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The Secretary

Senate Employment, Workplace Relations, Small Business and Education References Committee

Suite S1.61

Parliament House

CANBERRA     ACT      2706

Email: eet.sen@aph.gov.au
Dear Mr Carter,

Please find attached the submission of the Gifted and Talented Children’s Association of South Australia for the Senate Employment, Workplace Relations, Small Business and Education Reference Committee Inquiry into the Education of Gifted and Talented Children.  This submission covers our responses to the discussion points and issues presented by the Committee.  Appendix A provides information about this Association. 

We would like to point out that this Association submitted a response to the 1988 Senate Committee Inquiry into the Education of Gifted and Talented Children.  Members of our Committee were also interviewed at the time.  The themes of the attached submission are very similar to that of 1988.  We are frustrated that after twelve years we see little progress in the implementation of the nine recommendations produced at the end of the 1988 inquiry.  We would, therefore, preface our current submission with request that the 1988 recommendations be included in this inquiry and that at the end of this inquiry there is a solid commitment by the Government to implement and fund any recommendation that are produced. 

As our Association motto says, “What a nation values, it fosters”.  This begs the question, do we truly value our gifted students?  If we do, let us act to nurture and support them in any way we can.

Yours sincerely,

Suzanne H. Urban, M.LMEd, M.Spec.Ed, Grad.Dip.Ed(EdComp), B.Ed, Dip.T.(Jun.Prim.),

         ACCE Assoc., J.P. 

President

Preamble

The Committee considers that this situation is undesirable and that the gifted, a vital national resource, need more support at a national level, to overcome the disparities in the standard of provision from locality to locality.  Many of the gifted will not achieve to their full potential, unless special educational provision is made for them.  Both they and the nation will benefit from the recognition and development of their talents.  (Reference 9.14 1988 Senate Report)

This comment, which was part of the summary from 1988 Senate Report, sums up the need for action for this group of students.  As a nation we observed during the very successful Olympic Games in Sydney what can be done when gifted athletes are nurtured and supported by their countrymen and women through the Australian Government.  We observed and applauded our elite sports men and women.  The programs encouraged and supported by our government to produce these elite athletes has also produced many other excellent athletes.  We only need to read our newspapers to see the high standard that Australian men and women achieve on the field of sport.  The emphasis placed on sport in this country allows all of our children to “have a go”.  They do not all become elite or even first class sports men and women, but the opportunities are there if they should show a talent in any sport, to achieve at the highest level.   Now it is time to nurture and support our young citizens who are gifted academically and artistically so that they might also aspire to and achieve at the highest level in their area of talent.

Education authorities and governments are aware of the need for special programs for the gifted, but until the community demands action, progress is likely to be slow.  Senator Dr Mal Colston, Chairman, 1988 Senate Report.

Research has shown that although the talents of some gifted students survive and grow unsupported, in others lack of support produces insecurity and anxiety.  Gifted students may very well achieve some degree of academic success on their own, but it is unlikely that they will reach their maximum potential without the provision of specialised individualised educational provisions which are designed and implemented to foster the enhancement of these truly exceptional abilities and talents.  Sisk, 1988; Silverman, 1989

As a South Australian Association we can only comment with any authority on the situation in our state.

Defining and measuring ‘giftedness’.

The history of public attitudes to giftedness and developments in defining and measuring giftedness.
We have noticed, through our work with the parents and teachers of gifted children in South Australia, that bright conforming gifted children are quickly and easily identified as gifted, but those gifted children whom are not conformist or do not achieve at a high level are not considered gifted. When tested these nonconformist children can in fact be more gifted than their conformist classmates.

In most South Australian schools testing to identify students’ strengths and weaknesses has not been wide spread.  In fact many teachers, with the encouragement of the teachers’ union were openly hostile when the Basic Skills Tests were introduced four years ago.  We believe that testing is a very reliable way of identifying gifted children and students and would like to see tests such as the Basic Skills Test being used to identify students who require extension.

There does not seem to be such a problem with the identification of gifted children using anecdotal information.  This is useful, especially if used in conjunction with formal testing.  If used by itself it can be very unreliable, especially if the teacher collecting the information is unfamiliar with the characteristics of gifted children. It is generally acknowledged that parents are far better judges of the giftedness of their children than teachers.

Over the past fifteen years the number of psychologists employed by Department of Education, Training and Employment (DETE) S.A. has dropped considerably.  This means that those still employed do not have time to devote to “good, well behaved” gifted children because the demand for their services is so great from children with behaviour or learning problems.

In the eighties, South Australia had a policy which stated that every child is gifted. Unfortunately there are still people who believe this to be so. We believe that every child has strengths, but there is a discrete group of children and students who are, or have the potential to be significantly ahead of their chronologically aged peer group.

This Association is concerned that many South Australian gifted children are not being identified adequately.

Recent developments in defining giftedness, and their relevance to planning special provisions for the gifted.

Defining giftedness has not changed significantly since 1988.  Many different methods are being used.  

This Association is concerned that:

· the cost of testing is prohibitive for many families 

· testing by Guidance Officers/Psychologists in DETE is restricted to students who have behavioural and learning problems 

· Independent and Catholic systems do not have access to psychologists who can assist with the identification of gifted and talented except at parent expense

· teachers are not trained to identify these students.

The relevance of theories on different types of intelligence.
Over the past few years a number of different theories of intelligence have been circulated. Although these theories have their own merits it is easy to be distracted from the business of nurturing students’ academic and artistic talents at a depth and breadth that is suitable for the extension of gifted students.  It must be stressed that it is relevant for teachers to be aware of the theories of intelligence as long as they do not fall into the trap of using the theories to provide superficial activities that do not extend the students, but rather entertain them.

This Association is concerned that teachers need training to be able to discern whether a program or activity is suitable for students who need to be extended. 

Any distinction between ‘gifted’ and ‘talented’; the distinction between potential and performance.
Giftedness corresponds to competence that is distinctly above average in one or more domains of human aptitude.  Talent corresponds to performance that is distinctly above average in one or more fields of human activity.  Gagné, F. 1995 
Our Association uses the Gagné definitions of giftedness and talent.

The adequacy of definitions in official documents in guiding policies on provision for the gifted.
The National policy produced by the School’s Commission during the eighties and the SA Policy Gifted Children and Students (July 1995) both contain definitions.  Both are broad enough to embrace all gifted children.  Both are specific enough to help those who are unsure about the meaning of giftedness.

This Association is concerned that definitions remain within the nation’s official documents referring to gifted children and students so that all those who have cause to work with them understand who gifted children are.  A common national definition will allow for uniformity amongst states and territories leading to consistency in identification and programming across the country.  

Problems of identifying gifted children; the adequacy of present methods of identifying them; the adequacy of present actions to identify them; whether attention to identifying gifted children is given equitably to all groups in society.

The membership data of our Association shows there is a demographically uneven spread of members.  As the majority of our students are referred by teachers or psychologists, this indicates there is a lack of identification procedures in socio-economically disadvantaged areas.  

This Association is concerned that teachers and guidance officers are not being given the training and resources to identify gifted and talented children.  These students could be classified as students at risk due to underachievement, behavioural problems, truancy and depression.

Problems associated with giftedness

Possible misunderstanding of issues to do with educating the gifted.

The following are some of the many misconceptions which abound about gifted children.

The gifted don’t know they’re different unless someone tells them

They’ll make it on their own, without any special help

They’ve got everything going for them

They should be disciplined more severely than other kids because they should know better

They need to be kept constantly busy and challenged or they’ll get lazy

They should be valued for their giftedness above all else

They don’t need to abide by the usual regulations, and they shouldn’t be held to normal standards of politeness.

They should be equally mature academically, physically, socially and emotionally

Walker (1994).

They will burn out if they are extended


They are nerds


They wear coke bottle lenses


They don’t play sport

They always have their nose buried in a book

Our Association is concerned that teachers and parents often believe the above myths and perpetuate them.  This highlights the fact that all teachers need training in gifted education.  Reference Recommendations 4, 6 and 8 1988 Senate Report.

Possible effects on the gifted child denied special attention, such as academic underachievement or social/emotional maladjustment.

Depression



Suicide

Underachievement


Social isolation

Extreme sensitivity


Paralysed perfectionism

Stress




Uneven development

Aggression



Bullying

Being bullied



Mental confusion

Role conflicts



Frustration

The above is a list of traits and characteristics that appear repeatedly in the literature on gifted children who have not been identified and/or supported.  They are also frequently identified by this our committee members in the course of our work with gifted children and their parents. If left unattended these traits do lead to mental illness, anti-social behaviour resulting in hospitalisation and/or criminal offences.  This is a huge burden on our nation, when these people could be contributing in a very positive and useful manner.

This Association is concerned that inadequate identification procedures, programming and support are preventing our gifted children from becoming healthy achievers.  More money and facilities should be put into the training of teachers and supporting the parents of gifted children.  These problems must be redressed as ultimately it is the nation who pays for these unhappy children.
Current provisions for gifted education

History of special provisions for the gifted including Commonwealth initiatives: actions on the findings of the 1988 Senate Select Committee.

We do not believe that the finding of the 1988 Senate Inquiry has been followed up as recommended in the Recommendations.  (Recommendations 2, 4, 5, 6, 8, and 9 have not been met or have only been met in part).  For six of the twelve years since 1988 Commonwealth Department of Employment, Education and Training (DEET) provided finance for short-term programs.  Funding was awarded to people, institutions or systems who submitted proposals that would meet the DEET criteria.  Many successful programs were started nationally during this period, but little if anything remains.  There was no follow up funding and there was no national follow up or formalisation of the programs.

Seven primary focus schools were established in 1991 by the South Australian Education Department.  The Department funded six coordinators to establish and run a state-wide training and development program.  In 2000 the program had been completely disbanded.

This Association is concerned that after some initiatives from the School’s Commission in the eighties, the Report from the Senate Inquiry in 1988, the DEET funded programs during the nineties and 22 years of our lobbying there are still very few permanent meaningful programs available for gifted students.

Description of the current situation, the different approaches to special provisions for the gifted.

The South Australian Department for Education, Training and Employment (DETE) has three academic special interest high schools, where students selected on academic merit can join an accelerated academic program.

DETE and Catholic Education have policies for the education of gifted children and students, but in the main it is up to individual schools whether they adhere to the policy closely or not.

Many independent schools have provisions for gifted students. These vary from whole school programs to enrichment programs provided by individual teachers.

This Association is concerned that there are still very few educational provisions and programs available for gifted children, particularly those in the lower socio-economic range.

The advantages and disadvantages of the different approaches.

Within the range of gifted children and students there is a very wide range of skills, interest and performance.  There are children who are gifted in the Arts, Science and Technology, Mathematics, Language and Sport.  There is also a wide discrepancy between the mildly gifted and the profoundly gifted.  Therefore it is impossible to proscribe one method or system of providing for gifted children as more advantageous than another.  If this nation is to provide suitable educational provisions for all gifted children there needs to be a significant component of gifted education within all teacher training courses throughout the country, so that individual teachers can recognise their gifted students and program for their special needs. Like children with learning difficulties, many gifted children need individual learning programs and their teachers need to be able to plan, program and implement these programs.

Gifted individuals’ learning outcomes improve when teachers and other personnel have appropriate training in gifted education.  DECS, (1995) 

This Association is concerned that there is insufficient training in gifted education within the teacher training institutions.

The adequacy of present provisions for the gifted, including access to appropriate educational delivery, social support structures, and flexible progression through the school years.

· This Association believes that as shown above the present provisions are inadequate.  We see our Association as one of the most significant social support structures for gifted children and their families in South Australia.

 One reason for sending our son (to GTCASA’S Saturday Club) is to avoid him seeing himself as a freak, to understand that other people think like him and to experience the support that it gives.  J.B. 2000 ( GTCASA Saturday Club parent).

· Some South Australian Department, Independent and Catholic schools offer the International Baccalaureate program which attracts many gifted students.

· To our knowledge there are insufficient school counsellors particularly those trained to understand the specific needs of gifted children and their families.  

· In recent years we have observed a move towards flexible progression for gifted children in many schools.  In 1996 Department of Education and Children’s Services (DECS) produced an early school enrolment statement adding to the 1995 Policy Statement.  Early entry has been long standing in many Independent schools and is currently being considered in the Catholic sector.

· There has been limited flexible progression/acceleration from primary to secondary years particularly in Reception to Year 12 schools.

· The three special interest academic high schools provide a compacted curriculum completing Years 8, 9 and 10 in two years.  Subject acceleration is also available along with enrichment and extension activities.  A few Year 6 students (second last year of primary school in S.A.) are accepted into the special interest high school program.

· Universities are increasingly accepting part-time secondary students in their first year undergraduate courses. 

· NO provision in gifted programs for Gifted Learning Disabled (GLD) and Gifted Attention Deficit Hyperactivity Disorder (GADHD).

This Association is concerned that:

· there are insufficient mainstream programs available for gifted children.   

· there are very few school counsellors trained specifically to help gifted children and their families.

· even our own services are curtailed due to limited funds resulting in an inability to offer the programs and peer support we have become well known for. 

Information on what the outcomes and achievements of special programs are.  Discussion of how effective they are.

Our Association noted with pleasure that the South Australian Education Department (DETE) Students with High Intellectual Potential (SHIP) Focus School Program which extended from 1993 until 1997 made South Australian parents and teachers more aware of gifted children and encouraged many teachers to look for training and development in this area. 

Outcomes:

1. The enthusiasm generated by the SHIP program caused a ground swell of parent and teacher interest and demand which led to the establishment of the academic high school program Special Interest Schools for Students with High Intellectual Potential.

2. DETE produced the Strategic Directions for Gifted Education in the DETE 2000-2003;  STEP Ahead.  This was produced at the end of 1999.  Several of our Committee members were present as consultants.  As far as we can see none of the recommendations in the document have been implemented.  

3. Our Association is once again being stretched beyond its resources trying to support parents and helping teachers with training and development.

In 1996 DETE established Special Interest Schools for Students with High Intellectual Potential.  This is an accelerated program where the first three years of high school are compacted into two.  There are three schools involved and ninety students join the program each year.

There are also special interest schools catering for music, language, agriculture, gymnastics and sport which have been operating successfully for a number of years.


Outcomes:

1. The longevity of those programs which have been long standing has contributed to their continued success.  

2. Many of the students attending the special interest schools, but not participating in the special program have benefited by the expertise of the staff and culture within the school.  

3. The number of nominations far exceeds the number of places available in the three academic high school, resulting in a large of number of students who are disadvantaged not having their specific needs met.

4. The original specifications for Special Interest Schools for Students with High Intellectual Potential program stated that part of the funding was to be used to help teachers in other schools support their gifted students.  This has not been as extensive as originally intended. 

5. Rural and remote students are further disadvantaged because the three high schools are metropolitan based, and although there is a home-stay program many parents are reluctant to part with their 12-13 year old children because of the impact on their social-emotional welfare.

6. The academic special interest high schools are to the north, south and centre of the city, however, many students still need to travel long distances to attend these schools leading to further hardship for the children and their families. 

In 1999 a group of nine metropolitan schools established the SHIP Cluster Schools Project.  The essential point to note in this project is the self-funding from the schools.  Each school contributes $7,500 each year for three years to fund this project.  One qualified teacher is paid full-time from this funding to work within the nine schools.  Individualised professional development and support programs are negotiated to meet the specific needs of each school.

Outcomes:
1. All of the gifted children within those nine schools have access to teachers who have at least been exposed to training and development in gifted education.

2. Gifted learners are identified and appropriately placed and catered for.

Cluster group programs have been set up by schools across all three education sectors.  Each school takes it in turns to provide extension programs for students from the other schools involved.

Outcome:

1. The success of these programs is limited by the time that teaching staff have available.

During 1999, Catholic Education S.A. established a professional development program for teachers in their schools.  This program is a direct result of pressure placed on the CEO by parents of gifted students in Catholic schools who were frustrated by the lack of support.  In 1999 five schools were in-serviced and in 2000 only 44 teachers from a variety of schools were in-serviced.  Limited funding was made available from CEO SA to cover expenses such as relief teachers and some travel costs.  This continues to be an issue in 2001 and beyond.

Outcomes:

1. The low numbers who attended reflect the lack of commitment or vision for the need to support gifted students in schools.

2. This program has resulted in individual teachers and some schools increasing their awareness and commitment for the benefit of gifted students in the Catholic sector.

Some Independent Schools in South Australia provide excellent programs for their gifted and talented students.  As their name implies all these schools are independent so it is impossible to give a complete picture of happenings in this sector.  However, anecdotal feedback through our Association makes it evident that many parents are satisfied. 

The above programs have all been successful in their time.  Our Association is concerned that those programs that are still current and any programs established in the future should be long-standing with continuous funding and commitment from governments.

Compare and contrast provisions for the gifted with provisions for other special needs groups.

We know that most schools deservedly have teachers responsible for special education or special education classes, and funding for students with physical, behavioural and/or learning disabilities, non-English speaking background, and Aboriginality.  However, gifted students are overlooked.   The literature on gifted children and our anecdotal evidence shows us that many gifted children are at risk of severely underachieving and/or having severe emotional problems due to the lack of facilities within the schools to identify and nurture these children. 

Whatever teachers learn in their pre-service training for gifted children has applications across the curriculum for all children, whereas provisions in the Special Education fields are restricted to and remain in that area.  For example the thinking skills program which originated in the gifted education field is now universal. 

Our Association is concerned that this inequitable situation severely disadvantages children who should be achieving at a very high level.  These are our nation’s future leaders, inventors and/or practitioners.

Whether access to special programs and support is provided equitably to all gifted children including (for example) the rural and isolated, those from ethnic minorities, those from areas of socio-economic disadvantage.

This Association feels inequities disadvantaging the gifted have been adequately discussed in the above comments.

Provisions for teacher training (pre-service and in-service) to accommodate teaching the gifted.

Graduate teachers commence their teaching career with little or no knowledge of gifted students and their needs.  Pre-service teacher education courses have very little compulsory content for students and this is reflected in their early teaching practice.  

This Association is concerned that the three South Australian universities do not have compulsory gifted education content, let alone a subject devoted to the gifted.  We insist that all universities training future teachers provide a minimum of one semester subject on gifted education.  Knowledge teachers gain in their pre-service training for gifted children has applications across the curriculum for all children.

Since the 1988 Senate Report (Recommendation 2), Flinders University of South Australia introduced in 1995 a Graduate Certificate and subsequently a Masters degree in Gifted Education.  Our most highly qualified practitioners have always been forced to go to interstate universities to gain a broader base in their qualifications for teaching the gifted.

This Association is concerned with the lack of high quality post-graduate courses for South Australian teachers.

Programs such as the Students with High Intellectual Potential Focus Schools Program (SHIP) created a surge of in-service provided by the seven original co-ordinators appointed to staff the program.  Most of the time was spent on training and development primarily in DETE schools, but to a certain extent in the Independent schools.  Since the SHIP’s program’s demise that training and development has ceased.

Since our inception in 1979 this Association has been a provider of training and development for teachers (and parents).  Unfortunately, the access to people to provide our training and development courses is restricted due to their work, family and study commitments as most of our work is voluntary and out of hours.  Our experience shows numbers increase when we provide in-service sessions during school hours and teachers are released to attend (covered by relief teacher). 

This Association is concerned that due to our lack of resources, both personnel and funding, we are restricted in what we can offer as high quality in-service.  We are also concerned about the withdrawal of funding for in-service across the three sectors.

Arrangements for giving the gifted early access to tertiary education, the participation of the gifted in tertiary education.

In recent years there has been some access for senior secondary students who have been accelerated in one or more subjects and have gained results that have been acceptable to the university faculty in which they wish to enrol. To our knowledge this has been successful.  Building on this success some secondary schools are working with the universities to look at innovative ways to broaden their partnerships. 

This Association endorses the programs that have already been established and would like to see them expanded to support more gifted students in secondary schools.

The adequacy of research on gifted education and its uptake by the teaching profession.

Recommendation 6 of the 1988 Senate Report recommended a national centre for research into the education of gifted children.  The University of New South Wales has established the Gifted Education Research, Resource and Information Centre (GERRIC) which provides some services nationally.  Some other universities have self-funded research.

Limited information is disseminated through the Australian Association for the Education of the Gifted and Talented Journal and state gifted and talented children’s association newsletters.  The University of New England also publishes TalentEd which includes some research.

This Association is concerned that Recommendation 6 of the 1988 Senate Report has not been fully implemented.

Implications for education policy and administration.
The adequacy of present provisions for the gifted; what should be done more or differently.

This Association reiterates that present provisions are inadequate and can only be addressed by more pre-service, in-service and post-graduate study for all teachers so that they have the expertise to extend and implement suitable provisions for all gifted children and students.
The adequacy of present funding and administrative arrangements to execute policies on gifted education.

This Association reiterates that the present funding levels are totally inadequate to provide teacher training, special programs for the gifted and support for parents and families.  

Analogies with arrangements for other types of special education.

Acknowledging that gifted students need a broad and varied environment to access material to enrich and challenge their learning, schools need to be encouraged to break down walls and work more fully with the community, universities and business to provide mentors and a research base for their learning.  

Secondary schools have attempted through Vocational Education Training (VET) programs to work with TAFE, businesses and industry to broaden career options, aspects of employment and to provide role models.  With some current provisions being modified these could also be used to benefit gifted students.

This Association notes that compared with other types of special education gifted education is under-funded and under-resourced.  

Teacher training needs (pre-service and in-service).

Recommendation 2 of the 1988 Senate Report recommends to teacher training institutions that pre-service training course included sufficient information about gifted children to make student teachers aware of the needs of these children and the special identification techniques and teaching strategies which the student will have to use with the gifted on graduation.
South Australia has three universities.  To our knowledge Flinders University provides one-half semester optional pre-service training.  The University of South Australia also offers very restricted pre-service training (one lecture) in Gifted Education.  The Adelaide University has no provision for any pre-service training in Gifted Education.  This does not meet the previous recommendations.

Our Association is adamant that pre-service training in gifted should be compulsory for all teacher education students.

Recommendation 3 of the 1988 Senate Report recommends that the professional development of all teachers in the area of education currently accorded special assistance, namely, the education of girls, aborigines and disadvantaged children include the identification and education of gifted children from those populations.

Australian Association for the Education of the Gifted and Talented (AAEGT) produced a document in 1996 funded by the Commonwealth Department of Employment, Education and Training.  To our knowledge there has been very little other in-service for gifted disadvantaged students since the DETE funding ceased.

Our Association is concerned that disadvantaged gifted children are once again being overlooked. 

The implications of all this for funding.

This Association recommends that the Commonwealth Government, through the Department of Employment, Training and Youth Affairs (DETYA), needs to allocate a substantial amount of funds on an on-going basis to properly support gifted children. 

· The State and Territory governments should be allocated funds for which the State Ministers for Education are accountable.  These funds are to be used to support gifted children and students and their teachers in pre-school and school settings.

· Universities providing teacher training need to be significantly funded to provide a minimum of one semester compulsory pre-service and non-compulsory post-graduate courses in gifted education.

· State Associations should be funded for special projects, eg, teacher training programs, special programs to support rural and remote students, family support, specific student programs and national/international conferences.

How research needs should be satisfied and funded in context of research on education generally.

Recommendation 6 of 1988 Senate Report should be implemented so that a national research centre is established (alternatively money could be given to an already established centre, eg. GERRIC) to carry out research beneficial to gifted children.  The national resource centre should disseminate information gained through all three educational sectors in each state.  They should be responsible for applying the lessons learned through research. 

This Association supports the funding of a national research centre.  We believe that this research will be of benefit to all children.  This does not imply that all children are gifted.

The appropriate role of the Commonwealth in supporting education of the gifted.

· Acknowledgement of gifted children, students and adults in Commonwealth policy and documents.

· A national policy on gifted children and students.

· Sufficient funding to meet the needs of the education of gifted and talented children and the training of their teachers.

· Acknowledgement and support of the needs of gifted children and adults between all government bodies, eg, health (mental health and psychological services), correctional services (research and the brilliant criminal) and the arts 

This Association sees long term benefits for the nation if our recommendations are implemented.

Epilogue

The relatively few gifted students who have had the advantage of special programs have shown remarkable improvements in self-understanding and in ability to relate well to others, as well as in improved academic and creative performance.  The programs have not produced arrogant, selfish snobs; special programs have extended a sense of reality, wholesome humility, self-respect and respect for others.  A good program for the gifted increases their involvement and interest in learning through the reduction of the irrelevant and redundant.  (Sidney P. Marland 1972)

The above statement remains as relevant in 2001 and beyond, and in Australia as it was in the U.S.A., in 1972. 
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Appendix A

The Gifted and Talented Children’s Association of South Australia (GTCASA)

Who is GTCASA?
The Gifted and Talented Children’s Association, established in 1979 as the South Australian Association for Gifted and Talented Children, is a group of people concerned about the support and education for gifted children.  Parents, teachers, psychologists and other committed people are members. Substantially our membership base comprises of families of Gifted Children who attend our student programs and followed by Schools.
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Who is eligible?

Teachers and psychologists on the grounds of intellectual and/or academic giftedness refer children to GTCASA.  As the student programs are extremely challenging and involve academic enrichment and extension, children referred to the Association should possess exceptional abilities and/or be capable of outstanding performance in one or more fields of academic endeavour.

Applications for membership should include objective information about the child’s ability, such as IQ test results and/or other standardised test information.  Nominations from teachers and parents are also part of the process used to determine a child’s eligibility. Nomination Forms are used for this purpose.

In summary students are identified through various processes: Psychologist Report, Parent and Teacher Nomination, School based standardised testing and for Youth Workshop Program (Secondary Students) Self-Nomination is also considered.

What are GTCASA’s aims?
· To advise and offer direct support to parents of gifted and talented children.

· To assist parents in the provision of supplementary educational experiences for gifted and talented children.

· To liaise with educational authorities on the needs of these children in schools

· To support professional development of teachers where requested.

· To raise public awareness of the needs of gifted and talented children and ways of fostering their development.

· To provide opportunities for gifted and talented children to meet regularly with one another to foster their intellectual, social and emotional development.  
What does GTCASA do?
We provide:

· Opportunities for social and intellectual contact for children with gifts and talents.

· Informative and social meetings for parents concurrent with some Saturday student programs and discussion groups for parents.

· A newsletter four times a year with articles of interest to parents and educators which also contains details of student programs.

· A library of selected books, magazines, articles, interstate newsletters, international G & T publications, audio/video cassettes and other media.

· Seminars, workshops, conferences and teacher training and development courses.

· Seminars and workshops for parents

· Volunteer counselling for parents of Gifted Learning Disabled (GLD) and Gifted Attention Deficit Hyperactivity Disorder (GADHD)

· Liaison with State, National and International Gifted and Talented Children’s Associations and Educational authorities.

Student Programs

All sessions for each of the sections are held on Saturday afternoons during school term times.  Four sessions in each term run from 2 pm - 4 pm on the dates and at the venues which are well advertised in the association’s newsletter four times a year. The Early Ahead program is based at an inner city preschool and Saturday Club / Continuum is based at a city school.

Early Ahead is the pre-school program for gifted children aged from three years to Reception.  

The children enjoy activities in maths, language, science, art, music and other areas under the guidance of an early childhood specialist teacher.  Parents accompany their children throughout the session.  Children are usually referred by teachers, parents or psychologists.  Nominations are usually accepted on the basis of the results of psychological testing.

Saturday Club is for gifted children in junior primary and primary school.  There are three groups: Juniors for children in Reception - Year 2, Intermediates for children in Years 2 - 4 and Seniors for children in Years 5 - 7.  The children work at their academic level rather than their chronological age. For example, the Juniors group works at a level expected of children aged 7 - 10 years.

In this section a committee plans the program for each term drawing in the expertise of a wide range of teachers and educational experiences.

A process of combined parental and professional nominations determines eligibility for this group, and for the Continuum group.

Continuum is the group for gifted students who are in Year 7 or above. Continuum students undertake sessions on a wide variety of subjects led by secondary teachers and, at times, University lecturers.

In addition, students from this group can access the four-day workshops, known as the Youth Workshops, which are run during the first term holiday break for students from city and country secondary schools.
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