
4 October2002

CommitteeSecretary
HouseofRepresentative
StandingCommitteeonEducationandTraining
Ri 106, ParliamentHouse
CANBERRA ACT 2600

DearSir/Madam

Re:Inquiry intoVocationalEducationin Schools

Attachedis a brief written submissionfrom Light ManufacturingTrainingAustralia
(LMTA) as the peak body for educationand training in the Light Manufacturing
industriesbasedon consultationwith clientsandstakeholders.

TheBoardhascontinuallyemphasisedtheimportanceofVET in Schoolsascentralto
the growth and successof light manufacturingenterprises.A measureof this
emphasisis LMTA’s involvementin theWorkskill competitionsbeingheldin 2002in
Newcastle.The Board hasarrangedto hold its Octobermeetingat the competition
venueand hasauthoriseda project officer to be in attendancethroughoutthe three
daysevent.

We wouldbepleasedto attendtheInquiry in personif theopportunityarises.

Yourssincerely

SueWoodward
GeneralManager
Light Manufacturing Training Australia

Attach.
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Light Manufacturing Training Australia

SUBMISSION TO THE INQUIRY INTO
VOCATIONAL EDUCATION IN SCHOOLS

1. Background

Light Manufacturing Training Australia is the National Industry Training
AdvisoryBoardresponsiblefor theLight ManufacturingindustriesofFurnishing
andTextilesClothing andFootwear(TCF).

Thesetwo broadindustriescovera rangeof industrieswhich areinterrelatedand
independentof eachother.The full list of the various sub-sectorsis set out in
(AttachmentA).

Light ManufacturingTraining Australiahasover thepastfive yearsdeveloped
two TrainingPackages:

• TextilesClothingandFootwear
• Furnishing

Light ManufacturingTraining Australiahasalso producedthroughindustry and
otherstakeholdersa rangeof resourcesto supportthe implementationof these
Packages.

In terms of VET in Schools, these two Training Packagesrepresenttwo
significantstudiesin theschoolssector:

• Woodwork
• Textiles(sewing)

Thesestudiesareusuallyinitiated at levels7-10andarethentranslatedinto other
programsat years 11 and 12 suchasTechnologyStudies.They also lead onto
New Apprenticeshiptraining in suchareasascabinetmaking, woodmachining,
industrialsewing,textilemechanicsetcin TAFE institutionsandin employment.

The importanceof the industry skills embodiedin the two Training Packages
cannotbeunderestimated.Theseskills havebeenidentifiedby industryandform
thebasisof a greatrangeof learningandtraining in schools, in TAFEs and in
employment.

2. Light Manufacturing and VET in Schools

The various industrieswhich comeunder the bannerof Light Manufacturing
recognisetheimportanceof VET in Schoolsparticularly in relationto providing
pathwaysfor youngpeopleinto thevariousindustrysectors.
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Theindustryhasplacedgreatimportanceonpromotingtheskills oftheindustries
andtheemploymentopportunitiesthattheseskills providefor youngpeople.

Light ManufacturingTrainingAustraliahassurveyedits clients andstakeholders
andhasproduceda summaryissuespaperfor the Inquiry. This paperindicates
thattherearesomedeepseatedbarrierswithin the secondarysystems(andalso in
TAFE) to the developmentof VET in Schools as envisagedby industry,
(AttachmentB).

Light ManufacturingTraining Australiais currentlyengagedon a State/Territory
basis to assist State Training Authorities and relevant Providers to develop
courseswhich arebasedon the industry skills within theTraining Packages.At
the sametime, Light ManufacturingTrainingAustraliais consultingwith clients
and stakeholders to continuously improve units of competency and the
qualificationframeworksof theTrainingPackagesto ensurethedevelopmentof
relevantcoursesfor VET in Schools.

3. Future Growth of VET in Schools

An important part of the growth of VET in Schools is to ensurethat the
competencybasededucationandtraining systembuilt into thenationalTraining
Packagesmeetsboth the needsof youngpeoplein educationand thebusiness
needsofcompanies.

Therehasbeenanegativereactionin thecommunityto theemphasison entrance
scoresto universitiesasthebasisfor educationandtraining. Thereis alsoa trend
for someyoung peoplewho are academicallyvery capableto do VET courses
becausetheyprovideadirectpathwayto whattheywill bedoingwhentheyleave
school.

At the sametime, families of youngpeopleat the secondarylevel of education
and training are asking for more practical based studies for their children
especiallyto makethestudiesmoreinterestingandrelevant.

Thevarious sectorsof thelight manufacturingindustryhaveindicatedthat they
want the secondarybasedcurriculum(especiallyat years 11 and 12) to include
more rigorous practical basedlearning as the basis for, pathwaysto further
educationandto trainingin theworkplace.

Thereis also a conviction from a strong group of educationprofessionalsthat
practical basedlearninghasa central placein all learning.This meansthat so
called academic (theory) based studies should be integrated with practical
learningasamatterof course.

The growth of VET in Schoolswill dependon how the coursesdevelopedat
upper secondarylevels can successfully integrate the practical and theory
requirementsof anyparticularfield of study. Oneproblemwith very regionally
basedand aredictatedby what employmentis currently available.This canbe
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very short sighted.and perhapsactsagainstgeographicallydispersedindustries
suchasthosecoveredby LMTA.

Thecurriculumstudiesassociatedwith light manufacturingarebasedon highly
practicalskills thatare still in high demandin boththeAustralianand
internationalemploymentmarketandassuchshouldbeencouragedandnutured
within theVET in Schoolscontext.

4. GeneralComments

In Australia thereappearsto be lessvalueplacedon vocationaleducationand
trainingthanin othercountriessuchasGermanyandJapan.

VET in Schools has in the past beenvariously consideredas second class
educationandtrainingmostsuitedto youngpeoplewho are “only goodwith their
hands” or as the basis for remedial educationand training. In Germanythe
oppositeis true — practicalbasededucationand training is consideredthemost
importanttypeoflearning.

Themostdifficult problemfor thegrowthandeffectivenessofVET in Schoolsis
the attitude towards qualified industry people by the professionaleducation
industry.Qualified industrypeopleareforcedby the systemto engagein formal
degreelevel academicstudiesto gain registration as teachersin secondary
education.The failure of the systemto recognisethe qualificationsof industry
peopleassuitablefor registrationasteachersat thesecondarylevel will continue
to bethegreatestbarrierto VET in Schoolsgrowthandeffectiveness.
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Attachment A

Light Manufacturing Training Australia

LIST OF LIGHT MANUFACTURING INDUSTRIES

TheLight Manufacturingindustrieshaveawide coveragecomprisingseveralbroad
industrygroups,someofwhich includeanumberofsub-sectors.Below is alist ofthe
thirty mainindustrysectorsbelongingto theFurnishing,Textiles,Clothing and
Footwearindustries.

1. Blinds andAwnings

2. ClothingProduction

3. Coopering

4. CottonGinning

5. Dry CleaningOperations

6. EarlyStageWool Processing

7. FineWood

8. Floor CoveringandFinishing

9. FootwearProduction

10. FootwearRepair

11. FurnitureFinishing

12. FurnitureMaking (DomesticandCommercial)

13. GlassandGlazing

14. Headwear

15. Hide, Skin andLeather

16. InteriorDecoration

17. LaundryOperations

18. LeatherGoodsProduction

19. MattressandBaseMaking

20. Medical GradeFootwear

21. Millinery

22. MusicalInstrumentMaking andRepair

23. PianoTuningandRepair

24. PictureFraming

25. SecurityGrills andScreens

26. SoftFurnishing

27. StainedGlassandLeadLighting

28. TextileFabrication

29. TextileProduction

30. Upholstery
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Attachment B

Light Manufacturing Training Australia

Parliamentary CommitteeInquiry into VET in Schools
Summary of Issues

Issues
• Theplaceof “VET in

Schools”withacademic
studiesinyears11 and
12

• Thefuturegrowth of
“VET in Schools”as
partof thesecondary
curriculum

• Thedevelopmentof
“VET in Schools”into
newandemerging
practicalareasof
learningandtraining

• Theeffectivenessof
VET inSchoolsasa
pathwaytohigher
education

• Theeffectivenessof
VET in Schoolsto gain
directemploymentin
industry

• Theeffectivenessof
VET in Schoolsto help
indigenousaccessand
successineducationand
training

Sub-issues
• Secondclassstudies(eg. VCAL in

Victoria)

• Costperhours

• Costof facilities including
equipment(eg.woodworkstudies)

• Time allocation— competition
betweenstudies/subjects

• SpecialistSchools(egFood
Technologycentres)

• Qualificationsof practical(non

academic)teachers

• Registrationof practical(non
academic)teachers

• Universityentrancethrougha TER
(Tertiaryentranceresults)

• Penaltiesforuniversityentrance
forpractical(nonacademic)
studiesatyears11 and 12

• Assessmentfor competencein
VET in Schools(offjob training)

• Assessmentfor competencein
VET in TAFE (offjob training)

• Assessmentfor competencein
VET in theworkplace(onjob
training)

• ComparisonbetweenTAFE
practical(nonacademic)studies
andVET in Schools

• Newpractical(nonacademic)
areasofstudy

• remotebasedpractical(non
academic)studies

• accessandequityfor
disadvantagedindustriesand
groups

Implications
• Remedialprogramsonly

• Up to 20timescostlierthan
academicstudiessuchasMaths and
English

• PerceptionthatVET in Schoolsisfar
toocostlyto setup andoutof date
too soon

• Valuableacademicstudieswould
haveto bedropped— teacherswould
becomeredundant

• Victoriagotrid oftheseSpecialist
Schools20 yearsagobecausethey
haddirectjob outcomes

• Suitableteachersdon’thavetheright
academicstudies

• Union requirementto havea degree

asa minimumqualification

• Mostuniversitieswon’t accept
resultsof thepracticalnon-academic
studies

• Familieswon’t encouragechildrento
takeup thenon-academicstudies

• SimulatedSchoolbasedassessment
is unsuitablefor theassessmentof
competence

• TAFEsdon’thavethesameunion

restrictionsasVET inSchools
• Somepracticalstudiescanonly be

assessedthroughwork basedtraining

• TAFE hasmoremoney,better
equipmentandbettertrainedteachers

• TrainingPackageshavesetup many
morepractical(nonacademic)
studies

• Canpractical(nonacademic)studies
bedoneby distancelearning?

• Someindustrieswon’t acceptVET in
Schoolsassessmentof competence

• wood/work/textilesareimportant
studiesfor access/equitygroupsand
individuals
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THOUGHTS ON VOCATIONAL EDUCATION IN SCHOOLS
By: Michael Reid: Former Principal — Sandringham SecondaryCollege

1. CURRICULUM ISSUES

Sinceretentionratesincreasedthereis agapin thecurriculumwhichhasnotbeen
adequatelyfilled, to myknowledge— I supposeit’s too soonto passjudgementon
VCAL.

How do I knowthatthegapis still there?Well, teacherstell meso. Accordingto
Art andTechnologystaffat SandringhamSecondaryCollege(SS College),the
VCE becamemore,not less,academicfollowing thelastreview.ThustheVER
reviewandtheKirby reportwent in differentdirections!

Theteachersalsoobservetheirstudents,theirapathy,defensiveness,tardiness
etc.andconcluderightly thattherearemorecurrentsatworkherethanthe
fecklenessofmodernyouth. I thinkYear 11 and 12 teachersrecognisethismore
readilythantheircolleaguesin themiddle-school.

Thereis alsotheevidenceofquitehighnon-competitionanddrop-outratesin
somesecondaryschools,while theMYRAD (middle-school)projectindicates
disturbinglyhighlevelsofnon-engagementandabsenteeismstatewidein the
yearsleadingup to thepost-compulsoryphase.

A few schoolshaverespondedto thelatterproblemby developingvocational
programsin Years9-10.Therearevariouspermutations,but in all casesnecessity
hasbeenthemotherofinvention.Thecommonelementsin suchprogramsare
some‘core’ studies,personaldevelopment,aTAFE componenteg,TAFE Tasters
— maybesomecommunity-basedactivity, mayaVCE study,usuallyIndustryand
Enterprise,maybesomeJobsPathwaysstufforWork Educationin someother
form.

2. STUDENTS

Who arethestudentscurrentlylanguishingin the ‘gap’? Well RichardTease
(CurrentPrincipalof SandringhamSecondaryCollege)couldprovideabetter
answerthanme.

But I wouldmakeoneobservationbasedonmytimeasSandringhamSecondary
College:somestudentsattractedto VET coursesareacademicallyvery capable.I
refer to studentswho saythat....

• theylike beingableto puttheirunderstandingsintopractice;
• theylike to haveasensethatwhattheyspendtheirtime onatschoolis on a

continuumwith whatthey’ll bedoingwhentheyleaveschool;

• theyfeel theyaregainingacompetitiveedgeoverotherschoolleaversby
doingVET.
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This lastpointis kind ofinteresting,is it not?

Anyway I suspecttherearemanymoresuchstudentsin ourschoolsthanis
commonlyrecognised;thekids themselvesmaynotevenbeawareit. And if this
is true,thenit is a functionofthewholeedificewehavebuilt that centerson the
ENTERetc.

IncidentallyI sometimesthink thesekids areintelligent,literateartisans.I must
tracethederivationof“artisan” oneday.And whilst I’m on this track,why is it
thatweonly recognisethedignity ofhavingpracticalskills whenwearein need
ofthemourselves?

3. INDUSTRY PERSPECTIVES

Well youwould knowbetterthanme, howevermy experienceat Sandringham
SecondaryCollegesuggeststo methat:

• certainindustriesarescreamingfor people;

• employerswhoprovideon-the-jobtraininganddo it well — ie. therewas
strongsupportfrom theschool— someto feel verypositiveaboutthe
experience(this is the issueof ‘teacher’havingto think reflectivelyabouttheir
ownperformanceandunderstandingandthebenefitsthisbrings).

4. VARIOUS PERCEPTIONS

This is averycomplexissue.Oneofthebestteachersat SandringhamSecondary
Collegeoncesaidto me,“There is nosuchthingasvocationaleducation”.He
meantthatit’s acontradictionin terms.This is whatwe’reup against.

As I write this I find myselfthinkingoftheBlackburnReport,asfar asI am
awarethebravestandmostintelligentattemptto grapplewith theissueswhich
arelurking abouthere,parityofesteem,theoryandpractice,themodelswe
provide,thesemioticsofthesystem,if you like.

Evenyourhumbleauthoris awareofaweepocketofprejudicedeepin his noble
soul againstthenotionof competency-basedlearning.

Thenthere’stheparents.

And thekids.

Mind you,manyparentsarestartingto catchon.

I suspectteachersstill like to mystify theirknowledge.

I suspectmanythings.
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5. RESOURCING

As always,ahugeissue.VET programs— vocationalprograms— arevery
expensive,whicheverwayyou look atit. There’sequipment,materials,teacher
expertise,workplacevisitationandassessment,careerscounselling,work
placementco-ordination,VET co-ordination,purchaseofoff-the-jobtraining,
handbooks,brochures,PD, etc.

DE+AT is currentlyprovidingsomefundingsoschoolscanpurchaseoff-the-job
training,but I understandthat schoolsareeventuallyexpectedto keeptheshow
goingout oftheirown SGB.

I don’t think this will happen.VocationalEducationwill becomelike — alreadyis
like — District Provision,anaccessissue.

I’ve lost touchwith therole oftheAST in fundingschoolclustersforwork place
co-ordinatorsetc.

6. THE ROLE OF ITABS

Don’t know anythingaboutthem— whichperhapscarriesits ownmessage.

I guesswhatis obviousis themessagefrom theKirby report:the‘system’hasto
fit thekids, not theotherwayaround.Thereis toomuchat stakeotherwise—

nothinglessthanthechanceto havealife in somecases.Thatis to say,thereare
kids evenin Years9-10for whomtheavailabilityofSomethingDifferent means
thedifferencebetweenstayingat schoolor droppingout — that is, DroppingOut!
This somethingdifferentwill almostcertainlyentailavocationalelement,atthe
veryleastanelement(s)which providesconnection,which affirms and
empowers,insteadofdeniestheveryidentityofyoungpeople.

If ITABs canbecomepartnerswith schoolsandotheragenciesinprovisionof
well researchedanddesignedvocationalprograms,well . . . .needI saymore.
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