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This submission will focus on various aspects regarding the developments in the Education of Gifted and Talented Children since the 1988 report of the Select Committee on the Education of Gifted and Talented Children. This will be in terms of the involvement in which the Krongold Centre and the Faculty of Education, Monash University (Clayton campus) have provided services in regard to the Education of Gifted and Talented Children since 1988. In particular, there is a focus on gifted education provisions between 1993 -2001.

They include:

1. Postgraduate Education Programs for educators, psychologists and educational administrators

2. Identification and assessment services for gifted and talented children

3. Saturday morning enrichment and extension programs for gifted and talented children

4. Monash University Preschool Gifted Programs

5. Two parents’ perspectives of educating gifted children – Postgraduate students in gifted education

Re: Provisions for teacher training to accommodate teaching the gifted.

1a. Postgraduate Education Programs for educators, psychologists and educational administrators.

b. Gifted education teaching in Postgraduate Psychology courses.

c. Undergraduate teaching in gifted education for preservice teachers.

d. Inservice education/conferences.

1a. Postgraduate Education Programs for educators, psychologists and educational administrators.

In 1996 a "Certificate of Gifted Education" course was developed to provide 39 hours of contact teaching/study time for teachers who were interested in developing their skills to provide for the needs of gifted and talented students in their classes. Students were expected to do extra reading and submit two assessment pieces - a 4000 word reflective journal regarding journal articles and an individual project of 2,500 words. The subject was called Gifted Education: Identification and Programming. It was offered in

semester one and semester two to two groups of teachers. Teachers came from independent, catholic and state school sectors. There was one psychologist. Teachers were mainly from the independent and catholic sectors. Students paid fees to the faculty and received a faculty certificate at the conclusion of their studies. Some of the independent schools financially supported teachers to do these courses.

In 1997, it was decided during discussions with the Dean of Teaching that the Certificate of Gifted Education should be expanded to two 12 point subjects to make up the Postgraduate Certificate of Gifted Education. The Postgraduate certificate course was to be officially offered by Monash University, so that students would receive a qualification from the University not just the Faculty. These 12 point subjects could also be credited to the Master of Education (special education) and Master of Education courses if students wished to continue with their studies in gifted education or expand into special education or educational courses at a Postgraduate level.

So to qualify for the Postgraduate Certificate of Gifted Education postgraduate students could study:

Gifted Education:Identification and Programming for 39 hours teaching contact time

Advanced Studies of Gifted Education for 39 hours teaching contact time.

The subject Gifted Education: Identification and Programming focusses on the range of concepts and definitions in the literature. Characteristics of gifted and talented children are discussed as well as the educational implications of these characteristics. The range of identification procedures that teachers can use in schools are introduced as well as the value and implications of intellectual assessments using IQ testing. However, the framework of Multiple Intelligences is also discussed in conjunction with intelligence testing as the use of multiple assessment criteria needs to be considered in order to be able to identify and provide for individual abilities and learning strengths in all domains of learning from all cultural environments. Teaching learning models, differentiated curriculum, thinking skills, development of school policy and evaluation of programs are  introduced to the students. Students are expected to have an understanding of the needs of gifted children.  Teachers can focus on education of gifted children at preschool, primary or secondary levels. 

The assessment process for teachers. The assessment process requires reading, reflective thinking, responding and evaluating journal articles and chapters from books, regarding concepts of giftedness, identification/assessment procedures and curriculum modifications for the gifted. Development of student knowledge and understandings also occur when the students work on individual projects. The assessment process is an integral part for the teachers’ development of knowledge and understandings in the field of gifted education that cannot be achieved in shorter professional development options.

(A similar assessment process is in place in all gifted teaching subjects offered at Monash University, as it allows for individual levels of development and interests.) 

Advanced Studies of Gifted Education is a subject that broadens the focus of giftedness

in regard to identifying specific aptitudes or talents, talent development and prodigious talent development. Hence, this subject expands on the more traditional concept of giftedness, to delve into talents and talent development, creativity, underachieving gifted students, gifted students with learning disabilities, talented students with learning difficulties, gifted females, gifted preschool education, gifted students with impairments. Students are able to build on their previous knowledge and start to have a much better grasp of the research literature in the field of gifted and talented education.

In 1998, a subject that had been offered previously in the Faculty of Education was given to me to lecture. Most of the students who had enrolled into the Postgraduate Certificate of Gifted Education had converted to the Master of Education (special education) or to the Master of Education so that they could continue studies in gifted education. As a consequence of this, extra subject offerings were created for students who wanted to do further postgraduate studies in gifted education.

In 1999, The Psychology of the Gifted Child was offered as a winter school subject.

Professor Barbara Kerr, a Professor of Psychology in Education from Arizona State University, who has outstanding experience counselling gifted and talented students and adults, and lectures on assessment and counselling to counsellors at her University, came to teach the subject with Leonie Kronborg. The focus of the subject was on self actualisation , talent development,  creativity, social-emotional needs of gifted students and counselling strategies.

Reading Subjects were also created for students who wished to focus on individual projects for a semester. Students were supervised to read on topics of their choice in the field of gifted and talented education, to develop a negotiated literature review and develop a unit of work in an area of gifted and talented education.

Teaching Practice was organised for individual students who wanted to have a teaching  experience in the field of gifted education under the guidance of a more experienced educator of the gifted. For example: Placements were organised at Monash University Preschool Gifted Program, Saturday morning enrichment and extension programs at the Krongold Centre, and in special education departments in negotiated schools with gifted education staff.

Research Projects are also available and supervised for students wishing to conduct research in an aspect of gifted and talented education. This can be done as part of their Master of Education, Master of Education (special education), M.Psych.(child & education), M.Ed or M. Ed.(research), or as research studies as a preliminary study to the Ph.D. Students can also do research at Ph.D. level. However, research has been limited in the field of gifted and talented education as students need to develop a depth of knowledge in the field before they decide to conduct research. We have only had students with the depth of knowledge required to conduct research in this field, in the last couple of years. Also, many of the teachers wanted to focus on course work relevant to their teaching, rather than research. Research is an area that needs to develop further.

Growth in Postgraduate Student Enrolments in Gifted Education: 1996 - 2001

1996: Certificate of Gifted Education introduced. (one unit of 39 hours)

Gifted Education: Identification and Programming - semester 1 - 21 students

Gifted Education: Identification and Programming - semester 2 - 10 students

1997 Postgraduate Certificate of Gifted Education introduced: (a sequence of two units of 39 hours each).

Gifted Education: Identification and Programming - semester 1 - 14 students

Advanced Studies in Gifted Education - semester 2 - 14 students

1998 Postgraduate Certificate of Gifted Education/ M. Ed./M. Ed (special ed.) students

Gifted Education: Identification and Programming - semester 1 - 28 students

Advanced Studies in Gifted Education - semester 2 - 28 students

1999 Postgraduate Certificate of Gifted Education/ M. Ed./M. Ed (special ed.) students

Gifted Education: Identification and Programming - semester 1 - 15 students

The Psychology of the Gifted Child (winter school/July)- 38 students

Advanced Studies in Gifted Education - semester 2 - 14 students

Reading subjects - 4 students 

Teaching Practice - 6 students

2000 Postgraduate Certificate of Gifted Education/ M. Ed./M. Ed (special ed.) students

Gifted Education: Identification and Programming - semester 1 - 29 students

Advanced Studies in Gifted Education - semester 2 - 14 students

Reading subjects - 3 students

Research students - 3 students

2001 Postgraduate Certificate of Gifted Education/ M. Ed./M. Ed (special ed.) students

The Psychology of the Gifted Child (summer school/January) - 49 students

Gifted Education: Identification and Programming - semester 1 - 30 students

Reading subjects - 3 students

Research students - 3 students

Research Studies in Gifted Education conducted at Monash University (ordered by year).

Kronborg, L., Badawy, C. & Sykes, S. (1993) Gifted Learners and their Teachers: A Project to Enhance Education for Disadvantaged Gifted Children in Schools. - A DEET Funded Project conducted by the Krongold Centre, Monash University and the Catholic Education Office.

Deppeler, J. (1994) Characteristics of Empirically Derived Subgroups of Gifted Children Based on Cognitive Processing Patterns. (Doctoral dissertation)

Plunkett, M. & Harvey, D. (1995) Teaching the Gifted: Is Interest Alone Enough? Australasian Journal of Gifted Education, 4(2), pp16-21.

Plunkett, M. & Harvey, D. (1999) Accelerated Learning Programs: Lessons from a Country College. Australasian Journal of Gifted Education, 8(2), pp.16-19.

Hepenstall, S. (1999) Fears in Gifted Children and Adolescents. (M.Psych. (Child and Education) thesis)

Kronborg, L. (2000) "Does the Characteristics of Giftedness Scale Identify Children who are Intellectually Gifted? - a pilot study." A paper presented at the VAGTC Conference, Melbourne University, October, 2000.

McEoan, M. (2000) Making Inclusive Classrooms Work - The experiences of students with special needs in regular classrooms. 

Meyland-Pilbrow, J & Kronborg, L. (2000) Parents' Perceptions of the Educational Provisions for Monash University Preschool Gifted and Talented Students, 1997-1999. 

(in process).

Plunkett, M. (2,000) Educating teachers to meet the needs of gifted students:an option or a necessity? Talent Ed., 18 (1&2), pp9-16. This article won the Talent Ed. Research award for 1999.

Plunkett, M. (2000) Impacting on Teacher Attitudes toward Gifted Students. Australasian Journal of Gifted Education (in Press).

Vandenberg, A. & Deppeler, J. (2000) A Follow-up Longitudinal Study. Characteristics of Gifted Children - Differences 10 years down the Track. (in process)

Kronborg, L. (2001) An Investigation into the Factors that are significant in the Development of Eminence in Australian Women. (Doctoral dissertation in process).

Noutsis, S. & Kronborg, L. (2001) An Empirical investigation of the Characteristics of Giftedness Scale in an Australian population. (in process)

Evaluation:

* There has been an increase in demand in postgraduate studies in gifted and talented education between 1996-2001. Teachers/students have realised that by learning about the needs and educational practices of gifted and talented students that they actually increase their teaching skills in regard to all students in their classes. The Victorian Gifted Education Policy released in 1995, encouraged a more positive attitude towards gifted education in schools. Teachers who complete postgraduate studies in gifted education seem to be able to have a significant effect on changing teacher attitudes and teaching practices for gifted and talented students in their schools. 

* There is still an enormous amount of ignorance and prejudice amongst educators at all levels regarding the educational and psychological needs of gifted and talented students. This can be redressed by offering indepth education for teachers and psychologists, as well as effective professional development for teachers in schools.

* An analysis of the students enrolled in The Psychology of the Gifted Child (summer school program) gives some idea as to teacher representation from the educational sectors in gifted education in Victoria (one student came from South Australia). However, in classes there would generally be a higher percentage of teachers from the independent sector. Department of Education teachers would tend to be the education sector least represented.

Catholic Education Office – 16 teachers

Independent schools - 14

Department of Education - 8

Not employed/parents - 4

Private consultants - 3

Psychologists -2

Community Service - 2

* There is an extreme need to encourage further research in gifted and talented education in Australia.

1b.Gifted education teaching in postgraduate psychology courses.

Approximately 3 hours of lectures on gifted education is offered in the Postgraduate Psychology course. Psychologists are able to enrol in 'The Psychology of the Gifted Child" subject as part of one of the courses or do further studies in gifted education.

1c.Undergraduate teaching in gifted education for preservice teachers:

 Guest lectures in gifted education are given to undergraduate students in special education courses. But, it is generally approximately 2 or 3 hours out of a 26 hour course.

1d. Inservice education/conferences.

I contribute to these whenever possible, but these appear to have limited impact compared to indepth education. I encourage teachers/postgraduate students to participate in these.

2. Identification and assessment services for gifted and talented children.

At the Krongold Centre, Faculty of Education, multiple criteria are used in an attempt to identify individual students with gifted potential, strengths in learning, aptitudes, and evident talent development, as well as weaknesses and needs.   

* Students are designated as potentially gifted if they achieve an intellectual assessment which indicates an I.Q. of 130+ on an individually administered IQ test. They are considered to have superior ability in either the verbal or non-verbal (visual) scales, or in general intellectual ability, if they achieve IQ scores between 120 - 129. 

* Psychologists and psychologists in training use various tests, questionnaires and scales to assess the individual child's abilities and potential giftedness and/or talents. Educational performance and achievement, self esteem and personality indicators are also assessed so that a child's gifted potential and/or talents can be viewed from a range of perspectives.

* Children are often referred for a psycho-educational assessment to the Krongold Centre in order to:-

-    obtain an intellectual assessment and to ascertain if the child has gifted potential and/or talent development evident in particular domains 

- identify specific strengths and weaknesses in the learner's intellectual and achievement profile

- for a recommendation for early entry to school, based on the assessment

- support a recommendation for  class acceleration

- identify why the child is displaying social-emotional difficulties

- ascertain if the child is gifted, but with a learning disability

- to explain the student’s perceived underachievement

- for an indepth diagnostic assessment and educational programming advice.

* The tests, questionnaires and scales which are often used are:

- Wechsler Preschool and Primary Scale of Intelligence (WPPSI-R)

- Wechsler Intelligence Scale for Children - Revised (WISC-R)

- Peabody Picture Vocabulary Test - III

- Woodcock-Johnson Test of Achievement -Revised (Literacy and Numeracy)

- Multiple Intelligences Parent Inventory (Kronborg, 1993)

- Characteristics of Giftedness Scale (Silverman & Maxwell, in Morelock  & Morrison, 1996)

- Introversion/Extroversion Continuum (Silverman, in Morelock and Morrison, 1996)

- Piers-Harris Children's Self-Concept Scale

(However, a range of other tests are available in psycho-educational assessments of potentially gifted and talented children if there is perceived to be a need for further investigation). 

- The Krongold Assessment Programming Service for students with gifted and talented potential is a self-funded program. The cost of this indepth psycho-educational assessment is generally $450 for an indepth clinical assessment, report and case conference. Fees may vary if only limited assessment is required.

Assessment findings for students with gifted potential and evident talent development at the Krongold Centre:

· Data has been collected on children who were referred by their parents in regard to ‘giftedness’. Parents had requested psycho-educational assessments for their children.

We do not have figures regarding enquiries and educational advice regarding gifted and talented children where no assessment occurs – but they are NUMEROUS!

1997 - 39 children were assessed in regard to a concern related to some aspect of     

                 giftedness.

1998 - 33 children 

1999 - 38 children 

2000 - 35 children

An analysis of the 1999 and 2000 data found:

· Children assessed were aged between 3 years 8 months – 12 years 11months (see Attachment - scatter graph  which shows age in years of 1999 & 2000 cases)

Age range of children assessed in 1999-2000

3 yrs – 3y 11m – X 4 children assessed

4 yrs – 4 y 11m – X 23

5 yrs – 5 y 11 – X 14

6 yrs – 6y 11m – X 11

7 yrs – 7y 11m – X 7

8 yrs – 8 yrs 11m – X 3

9yrs – 9yrs 11m – X 4

10 yrs – 10y 11m – X 3

11yrs – 11y 11m – X 1

12yrs – 12y 11m - X 3

Approximately 66% of students assessed were in the 4-6yr 11month - age range.

· Of the 73 assessed there were 45 males - 28 females.

Approximately 63% of children assessed were males – 37% females

· Intellectual Abilities can be classified into different groupings of potential giftedness:

(Van Tassell-Baska, 1998, Excellence in Gifted and Talented Learners)

High Average range - Intelligence Quotient (I.Q.) 100-119

Superior /Mildly gifted range - IQ 120 -129

Moderately gifted - IQ 130-144

Highly gifted - 145 - 159

These IQ scores are indicators of potential giftedness However, it is acknowledged that the concept of giftedness is multidimensional and needs to be assessed with multiple criteria from different perspectives. It is recognised that an intellectual assessment does give an IQ rating for a child that can be compared to other children’s intellectual abilities of a similar chronological age. Intellectual abilities do correlate highly with academic achievement. The Verbal and Non-Verbal IQ scores reflect the child's potential in these scales, and subtest results indicate patterns of strengths or weaknesses for processing information. Furthermore, information regarding the child's abilities, educational performance and behaviour are also obtained in the assessment process, from the child, parents, and at times, classroom teachers. 

It is recognised that the realisation of giftedness is developmental and that the development of a talent depends on the home and educational environment that is provided.

 Children are referred for a detailed psycho-educational assessment because their parents are concerned about an aspect of the child's abilities, learning or behaviour.  It is essential therefore for parents and teachers to have accurate pictures of the child's ability patterns in order to develop realistic expectations for the child's learning. Once patterns of ability are identified, parents and teachers can realistically encourage the child’s strengths in learning, while helping the child develop compensatory strategies and skills in less advanced areas.

· In 1999 -2000 the following Full-Scale IQs were obtained from the children assessed:

High average range -13 children

Superior/mildly gifted range - 25 children

Moderately gifted - 29 children

Highly gifted - 6 children

(see Attachment, re. FSIQ Histogram - frequency of number of children who achieved a full scale IQ between 100 – 150)

Assessment information, implications and educational programming recommendations were discussed with parents, and in many situations, with teachers after children had been assessed.

Conclusion: 

· All children referred to the Krongold Centre in 1999 & 2000 for investigation regarding gifted potential did have intellectual abilities in the high average range or above. Eighty-three percent of these children were found to be intellectually superior, hence requiring some curriculum modification. Approximately 47% were moderately gifted or highly gifted, hence requiring significant curriculum modifications.

· Hence parents were highly perceptive in recognising that there children were gifted and or talented and in need of specialised educational provisions.

The Attachments - ‘verbal/non-verbal 1999’ & ‘verbal/non-verbal 2000’ indicate intellectual assessment data for 1999-2000. 

3. Saturday morning enrichment and extension programs for gifted and talented children

· From 1993 – 1999 a Saturday morning enrichment and extension program for gifted and talented students aged 5 – 12 years.

· This was conducted for 6 weeks in Terms 2 & 4 at the Krongold Centre.

· Self-funded programs

· Classes were focussed on specific talent development areas.

· Groups were multi-age (2-3 year span)

· Children came from independent, state and catholic sectors of education from metropolitan and country areas.

· Classes were lead by experts in the field

· Numbers varied from 70 – 90 children in a program

· Children were self-selected for programs or else teachers recommended that children attend.

4. Monash University Preschool Gifted Programs.

· This pilot project was developed for Preschool gifted and talented children from 1997 – 1999. It developed in response to the number of enquiries we were receiving at the Krongold Centre regarding concerns about preschool gifted children in the local kindergartens. There was a need to identify if these children were gifted and talented and to identify their learning patterns. Parents were asked during the assessments. - If a preschool program was established for gifted and talented preschoolers would they be interested in being involved. Most parents were enthusiastic. Some parents felt they could not afford it. Children came from various socio-economic groups. They all had a high value on education.

· It was a self-funded program.

· In 1997 there were 12 students selected to be involved.

· The aim was to put gifted and talented children with like-minded others and to provide appropriate educational programming to the individual children’s level of development.

      -    To pretest children before the program to identify individual needs.

· To develop program goals and curriculum programming material for these gifted and talented children.

· To post test the children after the program to see if there were changes in achievement levels.

· There were two teachers with training in gifted education. One teacher worked for a meagre allowance so that she could have experience in the program. The other was paid her regular salary. Parents were rostered to be involved in the program. A Faculty member co-ordinated the project.

· Teachers planned lessons together and debriefed at the end of each session.

· It went for 2 and half hours for approximately 15 weeks.

· Parents had discussion sessions, and provided a support group for each other.

· Parents could have counselling consultations if there were individual concerns.

· Post testing and reports were given to parents after the program.

· In 1998 the program continued due to demand. There were 14 gifted and talented children selected after assessments at the Krongold Centre.

· In 1999 the program was again offered to parents and 16 gifted and talented children were selected to be involved in a 12 weeks program for two and half hours a week.

· Teachers varied in the 3 years. Although one of the teachers remained for the three years. Teachers doing the Postgraduate Certificate of Gifted Education assisted with the teaching. Parents continued to be closely involved. Programming for the gifted students improved.

· It proved to be a highly successful program for the children. The children thoroughly enjoyed attending. Children’s achievement levels did improve significantly in language and mathematical subjects in most cases. Children’s interpersonal skills were observed to improve significantly.

· Assessment information and program planning have been shared with other educators of young gifted and talented children at conferences and inservices since.

· A follow up study is being conducted on the children who were involved in the programs.

5. Two parents’ perspectives – Postgraduate students in Gifted Education.

Report 1: Mother of Two Gifted Boys
I am the mother of two boys with gifted potential, aged 8 and 11 years. Our educational experiences to date have been varied.

My older son had a wonderful prep year with a teacher who enjoyed him and was able to provide for his needs. She was a firm, yet flexible teacher who was not defensive towards parents, or threatened by gifted children. At this stage we had not formally assessed our son, 

Grade 1 was a disaster. My son became reluctant to go to the local primary school and became very unhappy. This teacher said that she saw no sign that my son was able. An intellectual assessment put my son on the 99.9 percentile.

We moved my son to an independent school and accelerated him to grade 2.

Acceleration did not work for my son. His emotional maturity did not match his intellectual maturity and he spent almost 3 years learning to dislike school.

He gained a scholarship to another independent school, but was the only boy in the class – an unacceptable situation.

We re-entered the state system. Despite efforts on the part of my son, myself and the school, there just were not the resources or trained staff to help him. He was not being provided for educationally or socially. The asynchronous development of gifted children is difficult to understand without training. Yet it is vital that there is an understanding of this phenomena for the well being of the gifted child. My son was becoming alienated from learning and social interaction. When I suggested tennis lessons to him he responded with tears and the comment “ I can’t mum, I can’t face failing again.”

After consulting a psychologist trained in the needs of the gifted we decided that home schooling was the most appropriate course. This was a very successful venture and rekindled my son’s love of learning and self-esteem. He has returned to school this year and we have received glowing reports from his teacher.

My younger son had a wonderful first two years at school. However, last year was a disaster. He was in grade 2 and therefore “doing grade 2 work”. I asked the headmaster for help, but was told he did not have the resources to do anything about it. We were told he would have to wait the year out and hope to get an improved environment the following year! We went through an intellectual assessment process with a psychologist again and discovered that he too was above the 99 percentile. 

The damage to self-esteem and attitudes to learning that a teacher who does not respond to gifted children can do is enormous! My younger son (who had loved school until this point) became reluctant to go to school and asked “What’s the point?” We removed him from this school and sent him to another school that is more able to cater for gifted children.  The jury is out with regards to the success of this decision. 

I cannot stress enough the importance of a learning environment for gifted children that understands and values the needs and characteristics of these children. Whilst they are all individuals and manifest their traits in a multitude of ways, there are common themes. We should not have to wait until something goes wrong and then deal with a crisis situation. 

Educational personnel need in-depth training and access to resources to provide the optimum environment for these children. We are too dependent on the lottery of getting a teacher in the classroom that is able to cater for these children. There needs to be systems in place that identify and help with programming for these children. There need to be fully trained personnel available for consultation and support within the classroom. There need to be “cluster schools” (either on a part-time or full-time basis) that provide for the grouping of these children so that they can experience the delight and reassurance of like-minds. 

Gifted children have special needs. If they were this far from the norm at the other end of the spectrum they would be offered special schooling. They need an environment that understands and caters for their intellectual and social needs. Trained teachers with an in-depth understanding of these children are essential if these children are to realise their full potential and become active contributors to our society!

Irene Knox , M.Ed. B.Ed.     

  (an experienced teacher), 2001.

Report 2. A Parent’s Reflection (also an experienced teacher).

 – Excerpt in student’s Journal (2001) in response to an article - Colangelo, N. (1997)  ‘‘Counselling Gifted Students: Issues and Practices” in Handbook of Gifted education –2nd Ed. Boston: Allyn & Bacon, as part of the assessment process in The Psychology of the Gifted subject, Faculty of Education, Monash University.

Main Point and reflection

1. Hollingworth emphasised strongly that the regular school environment

Did not meet the educational needs of the gifted.

This may have been said seventy years ago, but sadly it can still be the case today.

When my daughter was in Year 8, we were told she would not enjoy maths until Year 11. Because of the gap between Anna’s intellectual development and her emotional development she became quite apathetic and lost interest in learning. Eventually the school offered some lunchtime classes but this only served to highlight the difference between Anna and her classmates and she refused to attend. It is only now at 21 that Anna has taken control of her learning. Too often education is geared towards the lowest common denominator.

A counsellor with understanding in giftedness could have provided self-discovery sessions as well as group sessions with students experiencing similar difficulties.

Recommendations:

The Commonwealth should:

· Encourage professional development for teachers in the area of gifted and talented education by providing scholarships for teachers who wish to do postgraduate studies specialising in the education of the gifted and talented in their own time. 

· Provide specific research funding for Australian studies into gifted education and talent development.

· Provide funding for individual assessments for disadvantaged families with gifted students experiencing learning disabilities, underachieving gifted students, gifted-students with impairments so that they can access services which can help them.

· Provide small innovatory grants for preschools and schools to develop a whole school approach to gifted and talented education.

· Establish an advisory body to monitor developments in gifted and talented education and to make recommendations to the Minister.

**The author wishes to acknowledge Irene Knox (technological knowledge), Cathy Hughes, Michele Linossier and Jean Meyland-Pilbrow for their support in collecting the data at the Krongold Centre for this report.
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