9 and 10.
A further 200 rural and isolated students access educational enrichment through on-line technology which provides some Western Australian gifted and talented students with essential access to special programs.
An invitation to all year 7 students in Western Australia for application for SSPP occurs during Term 1 each year.  Assessment, selection and placement are coordinated from the system centre.  A copy of the booklet Special Secondary Placement Program: a guide for parents is included with this submission.
district services provide support to assist schools in the implementation of the policy. Resources allocated to districts for supplementary provision can be used to provide programs for underachieving gifted and talented students.
In Western Australia the implementation of the Curriculum Framework has created a new paradigm with an outcomes focus within which our current provision of programs to gifted and talented students is currently being reviewed.

· Strategically, the advantage of this statewide model is to maximise resource application to delivery of curriculum to identified students at the school level.  In turn, this means that there is low level staffing at Central Office, and highest possible human resource and budgetary deployment through schools, specialist centres and districts.  The model affords a vast range of locally appropriate strategies including selective schools, acceleration, withdrawal, curriculum differentiation, enrichment and extension.  The local area decision making process enables managers and principals to be best able to enhance the advantages whilst reducing the disadvantages of each particular strategy.

· Present provision is aligns with current EDWA priorities and initiatives. There are anomalies that exist between resource provision with some other student cohorts when compared to the budgetary allocation for gifted and talented students in WA.  At the same time significant achievements occur within the programs and strategies of our Policy and Guidelines.  Review processes are underway to examine the quality of current provision with a view to achieving greater equity of access and improved delivery.

· The extent of parent interest and support and the achievements of individuals, groups, programs and the schools themselves indicate the effectiveness of Programs.  Outstanding results in local, state, national and international competitions validate the high level of teacher and student commitment and integrity of curriculum initiatives and opportunities.  A database on student achievements within gifted and talented programs has not been developed by the Department.  A practice of monitoring achievements of the supplementary programs needs to be established and this is anticipated as an outcome of the Department’s review.  

· Teacher training modules in gifted and talented education are available as electives at each tertiary training institution.  Many personnel involved in gifted and talented education undertake further studies in post graduate and doctorate qualifications on a part time basis. 
· Early entry to university is available to suitable students, with part time university study accessed during Years 11 and 12.  The Beazley Medal is awarded to the student in Year 12 who attains the highest score in WA.  The past two medal winners have experienced curriculum compacting, acceleration, access to part time university study in Year 12, involvement in gifted and talented supplementary programs during their time at Government schools and differentiated approaches to curriculum.

· The Professional Association of Primary Extension and Challenge Teachers (ProAPT) provides collegiate support to teachers of the gifted and talented. Other associations, such as the Australian Association for the Education of the Gifted and Talented (AAEGT) and the Gifted and Talented Children’s Association (GATCA) are actively supported and their memberships indicate a healthy enthusiasm and active gifted and talented community within the broader educational community.  Research from these and other organisations and institutions is highly valued and used to guide and inform current and future practice.  The uptake of this specific research is of greatest interest to the teachers of supplementary programs who provide expertise, professional development and research information to classroom teachers. 

Implications for education policy and administration

The Education Department of Western Australia is currently conducting a Review of Gifted and Talented Education.  It is anticipated that the Review Committee, having consulted broadly across all sectors and the public will identify a set of recommendations in mid 2001, with a view for implementation from the start of 2002.

Considerations include the development of more equitable distribution of resources, accredited courses, the need for continuous monitoring of programs and outcomes, and the increased retention of gifted and talented students from primary to high school.
Interest in the Review stems from the demand from more schools wanting to offer differentiated programs; the changing curriculum, limited central resources for Special Programs; and the need to review policy and provision as part of a review cycle. 

The Department seeks to ensure that the provision to gifted and talented students delivers quality learning programs.  The principles of the Review are:

- equitable provision


- consistent  and transparent processes


- quality assurance / accountability / monitoring and reporting mechanisms
at program, school, district and system levels.

· Benchmarks can inform gifted and talented education in terms of opportunities for value adding through supplementary programs.  Just as individual selection testing represents one method of identification of gifted and talented students, so the use of benchmarks are also one measure of student attainment in relation to ability. 
· The present provision for the gifted and talented students in Western Australia is currently under review.  Appropriate future directions will be identified as an outcome of the review.  

Conclusion

The Department is committed to ensuring that all students in Government schools are provided with the opportunity to access educational programs consistent with their needs and talents.  Improved outcomes for gifted and talented students participating in PEAC and SSPP are sought through accurate identification processes, differentiated curriculum, greater retention within the government school system, and better-developed monitoring processes between schools and programs, District Offices and Central Office. 

Commonwealth support for W.A programs for the education of gifted and talented students would be welcomed.  Such support could be provided in the context of initiatives to promote research, development, innovation and excellence in science, technology and industry. 

Contact Details:

Mr John Garnaut

R/Executive Director Education Programs

Education Department of Western Australia

151 Royal Street

East Perth WA 6005

Phone (08) 9264 5602

