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HelenPendreigh

Submission:Inquiry into TeacherEducation

Terms ofreference

o Examineandassessthecriteriafor selectingstudentsfor teachertraining courses

o Examinethepreparationofprimary/secondaryteachinggraduatesto teach
LITERACY (andnumeracy).

SUMMARY

1. Studentsareenteringuniversitiesfrom theirschooling(primaryandsecondary)with
awide rangeof differingabilities in theirfoundationalliteracyskills
(Report/Evidenceattached).At this pointin time, universitiesmustacceptstudents
into programsastheypresent;it cannotbe expectedthatall studentshaveacquiredall
thenecessaryskills andknowledgeconsideredessentialfor tertiaryeducation.Having
alackof foundationalliteracyskills DOESNOT meanthat, in thelong term,a
studentis unsuitablefortertiarystudies(including theteachingprofession).Many
studentsexhibitingthese‘surface’problemsmaybehigh achievers,efficientlearners
andpotentiallycompetentprofessionalsin theworkplace.

2. Raisingthe level oftertiaryentryscoreswill not, in itself, ensurethatthesystemwill
getthe ‘best’ teachers.Thereis not alwaysahigh correlationbetweentertiary
entrancescoresandmasteryof foundationalliteracyskills.

3. Nomatterhowwell prospectiveteachersmasterthemethodologyandteachingmatter
ofEnglish/literacy,theywill beineffectiveteachersif theirpersonalliteracyskills are
flawed. Teachersarethe ‘models’ and‘assessors’ofspokenandwrittenEnglishin
theday-to-dayteachingof all aspectsof Englishin classrooms.

4. In theshortterm,thegovernmentmustrecognisethat thepresenteducationsystem
hasproducedmanystudentswith fundamentalliteracyproblems,andneedsto
provide‘dedicated’fundingto addressstudent‘deficits’ in thoseareasofeducationfor
whichthey(governments)havebeenresponsible.A modelof interventionneedsto be
conceptualisedandput into practiceasamatterofurgencyso that studentswho are
now in training for theteachingprofessionmoveinto theworkplacewith adequate
literacycompetenciesandtheability to teachtheseto thenextgenerationoftertiary
entrants.
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Background of submissionwriter

I amwriting this submissionasan independentperson.I wasa primaryschoolteacherin
Queenslandfor nearly20 yearswith 1.5 yearsteachingsecondaryEnglish.This was
followed by 15 yearsin consultancyservicesdeliveringprofessionaldevelopmentin
Englishcurriculumto schools.Duringthepast4 yearsandatthis presenttime, I ama
FacultyMentor (FM) holdingtwo, half-timepositionsin theFacultiesof Educationand
NursingandEconomics,BusinessandLaw attheUniversityofNew England(UNE). An
FM positionis responsiblefor theinductionof studentsin thefirst yearcoursesof
faculties,assistingwith theteachingof essaywriting skills andgeneralliteracyproblems.

It is from my FM positionin theSchoolof Education(12 hoursperweek/150 students)
forthepast3 yearsandfrom myextensiveexperiencein theteachingprofessionthat I
basethis submission.

o Examine and assessthe criteria for selectingstudentsfor teachertraining
courses

o Examinethe preparation ofprimary/secondary teachinggraduatesto teach
LITERACY (and numeracy)

As partof mypositionasFM, I havetakenanimmensepersonalandprofessionalinterest
in thefirst yearstudentswhohavebeenselectedto participatein teachertraining
programs.I haveassistedthesestudentswith their essaywriting andconductedarangeof
literacytestsacrossthestudentcohortto ascertainthelevel of ‘foundational’ literacyof
thestudentsfor threeconsecutiveyears.I havefollowedup this testingwith setsof
remediationworkshopsin an endeavourto alleviate‘problem’ areas.Theseactivities
havegivenmefurtherinsightsinto thestandardof literacyamongstudentsofeducation.

A verygeneralobservationdrawnfrom theseexperiences;combinedwith my
backgroundin teachingandliteracy,is that studentsenteringuniversityhaveavery
‘mixedbag’ofbasicliteracyskills (generalwriting skills includinggrammar,
punctuation,spelling,sentencestructureandhandwriting)which I suggestcoulddepend
on whomtheyhavehadasteachersandpossiblywheretheywereeducated.I would
consider,from thedataI havecollected,thatatleast50%were‘underskilled’ in these
basicareas.

In thecourseofmywork with educationstudents,I haveconductedtestsandcollected
considerabledata.By wayof example,I havesubmittedan APPENDIXofaReport/Data
on studentcompetencieswith thespellingofamiddleprimaryschoollevel corespelling
list. While this datawascollectedwith UNE educationstudents,I wouldclaimthat
similar datawouldmostlikely resultfrom testingin otherfacultiesandatother
universities.Frommy observationsofstudentessaywriting, I would alsosuggestthat
similar testingin otherfoundationalliteracyareas(e.g.punctuation,grammarand
sentencestructure)wouldmostlikely yield similar results.
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Manyofthestudentswhoparticipatedin this spellingstudyachievedarangeoflevelsin
highereducationexit scores.Throughouttheacademicyear,anumberofstudentsin the
literacyinterventionprogramswereachievinghighmarksin theirassessmenttasksand
receivinggoodreportsfrom theirteachingpracticeschools.It appearsto methattheir
impoverished’spellingskills weremoretheresultofpoorteachingatsomeearliertime

in theireducationratherthanalackofacademicabilities andpersonalsuitability for
teaching.Surely,theschoolsystemhasa dutyof ‘educationalcare’to ensurethat
studentsarenot disadvantagedby thenegligencethathasseeminglyoccurredthrougha
poorly organisededucationsystem.

Thepoint I amendeavouringto putacrosshereis that studentsqualifyingunderthe
presentuniversityentrancesystemSHOULD be ableto enterteachingwith thecondition
that thegovernmentrecognisesthat some/manyofthesestudentspresentwith literacy
deficits.Universitiesneedto be fundedto developsomesystemsto remediatethe
situationratherthandisallowstudentsfrom pursuingachosencareer.

I would like to pointto Old DominionUniversity(USA) (seeReferencebelow) asa
model for how somefocuson literacystandardscouldbe achieved.It hasimplementeda
university-wide‘Exit ExaminationofWriting Proficiency’ whichis ‘a graduation
requirementfor all undergraduatestudents’.Suitablesupportservicesensurethatthe
studentshavemanyopportunitiesto re-sittestsandsupportmechanismsassiststudents
by offering trainingprogramsin identifieddeficit areas.Forstudentsgraduatingfrom
teachingcourses,I would suggestthat ALL STUDENTSSHOULD GRADUATE WITH
A LITERACY PROFICIENCYCERTIFICATEATTACHED TOTilER FIRST
DEGREE.I amsurethatthegeneralpublic would be mostassuredto knowthatthe
teachersoftheir childrenhaveattainednotonly ateachingdegreebutalsocertificationof
theirpersonalliteracyskills.

Lastly, I would like to pointto thepositionof FM thatI hold in theteachereducation
programasa model for theprovisionof effectiveinterventions.I aman ‘experienced
schoolteacher’employedin auniversitywheremost‘teaching’ employeesarehiredon
thebasisof academicqualifications/ capacityto do research.Thekind of work I do
drawsdeeplyon theknowledgeandexperiencegainedfrom teachingin schools.While
thepositionrelieson insecurefunds,haslow teacher-studentratio andis contract-based,
UNE facultieshavesupportedtheservicefor over fouryearsandshouldbecommended
forattemptingto provide for its disadvantagedstudents.As amodelof studentsupport
for universityliteracyinterventions,it hasmuchto offer any governmentexaminingways
andmeansofupgradingtheliteracystandardsofits futureteachers.

P1
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RECOMMENDATIONS

1. Acknowledgethattheeducationsystemfor thelastgenerationofAustralianchildren
hasdisadvantagedsomestudentsandthat studentscurrentlyenrolledin teacher
educationcoursesin universitiesatthis pointin time mayrequireintervention
programswith their foundationalliteracyskills.

2. Providefundsand‘sound’ programsto upgradetheliteracyskills offuture teachers.

3. Attachmandatoryliteracycertificatesto essentialqualificationsfor employmentin
theteachingprofession.

Reference

Old DominionUniversity: TeachingCentre

http://search.netscape.comlns/boomframe.jsp?query=old%2Bdomiion%2Buniversity&p
age=1&offset=1 &result_url=redir%3Fsrc%3Dwebsearch%26requestld%3Db3fed7d63c7
9f4e9%26clickedltemRank%3D1 %26userQuery%3Dold%252Bdominion%252Buniversi
ty%26clickedltemURN%3Dhttp%253A%252F%252Fwww.odu.edu%252F%26invocatio
nType%3D-
%26froniPage%3DnsBrowserRoll%26amp%3BampTest%3D1&remove_urV~http%3A%
2F%2Fwww.odu.edu%2F
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APPENDIX: REPORT
RESEARCH PROJECT: IDENTIFICATIONAND REMEDIATION OF
SPELLING DEFICITS IN FIRST YEAR BACHELOR OF EDUCATION
PROGRAM

BACKGROUND

In 1999,with theassistanceofthethenFacultyMentorfor FEJIPS(CorinneBuckiand),a
processoftestingfirst yeareducationstudentsfor literacydeficitswasinitiated.This activity
wasnamedtheLiteracyDiagnosticActivity (LDA) andwasfollowedup with a setof five
remediationworkshopsfor identifiedstudents.Oneworkshopwasdedicatedto spellingskills.
WhenI tookovertheFacultyMentorpositionin February2003,I extendedtheliteracy
testingto includetheSouthAustralianSpellingTest(SAST).Inresponseto the resultsofthis
test,I tookagroupof 12 studentswhoscoredat thelowest level (below50/70)ofthefirst
yeareducationcohortfor intensiveremediationoftheirspellingTheworkshopsranfor one
houraweekfor six weekson aCOMPULSORY basis.(Severalofthesestudentscontinuedon
with weeklyspellingworkshopsessionsinto theirsecondyearon avoluntarybasis.)

In 2004,testingof basicskills in first yeareducationwasextendedto includeagrammarand
acoremathematicstest.Studentswereagaintestedfor spellingdeficienciesusingSAST.
Morethanhalfoftheeducationgroupgainedscoresbelow 60/70andabout20 ofthese
studentsscoredbetween36-50/70(aboutmiddleprimarylevel). At tertiarylevel, anystudent
scoringbelowthe60/70levelcouldbe considereda‘challengedspeller’.An examinationof
students’spellingapproximationson thetestitemsrevealedthat theyhadpoorknowledgeand
applicationofarangeofskills requiredfor ‘reasonable’spellingability. Theuseofthe
measureof ‘reasonable’presumesthatstudentstrainingto beteachersofprimarylevel
childrenshouldexhibit areasonablyhigh levelofcompetencein theirpersonalspelling
abilities. Thisyear,I took25 studentswith testspellingresultsrangingfrom 36-53/70for
lOxl hourremediationsessions.

THE SPELLING PROGRAM

Themainaim ofthe remedialspellingprogramfor studentsidentifiedasthe‘most challenged’

in first yearEducationwasto:
• Considerthe ‘issues’that studentshavehadwith spellingfromtheirpersonaland

academicexperiencesandfind waysto improvetheirself-image/confidenceas‘competent
spellers’

• Testa ‘core spellinglist’ andrecordall incorrectspelling. (Corespellingwordsarethose
wordswhichareabout80%mostfrequentlyusedin writing, andcontainwordswhicha
teachermayneedto write ‘on theirfeet’ in thecourseofrunningaclassroom.)

• Identif:y andrecordasetofmiscellaneouswordsmisspeltin theirwrittenactivities
• Exposethestudentsto someword-levellanguagestudiesappropriatefor learningto

understandhowtheEnglishlanguagesystemworks for thecorrectspellingofwords(e.g.
spellingpatterns,sound-symbolrelationships,homophones,irregularverbsetc)

• Developprocessesto analyseandlearnwordsidentifiedin theirwriting activitiesand
throughspellingtests

• Achieve100%proficiencyin individual testsof all wordsidentified as misspeltin core
andmiscellaneouslists

• Cometo someunderstandingoftbestpractice’for the teachingof spellingby modelling
this in theprocessofteachingthestudentsto spell

• Exploremultimediaprogramswhichmaybeusedby individualsto work independently
to enhancememoryretentionofidentifiedspellingwordsandprovideinteractive
activitieswith feedbackonlearning-to-spellexercises/activities.
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SOME OBSERVATIONS

• Considerthe ‘issues’ that studentshavehad with spelling from their personaland
academicexperiencesand find ways to improve their self-image/confidenceas
‘competentspellers’

Most studentswereveryconsciousoftheir inability with spellingwith somestatingthat‘no
onehaseverbeenableto teachmeto spell’. Theyalsosaidthattheyhaddevelopedanumber
of‘avoidancestrategies’(e.g. whenaskedto write ontheblackboardduringteachingpractice,
theysubstitutedmoreeasilyspeltsynonyms- an‘enormous’animalwaswrittenasatbig’
animal).Studentsin this spellinggroupappearedto haveawiderangeof academicabilities
with tertiaryentrancescoresrangingfrom thehigh to lowerlevels.Somestudentswere
achievingverywell in assignmentandteachingpracticeactivities.In somecases,assignment
workwasapoorindicatorof spellinginability asthisonly showedup undertestconditions.
In general,spellingdifficulties didnot neatlyalignwith low academicperformance.

• Testa ‘core spelling list’ and record all incorrect spelling. (Core spellingwords are
thosewords which are 80% mostfrequently usedin writing; and contain words
which a teachermayneed to write ‘on their feet’ in thecourseof running a
classroom.)

Thecorespellinglist years3-7 (about400 words) from theEducationQueenslandEnglish
Syllabuswastestedthroughoutthe10 weekperiod.Nearlyall studentsshowedaweaknessin
spellingthesebasicwords.Forinstance,moststudentshadproblemswith common
homophones,(e~gthere/they’re/their,who’s/whose);commonlyconfusedwords(e.g
affect/effect,practice/practise),simplecontractions(hav’nt for haven’t),Australian/American
alternatives(e.g.color/colour),simpleeverydaywords(e.g. fourty for forty, Feburaryfor
February),plurals(e.g. two ladys)andverbtense(e.g.bleadfor bled).A tableofword
approximationsandfrequencyof errorsforthiscorelist wasdrawnup (seeAppendix 1).

• Identify and record asetofmiscellaneouswords misspelt in their written activities

Wordswerecollectedon amiscellaneouslist in their spellingjournalsfrom all workshop
activitiesincludingdictationsandtests.Studentsoftenmismarkedtheirownwork andI
regularlytookup theirspellingbooksto checktheirwork,addingmismarkedwordsto their
personallist. In general,studentsseemedto havelesstroublemasteringthespellingof longer
andmoredifficult words(e.g.all studentscould spell‘government’and‘syllabus’ butwere
unableto thespellhigh frequencywordslike ‘neither’ or ‘ninety’ fromthecorelist).

• Exposethestudentsto someword-level languagestudiesappropriate for learning to
understand howthe English languagesystemworks for thecorrect spellingofwords
(e.g.spellingpatterns, sound-symbolrelationships, homophones,irregular verbs etc)

Most studentshadlittle orno knowledgeofbasicword-levellanguagestudieswhich they
couldapplyto theirspelling(e.g.basewords,chunking,homophones,wordfamilies, spelling
patterns,spellingrules,irregularverbs,wordderivativesetc).Therewasinsufficienttime to
coverthefull rangeoftopicswhichneededto bestudied,practisedandappliedto writing
tasks.
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• Developprocessesto analyseand learn words identified in their writing and through
spelling tests

At thebeginningoftheworkshopsessions,it appearedthatthestudentswerelimited to three
main strategiesfor spellingwords- ‘know it off-by-heart’, ‘soundingout’ and‘the computer
will do it forme’. Therearetoo manywordsthatateacher/tertiarylevelstudentis requiredto
beableto spellto learnall ofthese‘off by heart’asindividualunits. ‘Soundingout’ is apoor
strategybecauseof irregularitiesin thesound-letterrelationshipsin words(about60%
irregular).Usingcomputerspell checkwill not assista teacherworking‘ontheir feet’ in a
classroomcontextandcannotbeentirely counteduponto readwordsin context.In general,
studentsexhibitedsparseknowledgeoftherangeofstrategiesavailableto themforlearning
to spellwords (e.g.learningthespellingpatternsofgroupsofwords,usingmnemonics,word
building from knownwords,identifyingbasewords,applyingcommonspellingrules,
look/cover/write/checkstrategiesetc).

• Achieve100% proficiency in individual testsofall words identified asmisspelt in
coreand miscellaneouslists

At theendof 10 weeks,all studentshadtwo individuallists of spellingwords(coreand
miscellaneous)whichhadbeenidentifiedasincorrectspelling.Theyhadto leamthesewords
andthenmakean appointmentwith mefor a full testwith theunderstandingthat 100%
masterywasrequiredto receiveacertificateof completionfor the10 weekprogram.These
one-on-onesessionsgavemetheopportunityto provideindividualtuition on any spelling
issuethatarose.Studentshadto makefurtherappointmentsuntil full masterywasachieved.
Duringtheseinterviews,I explainedto studentsthat theprogramtheyhadundertakenwas
approximatelyathirdoftheexperiencestheywould requireto achieve‘reasonable’spelling
mastery.Mostofthestudentsexpressedadesireto continuewith ahigherlevel ofaremedial
spellingprogramin theirsecondyear.
(Pleasenote:Thewriter recognisesthat 100%masterylevelcould drop in time.Targetwordswould requireretestingat alater

dateandobservationsof applicationto contextualwriting taskswouldalsoberequiredto validatestudentmasteryto this level.)

• Cometo someunderstanding of‘best practice’ for the teachingofspelling by
modelling this in theprocessofteachingthe studentsto spell.

All studentsweregivenaspellingjournal(a favouredpracticein mostmodernclassrooms)as
abasicresourceforthis spellingprogram.Thejournalcontainedlists of corewords,
templatesfor collectingandstudyingidentifiedpersonalspellingwordsandasection
coveringinformationforword-levellanguagestudies.Mostactivitieswereconductedasthey
wouldbein aregularclassroom,with acommentaryon relevantclassroompractice.Some
studentsshoweddevelopingawarenessofclassroompracticeandbeganto becomeanalytical
abouthow effectivespellingprogramswere in theirteachingpracticeschools.

• Explore multimedia programs whichmaybe usedby individuals to work
independentlyto enhancememory retention ofidentified spellingwords and provide
interactive activities with feedbackon learning-to-spell exercises/activities.

Theprogramofinstructionfor this spellinggroupwashighly ‘teacher-centred’.Researchof
supportmaterialsrevealedanumberofsuitableweb/CD-ROMprogramswhichcouldhelp
thestudentswith independentactivities.While theseprogramsmayassistthestudentto
developarangeofskills independently,I amoftheopinionthat theywould notstandaloneas
a learningtool. Studentsneededstructure,expectation,monitoringandsupportto overcome
anembeddedandclearly learnt inability to copewith thespellingofwordsfor non-computer
generatedwriting tasks.Theuseof AUSSIESPELLFORCE(CD-ROM, interactivelearning
spellingprogram)wasbroughtto my attentionby a studentwith a longhistoryofspelling
difficulties. To my surprise,hehadonly acoupleoferrorsin his individualtest.He explained
how hehadusedtheprogramon a daily basisto practisethewordson his list. Obviously, the
useoftechnologyforrememberingactivitieshadbeenverysuccessful.
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RECOMMENDATIONS

1. All studentswho aretrainingto beteachersin schoolsshouldexhibit a baselevel of
personalspelling competenciesasmeasuredby asetoftests.Suitabletestsneedto
identified/writtento establishthis.

2. Teachingstaffin the teachingdegreecoursesshouldbealertedto theproblemofstudent
spellingdeficienciesandconsiderwaysto assiststudentsto enhancetheir spelling
abilitiesby integratingspellingactivities into theircourseworkandworkshopactivities.
Thereshouldbeanexpectationthatwrittenwork is speltcorrectlyin all teachingand
learningactivities.

3. Becausemostspellingerrorsin corewordshavebeenthoroughlylearntin anincorrect
form, it needsto berecognisedthat it will takeconsiderabletime to reteachandpractise
incorrectwordsso that theerroris eliminatedin day-to-daywriting tasks.Deficitsin
studentknowledgeofword-levelstudieswhichapplyto spellingcompetencealsotake
considerabletime to teachandpractiseto alevel ofacceptableproficiencyin writing
contexts.

4. Thereshouldbesomeclearstatementsaboutthefunctionandimportanceofspellingin
theworkofteaching.Howareteachersperceivedin thepublic arenaif theyareunableto
demonstratetheirspellingcompetenciesin theday-to-dayrunningofclassroomsandin
theirinteractionswith theirclientcommunities?Do thecommunitiesservedbyteachers
havehigh expectationsofthespelling abilitiesoftheteachersoftheirchildren?

5. Studentsshouldhave‘reasonable’levelofpersonalliteracycompetenciesin thoseareasof
thestatesyllabusin whichtheyareto beteachers.

‘—I
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DATA Core spelling list yrs 3-7: Error analysis of 25 students

Word (402) Error analysis I frequency No.
across accross xxxxx 5
against adgainst x agenst x 2
allow alow xx 2
already allreadyx 1
always aiway x allways xx 3
animal anamial x 1
another anther xxx 3
appear
arrive

apearxxxx 4
arive xxxxx x 6

my aunt aurnt xx aint x anitie x arnt x 5

began
behind

begainx 1
behindex

being beenx
believe beleive x belive xx 3
board the boat bord xxxx bored xxx 7
bou ht bu brought xx baught x 3
bread beardx -i
break an egg brake xxx 3
breakfast braekfastx break fast x 2
broom brum x broun x 2
brother brothe x
burnt brunt x bunt x bernt x

decide dicide x -i
decrease decress xx 2
disappear disapear xxxxx xx dissapear x disap---x x

disaper x
10

doctor docter x
does dose xxx 3
dollar dollor x -i

can’t cant xx 2
t-~i inht a ball cought xxxx 4
centimetre cenermetre xx centemeter xx centimeter xxx

centemeter x centermeter x centermetre xx
clothes cloths xxxxx closes x clouths x 7
colour colorx 1
of course ofcourse x of cource x of cause xx of corse xx 6
corner connar x courner x cornor x 3
cousin collisin x coLisine x colision xx 4
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Word 402 Error analysis I frequency No.
don’t don’t x -i
during durring xx 2

empty emty x -i

far farex
favourite favorite xxxxx favourte x flavour x favourate xxx

faviourite x faviorate x
12

a few afew x -i
finally finially xxx 3
finish finnish x -i
fire fierx -i
fi~ away
wash the floor

flow away x -i
flaw xxx 3

fly flex 1
follow flowx -i
force fourcexx forsex frocex 4
fright fight x frieght x 2
front frountx -i

interpret interrpretx interperetx interprutx intepretx
interperatex interpretex interpretx interpritexx
interpert x

10

it’s nice its x 1

germ ciurum x gherm x 2
guard gaurd xxx ciard x 4

happiness happyness x happey x hap---x x happieness x
happynes x

haven’t hav’nt x havnt x havent xx have’nt xxx havn’t x 8
health heathx
heavy heavevxx 2
he’s coming his xxxxx hes x 6
lhearvou hereyoux i
heard you herd you xxx heart you x heared you x 5
hide hindex 1
holiday holliday x -i
ride a horse hourse x -i
hospital hospitial x hospitle xx 3
hungry hucicieryx hunciaryx hungreyx 3
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kilometre kilometer xxxxx xxx kilomiter x kelometer x 10

two ladies ladvs x 1
laser lazer xxxxx x lasiar xx lasour x 9
later latterx 1
lead/led (confusion) xxxxx x leed x 7
letter leter x 1
litre liter xx letre xx leter x 5
lose / loose (confusion) xxxxx xxxxx xx los x 13

maybe mabyx -i
meant ment xxxxx xxxxx x met x 12
metre (measure) meter xxxxx xx 7
minutes minutsx -i
moment momment x 1
month mounth x -i
Ms Smith MizSmithx MisSmithx 2

nearly nealy x nearley x 2
neither niether x neather xxxx neiver x 6
noise nosie x i
nothing noucihtinci x -i

o’clock oclock x oclocc x 2
full of offx -i
often offen x -i
onto the floor ontox -i

Word 402 Error analysis I frequency No.
jail
joyful

gail x
joyfull xxx 3

walk past you passed xx 2
piece I peace (confusion) xxx peice of pie xx pice/peece sign xx 7
plane flight plain x 1
poem
pretty

pomem x -i
prety xx prity xx pritty xx 6

probably proberbly x probally x probaley x probaly x 4
quarter quater xxxxx xxxxx 10
Queensland Quensland x -i
ciulte I quiet (confusion) xxxx xxx quit nice xx 9

reach richx -i
really realyx -i
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Word 402 Error analysis I frequency No.
remember rember x remember x 2

sadness saddness xxxx 4
scared scard x -i
seen ou sceen you x 1
shoes shoaesx -i
since scince x science x 2
slowly
straight
suburb

slowley x -i
stright x -i
suberb xxxxx xx subberb x subarb x subburb x 10

sugar suggar x suger x 2

television telivision xxx televison x 4
that’s nice thats xxxxx 5
there /their I
they’re

(confusion) xxxxx xxxxx (they’re comming x) 10

those thoes x -i
even thou h thou xx thow x 3
threw I through (confusion) xxxxx x throgh x throw (threw) x 8
I’m tired triedxx tiedxx 4
tomorrow tommorrow xxxxx x 6
trouble toublex 1

you’re coming your xxxxx xxxxx xxxx 14

uncle unchel x 1
upon aponx -i
upstairs
usual

up---x x up-stairs xxx 4
ussual x usal x 2

vacation vaction x vocation x 2
video vidio xxx 3

wasn’t was’nt xx wasen’t x 3
bad weather wheather x 1
who’s I whose (confusion) xxxxx xxxxx xxx whos (comming) xx 15
one woman women xxxxx x 6

woollen wollen xxxxx xxxxx x woolen xxxxx.xx 17
won the race wonex i
wouldn’t would’nt x -i
worse worst xxxx wors x 5
written writen x
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Word 402 Error anal sis I frequency No.
Saturday Saterday x -i

January Janurary xx Januarry x Jenuary x 4
February Feburary xxxxx xxx Febuary xxxxx xxx Feburery x 17
July
Au ust

Jully x -i
Augest xx 2

September
November

Semptember x -i
Novermber xx 2

eleven evelen x eleven x 2
thirteen thurteen x thriteen x 2
fourteen forteen x
fifteen fiveteen xx fifteen x fithteen x 3
eighteen eightteen xxxx 4
nineteen ninteen xxx 3
twenty
thirty
forty
fifty

tweenty xx 2
thirdyx thertyx 2
fourty xxxxx xxxxx xxx fourthy x fortey x 15
fivthy x fifty x fithty x 3

ninety ninty xxxxx xxxx 9
ninety-six
thousand

(no hyphen) xxxxx xxxxx xxxx 14
thounsand x

third thrid xx thurd x 3
fourth forth xxxxx
fifth fivth x fith xxxx fifth x fithth x 7
sixth sith x sixths x 2
eighth eigth x eightth x 2
ninth nineth xxxxx xxxxx xxxx 14
tenth thenth x
eleventh evelenth x elleventh x 2
twelfth twelth xxxxx xxx twelvth xxxxx x tweelth x twelfh x

twefth x
17
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