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Boys and Ed’ucation in Queensland St'a't'e' Schools

Educatlon Queensland (EQ) revzewed |ts approach to gender equzty in 1991 when :t'_ ' |
developed its Gender Equity in Education Policy for Queensiand schools. - Since . .-
* then, projects have focused on identifying pressures arising for male and female -

* students in relation to gendered expectations.in both schooling and the wider society. ;
EQ’s focus is not on gender wars and victim. debates, but rather on effective school

 reform that improves educational outcomes for all students and prepares them for '_
productwe work and positive relationships in a global society. Such.reform. has been' .

. central to the eﬁecttve 1mplementatzon of EQ's statemde Boys Educar:on Srrategy

Issues of concern raised by Queensland school communlttes in retatlon to boys _
education include: = performance in hteracy and across a range of subject areas;
. behaviour (dtsruptzon suspension and-exclusions); school completion to Year 12 or
“equivalent; and, social and relationship skills.- It is much easier to access’ ‘data on-

‘test outcomes,. retention, suspensions and exclusions than -data ‘on social and _

relationship- skills and thus the frequent focus of ‘school commumty concerns are - .
quantztatwe measures mdzcatmg that: : _ S

e in Queensiand pr:mary schools girls' performance in hteracy (Year 2 -
Reading and Writing, Years -3, 5 and 7 — Reading, Viewing, Writing and = - -
.. Spelling) is: substantla}ty better than boys and this is espemally true w;th__' -

~ regards to Writing: : _
e in Years 10 and 12’ ach:evement girls outperformed boys in most subject

‘areas, parttcutariy in English; - :
» retention rates are better for garls than for boys - W|th a rough!y 1{}% o

difference. -

e In 2001 s:gntf‘cantiy more gzrfs than boys partlmpated in- the arts and'.-.. _

‘humanities while there was a significant under»partscnpatfon of glrls ln Maths o
- B, Maths G, Physics and Information Technology.” : A
s B0% of mc;dents of’ suspenston or exctusmn involve boys

Data such as the above have fuelled ‘much debate in terms of boys as v:ct;ms of

schooling, but systemic data from EQ (2001) indicate that the incidence of students

~ at educational risk is not. confined to particular student groups. or school contexts. -

~ Such a focus on'a particular influence on educational performance, while perceived -
to be important by a certain cohort or type of school, may well mask. emerging -~

patterns of students at risk within the system.  The data indicate, for example, that

Aboriginal and Torres Strait Islander girls are substantiat[y more at risk than. boys as

a whole. A multivariate analysis enables more specific-provision rather than some of
the current ‘broad- bancied’ ‘approaches, many of whlch assume the homogeneity of o

target groups.

n Educatlon Queenstand has encouraged schools to move away from notions of target L
* groups’ towards understandings that take into account the impact on student learning
of compiéx interactions of cultural, economic,- geographlc and. social factors. . The -

. assumption’ that- second - language- status, Jocatiori ‘or ‘gender can .act in and of -

themselves as free- stariding, self-contained categories does not reflect the data or -~
offer productive ways forward. It i clear that the single strongest indicator of under- © -

provision appears o be economic disadvantage ~ poverty interacts in complex ways -

- with these other factors to produce social exclusion and. dzsadvantages in schoofmg .
.For exampte in :ts recent Literacy Revzew and Strategy, L.rterate Futures EQ'_‘. o
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recognises that boys who are at educational risk in terms of literacy are mainly boys
from lower socio-economic groups and this includes many Indigenous boys. .-

For Aboriginal and Torres Strait Islander students intersecting contextual factors,

such as poverty and geographicai isolation in .addition to-historical, fanguage-and

cultural factors impinge on’ educational outcomes. - Additional factors for Aboriginal

and Torres Strait Islander students include conditions of systemic underprovision =
such as non-inclusive curriculiim materials and pragrams, ineffective pedagogy and.™
lack of culturally inclusive student support processes.- Within some contexts, these - '

factors are further exacerbated by racism, be it institutionalised or personal in nature. - -

" The impact of these intersecting factors is evidenced in systemic data that indicate -

high levels of underachievement by groups of Aboriginal and Torres Strait Islander -
boys and girls

The general'trénd shows that IhdiQe‘hoUé students perform well below non-

Indigenous students in most aspects of educational achievement, particularly literacy -
and numeracy. Further analysis reveals that a combination of conditions, particutarly o

socio-economic and rurality/remoteness, - create Indigenous student cohorts that
experience minimal “success which . ultimately reinforces a cycle  of despair

characterised by long-term unemployment, overrepresentation in crime and domestic o

violence, alcohol/drug abuse, and other elemients of social exclusion. -

Much of the hard data collected on: boys’ éducation . are framed in terms of - -

‘achievement’ and ‘education’ and: do not deal with broader and significant issues
about boys' identity and alienation: The vast social changes that have taken place .

" since the 1970s have left several generations struggling to reconceptualize their roles .

and identities. These changes have had profound effects upon the fives of both men

and women, as well as having impacted upon ‘the family’. Many men have been - :

confused as their expectations of a life as breadwinner and head of the family were

overturned. by changing pattefris of employment and increases in divorce and one-
parent families.  Simultaneously many women, who grew up with the belief thatas . . -

women they would fili the role of mother and full-time homemaker have had to re-
conceptualise their parenting and work responsibilities. B ;

tn 2002, it is no loager productive to continue to assume that the traditional gender
roles of the twentieth century will provide children with the personal skills and
resources adequate for leading fulfiling personal and professional lives in the future. -

Looking primarily at issues of. participation, achievement and retention can mask |

other potential forms' of disadvantage. Such statistics are silent about significant
experiences - of schooling such as sex-based and race-based harassment and
schooling’s impact on post-school pathways. -All students deserve an experience of .

schooling that develops diverse knowledges . and skills including intérpersonal and
civic skills; and that enhances their social and cultural capacities. Students, parents,

and teachers need apportunities to explore how family, work and social relationships
can be affected by gender and other-factors. . : ' >

Education Queénsland St'rét'egies to improve the 'out'c:omes' of students at educational

risk are based on sound national and international research on effective -school =

reform and on curriculum, pedagogy and assessment that improves the social and -
the educational dutcomes of all students, Moreover, EQ acknowledges that risk is
increasingly manifested in different ways in different locations requiring localised
solutions supported by all stakeholders. ' :

' EQ's programs seek to involve schools in examining the social, cultural, geographic -

~and: economic impacts. on students in- theit communities,  rather - than taking ‘a - :
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unidimensional target groups approach. The programs can be divided into two broad
categories — those that advocate for and support school reform to improve the
learning outcomes of afl students; and those that provide specific insight into gender
as it intersects with factors such as race, socio-gconomic status, location and cuftural -

and linguistic” diversity. The platform for these initiatives is Queensland State .

Education - 2010 (QSE — 2010). - -

Queensland State Education - 2010

QSE - 2010 was formulated after a major consultation (approximately 10,000 people
 across the state) to identify the needs of state school communities for the next .
 decade. It is a response to the wishes of parents to maximise the life chances of .
their children in a knowledge-based society and to the needs of community and .
business for an educated workforce to support economic and: social development. .
The QSE - 2010 document outlinés some of the emerging social and economic
factors resulting from a globalised society: new family and work pressures; greater
mobility; unemployment and underemployment; the. widening poverty gap, with a
parailel gap in access {o néw technologies; and, a widening gap in sefvices -and
 cultural opportunities between urban and rural areas. These new divides have far-

reaching impacts on students, beyond those that can be explained by gender or |
finguistic and cultural backgrounds. :

. Central to the strategic directions outlined in the document is the recognition of the
need to build social networks that are committed to [ocal problem solving and the -
development of new forms of local collaboration and civic education.” This focus on
social capital emphasises the need for schools to be active in pbuilding trust across

different interests. This has- implications for how schools might handle the boys' '

debate since, in many communities, the debate has polarised teachers and parents..
Furtherinore, polarised approaches to gender issues are likely to generate simple
oppositional ‘solutions, solutions that disregard differences and ambiguities and that .
do not result in improved learning -outcomes for students, but which .are work
intensive for teachers and their school communities. The DETYA report (2000, p.26) .

nofes: o :

The 1996 UNESCO Report on education for the twenty-first century (Delors 1996} -

argues that worldwide we are experiencing ‘an acute crisis in social cohesion’ in .. -

targe part a result of ‘growing inequality due to rising poverty and exclusion’ (p. 54). .
Moreover, this phehomenon ‘is not just a question of the disparities between nations
or regions of the world, but of deep divides hetween social groups in both developed
and developing. countries” (Delors 1996, p. 54). The development of research and
policy in the gender equity field cannot proceed as if oblivious of this social orisis. Its’
effects clearly cut across both genders, and have a profound and fundamental impact

on educational participation, performance and outcomes (Rizvi 1994, Delors: 19960). .

Just as schools and education systems have a responsibifity to ensure that gender |

differences do not convert to disadvantages, so foo do they have a responsibility to
work against -the risk of material -differences and inequalities: converting - into
educational disadvantages. . The challerige is. to devise a way forward that
acknowledges the many interrelated elemeénts of ‘équity’ and disadvantage and yet,
at the same timé remains sufficiently focused to target priority areas for reform,

Schooling is a key process _for_ _dé_\;e_top'i_ng the 'sk'ilt's' for building the social trust, -
inclusiveness - and ‘cohesion - that: maintains: the well- being of ‘our: own diverse
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communities, and develops respectful relations with others. QSE - 2070 provides an
unequivocal commitment o

equity for all students;
making full use of the talents of the workforce by removing gender and any
form of cultural and generational discrimination;
providing students with the skills for productive family, work and civic lives;
actively addressing divisiveness to generate inclusiveness and emphasising
the things that unite us as people; and,

« building trust and social capital across communities.

Because human and social capital develop within families and through wider
networks, Queensiand state schools will be reconceptualized as part of that learning
society and become embedded in communities — local and global — in new ways.

This will transform the means and ends of teaching and learning in schools — those -

involved, the way it occurs, and the principles on which the curriculum is constructed.
It regards the teacher student relationship as the central element in building
successful experiences for alt students. it therefore focuses systemn support on
meeting teachers’ needs for improved pedagogical and curriculum strategies,
responsive to the diverse needs of students. - :

A major emphasis in QSE — 2010 is that effective school reform occurs with
ownership, leadership, responsibility and accountability at the grassroots level. It
includes an appreciation of:

the importance of positive community school relationships, partnerships and
alliances;

the need for community profile information/data to inform school programs;

the importance of building effective school and local industry partnerships;

different repertoires of practice for diverse groups of students rather than one
pedagogical method; _

the need to provide principled research-based frameworks for guiding the
development of whole-school plans; and

whole-school plans that are based on close analysis of local and community

resources and neads.

Major EQ initiatives which embrace these directions include: the Queensifand School
Reform Longitudinal Study; the New Basics Framework; the IDEAS Project; and,

the Education and Training Reforms for the Future initiative. Furthermore, a number

of these initiatives are able to provide exemplars of effective practice that have led to

improvement in outcomes for students deemed to be at educational risk.

Education Queensland and School Reform — The Queensfand School Reform
Longitudinal Study .

The Queensland School Reform Longitudinal Study (QSRLS) was commissioned in
1997 by Education Queensland. The study was conducted by a team of researchers
at the University of Queensland and a key feature of the QSRLS was detailed
observation of 975 classroom lessons throughout the State. This is the largest
observational study of classroom pedagogy and student outcomes to date in
Australian education. The aim of the SRLS was to show which pedagogies make a
difference for which  groups: (lower socio-economic, - Indigenous - etc) .in- ‘which

community contexts. - If was designed to examine how systemic and organisational -
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aspects of Queensland school reform might support multiple forms of '_pedégogy' that

work to improve outcomes for all students especially. those considered to be at .

educational risk.

The key findings from the report have formed the basis of a systemic focus on high
quality teaching and learning. in schools rather than an emphasis. on- structural -
change, narrow ~performance ‘measures “and- limited - external accountability o
requiremerits. - The ‘QSRLS:Final Report identifies: - productive “approaches to

classroom pedagogy and assessment; - features of effective leadership - within

 schools; and, ‘positive ways to -enhance the professionalism and professional

learning communities of teachers. - . .

System-wide professional development and innovation resulting from the research =
has focused on the expansions of mainstream teachers’ pedagogic repertoires for
dealing with diversity. However, the research makes it clear that *..a simple catchery
of ‘pedagogy’ will not do. Further specification is needed as to which aspects of

pedagogy require focus, why, how, for whom, and to what end.” (QSRLS - Teacher .

Summary, p15). - The productive'pedagogfe's framework that has been developed as
a result of the research destribes 4 major dimensions of  effective -curriculum

-pedagogoy - and assessment -~ intellectual quality, . connectedness, - supportive . .

classroom environment and recognition of difference. Productive pedagogies is a tool -

" to engage teachers in substantive professional conversations about the link between -

. student outcomes and pedagogy and to develop diverse repertoires. of practice for - '
- -students in diverse communities supporting the philosophy on which EQ's strategies -
for boys are based. . R o o

Elements of effective school reform as described in the QSRLS_are central to the

following core EQ initiatives ‘and activities. that. have as their ‘prime focus the = .
improvement of educational cutcomes for ail students. o

Queensfland the Smart State -Education and Trainihg.Reforms' for the Future =~

The strategies associated with this initiative emanated from consultations that -
involved more than 10,000 people across the state ~ the most extensive consultation
process ever done by the education and training portfolios. . This initiative aims to -

meet the learning and training needs of students at risk of leaving school early andto

find ways to help them stay in school or move into further education training or full- - - )

employment. - }t seeks to ensure that all young Queenslanders are provided with the

foundations for social equity, informed citizéhshi'p'and'j-qua'ﬁty"of life. The reforms will R
support the QSE-2010 agenda for a learning framework “for life in a comiplex, " -
multicultural, networked society. Such a framework is crucial if the educational and .

social needs of boys are to be met through schooling. Strategies generated from a -
" tack of understanding of the complex world in which boys live in the 21% century will - -
. The Education ahd} Training Reforms for the Future pr’o’bo‘séé innovative abprﬂabhéé’ -

to education and training that will ensure that: I -

children are better prepared for formal schooling; o
" early childhood education meets the needs of parents and their carers; -
the middle years of schooling are refevant and motivating for students; . -
- students are better prepared for new and emerging techriologies;
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» students are provided with flexible ways of learning and training tailored to
individual needs; o o
students’ format and informal learning is acknowledged and valued; and
students become life long learners. :

The New Basics Framework

The New Basics Framework has been informed by the University of Queensland's
School Reform Longitudinal Study. As a result of this Framework, learning will
extend beyond the confines of the classroom into the broader community. '

The Framework is based on five fundamental educational premises:

1. The pedagogy premise: Improved student outcomes require a systematic,
principled and practical coordination of the: message systems of curriculum, -
pedagogy and assessment; ' o o . _

2. The futures premise. Outcomes should be futures-oriented, based on a
_philosophy of education committed to the preparation of students for new -
workplaces, technologies and cultures; _ - _

3. The equity premise: A principled selection of important, common learnings
should address the economic and cultural aspirations of the most at risk and
culturally diverse communities; . -~ .- ' = _

4. The research premise: . Reconstruction of curriculum, pedagogy and
assessment needs to be explicitly ‘guided by documented analysis and
rigorous discussion of current schoot practices; and

5. The professional learning community premise: Improved, equitable
student outcomes and -effective reforms - in. curriculum, - pedagogy and -
assessment . require - high - levels - of teacher professionalism, . sustained

intellectual work and- shared ‘ownership’ of reform within dynamic school -

communities focused on learning. - _ .

The New Basics Project involves fhe-design of a curiculum, pedagogy and
assessment framework that deals with new student identities, new technologies,

diverse communities and complex cultures. The Project includes a five-year trial with - '
50 volunteer schools. It is supported by a strong reseafch program that wilt provide -~

qualitative and quantitative data on student outcomes, classroom pedagogy, -
organisational capacity of schools, and the external support needed for pedagogic -

change.

Curriculum delivery focuses on-the New Basics, four clusters of practices that are
essential for survival in the worlds that students have to deal with. These four areas
of transdisciplinary learning include:  Life Pathways and Social. Futures; .
Communications Media; Active Citizenship; and, Environments and Technologies. -
These clusters will engage students with the ongoing change that characterises -
social, technological and economic conditions. Rich Tasks (informed by the New -
Basics) are specific activities that students ‘do’ that have. real-world value and use, -
for example, Year 3 Rich Task —~ No 2, Web Page: Students will show that they are -
able to create an interactive web page in order to communicate with students from

ofher schools about themselves, their school and their community. They gather and .

organise information, present it in imaginative formats and respond in appropriate
ways fo questions and requests frqm_'q':‘her students. L
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The activities associated with the Rich Tasks in'the New Basics Framework will
require both males and females to undertake tasks that have the potential to

challenge their preconceptions of sex-role appropriate activities. . Potential for change -

also exists in the Life Pathways ‘and ‘Social Futurés area that will incorporate the
dynamic relationships within and between categories of self, and social and cultural
contexis. . This category will provide opportunities for students to consider positive -
gender identities in a rapidly changing global society. '

The New Basics necessitate rich and authentic assessment tasks and an irhporta'nt
component of the trial is the development and imiplementation of Rich Tasks —

specific activities that students undertake that have real-world value and use and that =

are significant in terms of students’ Jocal communities.. Rich Tasks require all
students to extend.their repertories of practice to encompass those that are often

treated as being more appropriate to one gender or the other. - Rich Tasks that -

require mastery of a range of knowledges and skills applied. to real life and high -

relevance situations are considered to suit boys better than do contrived tasks. The -

Rich Tasks aiso offer opportunities for more equitable forms of assessment that can
cater for a more diverse range of learning styles benefiting both boys and girls.

IDEAS (Innovative Designs for Enhancing Achievement in Schools} Project

This project has its conceptuai' origins in systematic reform efforts thét have been _

documented as contributing to enhianced student achievement in literacy, numeracy,

science and social studies across variables of age, gender, race, ethnicity and socio-

~ economic position.. School communities involved in the IDEAS Project have been

guided by the following principles: successful school achievement occurs when the
“school's vision is clearly focused on a specific and concrete ideal, when the .
organisational structures of teachers’ work support that ideal; when pedagogy is
directed at that ideal: and when system supports are available to facilitate that ideal. -
The Project, which focuses on the development of strong professional communities
to achieve a shared vision, involves over 50 schools in clusters in diverse -
communities throughout Queensland. ' :

Literate Futures - Literacy Review and Strategy

A futures-oriented approach to literacy has been launched by EQ. This is the result -
of the Literacy Review commissioned by EQ that reviewed national and international
research and current policies, school practices and resources. One of the terms of
reference of the' Literacy Review was a consideration of literacies that meet the
needs of students at educational risk. As a result of an analysis of the research .
concerned with the literacy needs of boys, the report of the Literacy Review, Literate
Futures, notés that measures  specifically directed ‘towards boys' interests and
preferences can be helpful, but they are likely to be inadequate in the absence of
overarching policies concerned with teaching quality across the school..

The major initiatives emanating from Literate Futures are based on an understanding
and appreciation of diverse Queensland communities, and a principled commitment
to community improvement and innovation through education. “Central to these
initiatives is the belief that no community is in deficit - linguistically, culturally or -
intellectually. - At the same time, there is recognition that there are many Queensland -
commiunities . struggling - to  come to':terms with new and emerging patterns of -

: --diSadfaﬁtéQé}f- S
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Through improved literacy outcomes for ‘students, EQ seeks to assist schools fo -

graduate young people who have a broad repertoire of experiences with purposeful -~

tasks, and thus who can enrich community éxperience, open and expand their life

pathways, and contribute to the social and economic fabric of communities. (Literate’. .

Futures, .p121) - Central to the Literate Futures initiatives s’ the concept of
multiliteracies, one dimension of which is technological literacies — this has significant -
implications for valuing and building on the literacies -of many groups of boys, but
. also has implications in terms of girls” well documented fack of engagement with
information Technology at all levels of education. o

The Literate Futures initiative focuses on local innovation and schoof community links

and describes effective literacy education as reliant on teachers’ professionalism,
jocal fiexibility and innovation in. program development at the ‘school level. 1t
emphasises the need for teachers to have the skills and professional space to enable

them to read and analyse communify and student cultural change, and the necessity
to modulate their programs on that basis, selecting and developing approaches that
show demonstrable changes in outcomes for diverse groups of students. . -~

The Literate Futures Report émphasises and provides avenues for the provision ofa -

strong research-based and practical framework for the construction of whole-school
programs. Furthermore, it focuses on the provision of essential conditions for the
consolidation, expansion and development of what amounts to- the social capital of
- schools and literacy educators: Their professional development networks and links -
with each other, with professional associations, with teacher education institutions,
and with other clearinghouses and stakeholders at the state, national and
international levels. ' - :

Middle Schooling Initiative

Research findings indicate that there is a prevalence of under-achievement and
disengagement from productive leaming among students in the middie-years, but .
particutarly for some groups of boys and this is reflected in exclusion and suspension

data. :

Plans are in place for some new schools to provide for the entire P-12 age range. -
The development of these schools will provide opportunities for the exercise of a high -
degree of flexibility in organisation. This will enable an integrated implementation of .
curriculum in a local community. Where feasible, existing primary/secondary schools
may also apply to become P-12 schodls.  Although P-12 schools will facilitate a high. -
degree of organisational and structural flexibifity, EQ is aware that a middle-years
philosophy is not dependent upon bricks and mortar but is about education that is -

outcomes based, learner centred, collaboratively organised, flexibly constructed, . -

ethically aware, community oriented and adequately resourced. - Importantly, it will
provide opportunities for ail school students to participate actively in the civic life of

school and community. :
Specific Initiatives Addre'ssing'Needs of Students at Educational Risk

 Framework for Students and Educational Risk
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The Framework for Students at Educational Risk is identified in the QSE - 2010

document as one of the strategies central to improving learning in state schools. The

Framework acknowledges that in recent times, a new map of educational risk is"
evolving as significant gaps in opportunity, services, education and lifestyle divide the .
affluent from the poor, and rural communities from urban communities resulting in
fragmentation within communities. -In some communities, optimism for the future is .
low, capacity to organise for colflective goals has diminished, and young people are-
alienated from schooling and communities. The Framework emphasises that single-
dimensional target group strategies are no fonger enough to explain the inter-related

and cumulative social, cultural, geographic and economic impacts on communities,

particularly in localised settings.
The purpose of the framework is to:

« increase significantly the number of students completing a full 12 years of
schooling or its equivalent, _ :

e ensure that all students achieve educational outcomes to a level acceptable
across the community, and so that they are able, according to their potential,
to participate in employment, lead fulfilling personal lives, and practise active .
citizenship in their communities, local, national and global.

The key elements of the Framework are:

« A set of Assurances for the Queensland community about the quality and
intert of services provided in Queensland schools; and . o
» A Policy that sets out the roles and responsibilities for EQ staff at all levels. -

The Framework supports the school reform agenda outlined in QSE - 2070. It
endorses the freedom of schools to develop distinctive, innovative - approaches to
schooling in local community contexts while simultaneously recognising the need to
support teachers in the development of professional learning -opportunities for
developing a repertoire of pedagogical and curriculum skills relevant to teaching
diverse groups of students. '

Boys’ Education Strategy

The Boys’ Education Strategy has been developed to address community concern

about the issue of boys’ education. ‘A Boys' Education Reference Group, consisting

of managers of major EQ initiatives was formed to develop the conceptual framework
that has informed activities associated with the Strategy. - The Which boys? Which
girls? framework encourages school communities to consider the intersecting factors
impacting on students are risk in their diverse communities and develop effective .
localised practice. -

The Strategy recognises that teachers need access to cutting-edge research and that
they need professional space to examine their values and practices in relation to

desired ‘educational outcomes for boys. . It also acknowledges the importance of

building = strong - community relationships when developing strategies in diverse -
communities. Activities have included: -

« state-wide Boys and Schooling workshops and conferences that draw on the
. expertise of school practitioners and researchers across Quesensland;
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. the development of @ discussion list and website that will assist ‘school

communities to share effective practice and deal proactively with the .
economic and social changes that impact oh the personal and working lives =

of menand boys; and, .- o . y
e a school based bays, poverty and literacy project — with resources that

articulate effective pr_oces'ses_fused' by schools to be incorporated.into system - '

. wide professional development modules, - -~

ARC/SPIRT Research Project

Education Queensiand is 'a'ri"indus',try'pariher'_with James Cook University in a major
* three-year Australian Research Courncil/Department of - Education, . Training and -
Youth Affairs SPIRT (Strategic Partnerships with Industry — Research and ‘Training ~ -

Scheme) research project. The Project, entitied “Factors affecting boys' engagement

with schooling at the secondary level", will exarmine the decision-making by which - -

boys determine their engagement with school, including their beliefs about the labour

market, and how the construction of mascdlinity influences their imagined futures. ~
Interviews and survey data will .provide important understandings of boys’ limited -
~engagement with school, ‘and a"contribution to”educational ‘policy and practice on’
these issues. e o o :

The Boys, Gender and Schooling Project

There is continued need for génder'reforrhs in education for both boys éhd gifls in .

order to broaden’ options for all students. - In particular, there is a need to challenge .

dominant versions of masculinity and femininity that reduce the life options for boys,

" while also making life in schools difficult for. many. This Project has’ provided ' 

‘professional “development and - support to 10 schools in diverse communities -
throughout Queensiand. The school communities were engaged in action research -

to improve educational outcomes. for boys-and o promofe _gender ' equitable: ;

behaviours and atfifudes. - Associated with the project was the development of self-
paced professional development modules entitied Boys, Gender and Schooling that .

are available on the EQ ‘intéfnet. The modules draw on current research that - .

identifies critical gender issues ‘such as violence and risk-taking behaviours as well -
as poverty, geographical location and culture, factors related to unequal educational =

outcornes for diverse groups of boys.

CAS -The Community Access Schools Project
The CAS project is a three-year pilot, which commenced in June 1998. CAS was .
initiated through a partrership between the Department of Housing and Education =
Queensland and funded by the Community Renewal Program. L :

Eight school comimunity sites participated in the CAS project in two phases. Phase 1 -

schools commenced 1998/99 at Garbutt State School, Cairns West. State School, -~

Goodna State School, arid Kingston State' High School:  in 1999/2000 four further .

sites at Loganlea State High School, Parramatta ‘State. School-and clusters at = S

Redbank and Kruger State Schools and Woodridge State High School, Woodridge
State School f Logan City Sp’eCiat'Scht:oi commenced as part-of the pilot project. ©

 The aim of ths GAS Pilot Project is to enhance the qualty of services provided to

 support progra
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The local context became critical in the development of models of practice, projects,
activities and services. Community need, level of readiness and multiple entry points
all contributed to diverse practices and differing models of engagefent. :

There can be no doubt that the CAS program has injected innovation, dynamism and
energy into participating schools and school communities. . There can also be no
doubt that this has had a positive impact on students’ lives especially those students
most at educational risk.. Indicators such as higher level of engagement with school,
improvement in retention rates and a more supportive school and school community - -
culture have been documented in CAS reports.

In general, a number of broad achievements were reported. across the school and
community:

» Fducational/ School Qutcomes _

» Observed improvement in school attendance and school retention rates

» Enhanced engagement in learning for students identified as being at risk

% Increase in the level of students’ sense of safety

> Less vandalism to school property - —_—

> Fewer instances of juvenile crime and re-offending

» Positive changes of student attitudes towards school _

> Young people participating more 'in decision-making .processes and
becoming more active citizens within the school and community (eg -
Garbutt students’ involvement in the development and overseeing of the
BMX track) ' S -

. School Community Wellbeing Oufcomes

High level of parent attendance and participation

Increased use of school facilities by the community

Active student participation in the comfriunity _ _
Greater level of openness in communication with community
Greater input from community and business - _

Migher number of community and interagency partnerships
Quality of community partnerships _

Sharing of resources between schools and non- school agencies

YVYVVYVYVYVYY

Partners for Success — Strategy for Continuous Improvement of Outcomes for
Aboriginal and Torres Strait Islander Peoples in Education Queensland

The Strategy was developed in response to the findings of a comprehensive review
conducted in 1999, The review identified the need for a new policy to drive systemic -
and school-based change, for a responsive - and . strategic - approach - which .
empowered schools in partnership with their indigenous communities to develop
solutions to local issues. The principle underpinning the Strategy is recognition that
the achievement of continuous improvement is a responsibility shared between EQ -
and Aboriginal -and Torres ~Strait Islander communities.© The - Strategy sees
partnerships between schools and communities based on a shared vision of the role -
of education in the lives of students and high expectations of them, as: being -
fundamental to improving student outcomes.- . - L '
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Anti-Racism ~ Under the Skin'Pij-'ect

This Project involves the development and trial of the package ‘Under the Skin: .

Combating Racism in Queensland. Schools Professional Development Package”..

The Project aims to develop good-practice -exemplars of curricutum that. involve -

effective pedagogies for dealing with cuitural diversity in a contemporary context.

This resource is designed to support whole schools and individual teachers in
creating an environment that can engage all members of the school community in
creating a culture that counters racism.

Two units of work have been developed as exemplars of good practice for .
addressing issues of racism. These units focus on the Key Learning Areas of Study
of Society and the Environment and English, and on the draft New Basics Rich Task - -
No. 6 National Identity, War and Migration. Some of the trial schools are also
involved in the New Basics Project and the ldeas Project. Countering. racism =
throughout the curriculum “has the potential to improve the guality of learning -
outcomes for all students. ' S

Bullying No Way

In 1099, state schools were required to review their Behaviour Management Plans,
particularly focusing on anti-violence and anti-bullying strategies.  The Bullying — No
Way resource was developed and sent to schools in 1998 1o help support this
- process. This ‘is a professional -development .resource aimed - at increasing
knowledge and understanding about the issues of bullying so that staff are able to
develop preventive responses to bullying issues.. A core compenent of the resource
is the presentation of frameworks to assist school communities to understand the . -
gendered dimension of much bullying. - - : :

Queensland Government Youth Suicide Prevention Strategy (QGYSPS)

EQ is cne of the main stakeholders in the QGYSPS, which is a whole-of-government -
initiative aimed at addressing the issue of youth suicide.. Tho goal of the Strategy is*
to prevent deliberate self-harming behaviour, particularly suicide, and to reduce the .

impact of youth suicide on individuals, families and communities through coordinated
and integrated life-affirming " strategies that enhance the quality of life for young -
people, their families and their communities. _

A major focus of the Strategy has been the establishment of effective community
networks that work towards a coordinated approach to youth suicide prevention, and
EQ plays an important role ‘in these networks. . School staff ‘have also been
encouraged to access quality training programs in suicide awareness and prevention,
such as Living Works. ' ’ :

Concluding Comments

Fducation Queensland initiatives ihtroduced to indprdve the educational outcomes of
boys are informed. by national and international research on effective school reform .

and on the knowledge and concerns of . practitioners and parents -in.school - -

communities,  Furthermore, the strategies have substance; they are long-term and
far-reaching. - They are designed to enhan
to facilitate the developmient of the social, ct

_t'.'t'_.r'!r_a_t'-'ahd' economic capital necessary -
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for productive and positive post-school pathways in a global networked society.
Finally and importantly, they encourage schools to develop professional learning -
communities in which teachers develop a repertoire of pedagogical and curriculum
skills relevant to teaching diverse groups of students. They are mindful, therefore, of
the needs of diverse groups of boys - of rural boys, of indigenous boys, of boys from
diverse cultural backgrounds, and of boys from professional and working-class
backgrounds. The following case studies illustrate how whole-school community
programs incorporating effective principles ‘of school reform have been ‘able to
improve learning outcomes for diverse groups of students including boys.
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Exemplars of effective practice

Garbutt State School

The Garbuit indtgénous Literacy Progfam is part of the 'high!y innovative holistic

language initiative that targets all 119 indigenous students in Years 1-7. To facilitate -

the program, shident literacy strengths. and weaknesses are documented and -
addressed. Individual heeds are catered for through mnovatwe detailed and flexible

pianmng and t:motablmg

The program utilises three broad strategtes to :mprove student literacy:
1. Improving basic literacy skills in the areas of reading, writing, speaklng and -
fistening through: : _
s DETYA tutoring; :
» the Garbutt Reading Improvement F-‘rogram (GRIPPY);
» . implementation of "The Sound Way” - a phonemic awareness
prograrm. _

2. Community involvement with relevant cultural e'mph'asis through:
» . a cultural studies program;

. community volunteers and pmjects

concentrated language encounters; -
- NAIDOC week celebrations; ~

Aboriginal = Student Support and Parent Awareness (ASSPA)
. Committee; _

parent fiaison officers;

community/school gardens.

. & 8 @

» &

3. Appropriate resources and tT through
s a variety of resources with an emphasss on Aboriginal and Torres

- Strait Islander culture; -
» - eight new computers and speclallsed soﬁware
. student access to the mtemet

in the iast yoar the hteracy outcomes of the program have far surpassed _'

expectations.
The outcomes of botha quahtatlve and a quantltatwe nature are excellent:

+ studenis have demonstrated an outstanding tmprovement in basic literacy =

skills in the last year. Testing has tracked an improvement in- reading-
word recognition, reading accuracy and reading comprehensron of upto.
two to four years in reading age: level in:just one term.. The average
--_wmorovement by mdlgenous students m speiimg age in Semester 1 was L
1.5 years AR a5 _ N -
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. commumty E;atsmg has v;rtually ellmtnated chromc absenteezsm and-

- fruancy,; _
e in the past year mdtgenous stucients schooi reports have recorded :

S|gn1flcant academic improvement in all areas of fiteracy,

« 58 percent of tutored students improved from limited or very tlmlted o

achievement in all areas of Elteracy to sound achieverment or better.

St Paul’s State Prlmary School

St Paul's State Primary Schoo! at Moa Jsland in thie Torres Straits has zmplemented a

“Whole School Community Living Education Parthership” strategy that has resulted in

improved fiteracy ahd numeracy for students across the school population. St Paul's
is one of two communities situated on Moa Isfand in the Torres Strait.  As well as

being a relatively young ‘school, it is also geographically isolated..” Adding to its
complexity is the fact that of the 65 students enrolied, 61 are Torres Strait islanders _

who are learning to speak English as a forelgn andlor second Fanguage

When tested on age—based runnmg rec:ords in March 1998, 67% of students from

Years 3 - 7 were reading below age. -Additionally, the number of students caught in -~

the Year 2 Diagnhostic Net in 1997 were 70% Readmg, 0% Wntmg. 50% Numeracy

The Principal notes that prewousiy many stop gap measures had been triailed to

'- improve literacy and numeracy with varying degrees of short-term success. -The .

schools whole-school community plan: inciudes three major goals: to ensure smooth, .

productive transition from home to school; - to provide an appropriate and supportive N

environment for every student, to provide parents/community with the knowledge, -

skills and confidence to support student ‘leaming - both at home and through

involvement at all levels within the school. Strategies were implemented-at all levels
of the school community and include strategies. such as: commumty-based K-P.
program; P - 1 transition program; structured homework program, _bedtime story

program; English as a Foreign Language program; = community- -school behaviour R L

program; comprehensive professional deve!opment program including traineeships;
parent education programs regu[ar dlaiogue with commumty counciliors/elders.

Gains in the Year 2 resuits 1998!9!2000 smce th|s program was lnlttated are shown _
below as the percentage of stud_e_n_ts caughr

Year | Reading Wr:tmg Numeracy
19951 90% 1 90% - | 90%
1996 { 60% | 20% | 40%
1997 { 70% | 90% 50%
1998 | 50% 20% | 20%

- 1199910% . (0% 0%

12000 | 0% 0% 0%

Thabeban State School - S




The following quote is foregrounded in Thabeban State Schooi s documentation of a
whole-school program introduced to tmprove Iearnmg outcomes for students in 1999

The sofution is not to view some fammes as somehow deﬂc;ent and hence o mstfrute o

vemedial’ action. Rather, there seems a strong case for the developrnent of closer _' N

partnerships between home and school which enable teachers to gain an insight info

the literacy practices of their children's families. and hence change their practices at '

school to optimise all children’s chance of success.. (Ca:mey et al, 1895: 31-32)..

Central to Thabeban's whole-school commuhity approach to improve educatronai _
outcomes for their students is the ParenthchooI F’artnershap F’rogram the’ ob;ectwes

of which include:

» Enable the community to help |mprove student learning outcomes
through knowledge of successful parenting techniques and lnserwcmg ;
in best practice reading, writing and numeracy programs. .

s Support student learning .in" the classroom. by direct community
participation with classroom teachers.
Enhance the relationship between parents and students
Enhandce the school - commumty reiattonsh:p

Year 2 Diagnostic Net performance data for the schoot in 1997 indicate that students
at Thabeban SS were considerably below performance in terms of the state mean
and performance in ‘Like Schools”. Data from 1999 indicate that the school is above
the state mean and the ‘Like School' mean.

Rockville State School

At Rockville SS, 60 % of the school population are indigenous students. The school
has introduced a whole-school! literacy program that has ensured the improvement of
children’s literacy outcomes and teachers' abifity to teach substantially. The Year 2 -
Diagnostic Net results indicate a reduction in the number of children requiring support
from 60% to less than 20% while at the same time supporting most other childrento
achieve beyond age appropnate expectat:ons Students in the upper school with
significant literacy problems “have  been supported . effectively " to read "well.
Intervention data suggest that prior to spemﬁc intervention, failed. readers were able
to decode/encode more that 5% but less than 40% of pre-test activities. After -
intervention almost one quarter of participants were achieving in the 90-100% range
of post-test activities with noone ach|evmg less than 50%. -

Some of the factors contnbutmg to school success mclude

e The deveiopment of a profess;onal [earnmg commumty mc!udlng _
principal providing leadership in terms of five part planning and various "~

approaches to literacy; focus on teacher release to plan inclusively to

. meet the needs of a range of - children; teachers who .lead
development. and - present workshops in shanng effective practice;
hosting visits for various -experts and - professional colleagues, -
incorporating  the University of Southern Queens!and research mto :
good practtce imks w:th the Umvers;ty of Queens!and - S

- glequity untiprojectsiboys2002¥inquiry doc -




« Staff identification of prcjfessmnai néeds and support to meet these -
‘within the goals of the Annuaf Operatlons Plan; _

. Support for Abongma! hteracy through metalmgurshcs '

« Involvement of all teachmg staff in- school time in profesmona!' '

development about the principles of Effective Leammg and Teaching =
‘as they pertain to Aborlgma[ children; _ -

= Parents, teachers and support staﬁ lnvoived in 10-day metaimgu;st:cs '
intervention course;

Linking the.writing of genre models to indigenous issues.

School involved in the Gendered and Racist Violence Project (1998).”

Buranda State School

Buranda State School is a small, inner-city Brisbane school that has experienced a
- dramatic increase in enrolments over the past four years. Up to 150 students attend -
the school, travelling from thirty-three different. suburbs.  Buranda tmplements a
whole-school philosophy program which, when combined with: cooperattve learning
- and problem-solving approaches, is demgned to achieve:

s Improved iiteracy”an'd numeracy 'sk;E_!s; -

. Deve[op‘men't_ of higher-order thih-kihg skifls;

« Greater capacity for students to_'engage in meta-cognitive processes;

» Increased ability to apply kndWIédgé more effectively to make better judgements;
« improved social skills partiCu}éfiy valuing thé ideas of others.

Through a c!assroom commumty of lnqwry respect and reason are developed and _
practised. By using a range of explicitly taught strategies, students learn to be fair
and open-minded, intellectually cooperatlve and mutually respectful. By reflecting on
beliefs, exploting alternatives and the giving and accepting of reasons, students leam -

to be reflective, sénsitive to meaning; divergent thinkers and tolerant. pecple. The
school has found that teaching students philosophy positively influences their

learning and social behaviour.. Improvement in Year 2, Year 5 and Year 7 literacy -

results and a range of other school data demonstrate significant gains in literacy
outcomes of students at the school over the years of fmp!ementatlon of the

philosophy program.

Technology also plays an |mportant role at Buranda State School as part of a futures- .
oriented curriculum. Technology is used as a tool to support the learmning occurring - -

as part of the mtegrated units of work. - Students use a range of hardware and - .

software to achieve the student leaming outcomes identifi ed as part of the share with

the school commumty reiated to thelr__ioca! area study of Stones Corner shopping.
: ::iage groupmgs - based on the- ; L




specific needs of the students ~ and such groupmgs vary each year accordmg to .
individual student reqmrements o S :

The curriculum offered to students at Buranda a!so has a futures ortentatlon and is -
based on the concept of ‘Real Life Learnlng - Students are engaged in tasks with -
relevance beyond the classroom — that is, real learning -with real ‘people for real

purposes. An example of this can be found in a wholé-school focus on the school |

" permacuiture garden.. Each class completes’ an integrated. unit of work that focuses

on an aspect of the garden. The students take responsibility for the vegetablesand
~ chickens that make up the area.  Students have germinated, planted and picked =
vegetables. They have weighed: and measured them, cooked and eaten them. The _' '
literacy events that occur as part of this work are authentlc purposeful and obvious.

The school also focuses heawly on the cooperatlve and problem—soiwng skttts
students will require as lifelong learners. Units of work are negotiated with students,

who are engaged in constructing. their own knowledge' through' participation in a o

range of group.-tasks and solwng of problems.. Students . negot;ate and plan,
investigate and soive problems, organise and’ communicate actions in a wide' range -
of contexts. The futures-oriented curriculum apparent at Buranda State School is -

facifitated by a culture of coltaboration and mutual sharing and respect amongst the_ o

whole-school community.

Cyberschools Cluster

Three State primary schools on the Sunshine Coast have used excmng new ways to '
teach and learn. Teachers and thirty-two Year 7 students from Mooloolah,
Palmwoods, and Mapleton schoois were part of the north coast Cyberschoo!s -
Cluster. The teachers used on-line activities and work in the classroom, excursions
and research, to examine the water quality of the local catchment and suggest ways -
to improve it. Students used on-line chatrooms to share their ideas-and some

involved their parents on-line at home. . The use of computers meant teachers,

students -and parents involved with diﬁerent schools could work together to find
creative solutions to a local issue. '

Marsden State High School

Marsden State High School, on Brssbane s southssde has developed initiatives that
have enhanced learning, training and employment options for its students and have
increased the number of students completmg Year 12.. . :

The Enterprise and Career Educatton program in Year 10 mtegrates Eng!:sh Math, N
Social Science and Science, and the- curnculum is presented in the context of
society. . For example, in term four, students focus on the development of a
community and develop housing plans address enwronmental 1ssues and deal thh -

budget problems.

" Work Education is offered to st'ude',.nts' in Year 11 'ahd' 12 These students attenda

structured work p!acement one day a week and, to ensure the don’t miss their regular -

subjects, earfy morning Math and English classes are ‘scheduled. In 2001, the Year '
12 students were involved in productlon marketmg and selling of glass’ pzctures and -

omaments,

~In 2001, the school had 39 students from Years 11'_snd 12 undertakmg schoo!—-based o

_;.apprenttcesh:ps or trameeshtps in hos 'he automot:ve mdustry, eariy-’.;'-._:
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childhood, retail, information technotegtes and office administration. These young
people were able to study five sub;ects mstead of 8iX. ' _

Goedlwmd; State Hrgh School

Goodtwmdt State High Schoo? in a rural communtty about 375 kilometres southwest i

- of Brisbane, increased iis Year 12 cempietzon rate from 54 per cent in 1999 to- 89 per
~ cent in 2000. - This remarkable restilt was achieved through a partnership between
 the school, Jocal rural industry and the wider community, called SILO-S¢hool Industry

Links Outreach. - Ninety-six employers ‘provided training opportunities to Year 11

students and school-based  traineeships are offered -in 17 “industry areas. -
Participating students are required to complete only four schoot subjects, as well a5 C

the requiremient of their training plan. A full-time fiaison officer coordinates the _
placements for students and assists with any issues that arise for students teachers

and employers. .
To build upon this achievement, a partnership — between the Departm'ertt of Training,.
Education Queenstand, local rural industry and the community -~ has been formed to -

establish the Goondiwindi Rural Technology Skills Centre “The centre to be buit . .

" next to the school, is’ expected to be' completed in 2002

- Kelvin Grove.State College _

- Kelvin Grove State College, in Brisbane, is a great example of a school that has -~
~ thought about how to best meet the needs of students at different stages of their

develoment. The College is orgamsed into ghree ‘clusters’ of .school years. The = .
Junior School (Years P-5) caters for children, the Middle School (Years 6-9) provided -

education 1o adolescents, -and the Senior School prowdes learning. for young adults

(Years 10-12). What is taught and how it is taught is tailored to each sub—schoo! '
This' approach has won the support of the local commumty _ _

Cairns West State School's CAS Pro;ect _'

Cairns West scheoi undertook a s;gmt‘cant consuitatton with school staff, schooi _
families and the -general community. Working collaboratively with the -Manoora
Community Focus Group and the Manoora Regional Manages’ Forum, the Caimns: . -
West CAS Action Plan was devéloped.  The Cairns West CAS Action Plan outlines

the strategies used to operationalise ‘the key themes and issues and has been,
together with Manoora Community Action’ Plan the guiding document for the CAS
Committee at Cairns West State’ School. - Continuing consultation and emerging
needs have meant that the Action Plan has been implemented in.a flexible and
considered way. ' This has alfowed genuine changes in the way the school operates
to take place with a resuittng fmpresswe t:st of achtevements and outcemes

Five themes emerged which beceme the focus of the Cairns West CAS Program

These are: _
. 1mprovmg ‘access to schooiing and other services, faCthtles resources and

information; ..
promoting phys;ce! and socral heelth and we!lbemg,

promoteng education and lifelong learning for children and adu!ts

supporting at-risk young people and their families;. and, :

building commumty relattonshtps and partrc;patmg in co—ordmated mteragency'
smttatzves : R _ : _ o ST
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in the early stages of the Cairns West CAS pro;ect the 0-6 Integrated. Service
Delivery Hub was designed. The school and EQ took a lead role in the Hub together .
with the Department of Families, Queensland Health and other local agencies. - The -
Hub is based in a community house with a number of agencies ‘working -

collahoratively to deliver a coordinated approach to case management for children 0-

6 years of age.




