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1. Introduction
One of the most significant developments in Australian senior secondaryeducation
overthelast few yearshasbeenthedramaticincreasein thenumberofstudents
involvedin VET in Schoolsprograms(NationalReportonSchoolingin Australia:
2002).In 1999,WA post-compulsorystudentsparticipatedin onemillion hoursof
VET, andin 2000, nearly1.6 million hours(CurriculumCouncil, 2001),between
1997and2002Independentschoolsexperienceda significantgrowth(211%)in the
numberofschoolsinvolvedin VET programs(NCISASubmissionin theInquiry into
VocationalEducationin Schools,2002).

Studiesundertakenby NCVER(2004)haveshownclearlinks betweenschool
vocationalprogramsand successfulschoolleaverentranceinto avarietyof industries.
In addition,VET in schoolsprogramscanbeseento assistin providingthefollowing
outcomes:

~ Youthemploymentandtrainingretention
~ Links betweenindustry-specificVET in schoolsprogramsandemployment

opportunities
~ Easierstudenttransitionsfrom schoolto employment
~ Transferablegenericskills
~ Increasedstudentconfidencein employability
~ Alternativehighereducationpathways
~ Increasedstudentpost-schoolaspirations

(Koczberskil& Taylor, 1 999:iii)

2. Structure of Submission

This submissionaddressesthepreparednessofuniversitygraduatesto meetthe
currentandfuturedemandsofteachingin Australianschools,specificallyteachingin
theareaofvocationaleducationandtraining. Partnershipsbetweenschoolsand
RegisteredTrainingOrganisationsarebriefly coveredto ensureaholistic review.
Demonstrationofachievementin this areais providedby shortexamplesof the
UniversityofNotreDameAustralia’s(UNDA) vocationaleducationprograms.

3. Background: UNDA and Vocational Education and
Training

In 2003, TheUniversityofNotreDamedevelopedthreevocationaleducation
programsasa resultof industryconsultationwhich identifiedagrowingneedfor
teachersofvocationaleducationsubjectsin boththeschoolsandhighereducation
sectors.Theseprogramsareasfollows:

~ BachelorofVocationaleducation
~ GraduateCertificatein VocationalEducation
~ GraduateDiplomain Vocationaleducation
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TheBachelorofVocationalEducationis uniquein that it allowsgraduates
employmentopportunitiesin both thesecondaryschoolsystemsandthepublic and/or
private RegisteredTrainingOrganisations(RTO).

4. Entrance Selection Criteria

It wouldappearthatmanyprofessionalsworkingwithin theVET area,eitherschool
orRTO based,haveverylimited knowledgeofthesystemtheyworkwithin. Very
fewuniversityparticipantshavedemonstratedanyrealdepthofunderstandingwithin
thesystemdespitethefact thatmosthaveworkedin aVET relateddisciplinefor
years.

It shouldbenotedthatwhilst manyhighereducationlecturers(eg.within theTAFE
environment)haveindustryqualifications,this doesnot automaticallyfacilitatethe
deliveryofinformationusingsoundpedagogicalmethods.Withoutquestion,whilst
Australiais in thegrips ofan industryskills shortage,theneedfor fully competent
trainerswho arespecialistsnotonly in theirbackgroundtradearea,but alsoin the
areaof informationdeliveryand systemregulations,is vital.

Focuson theUnitedKingdomasa comparablemodelhighlightssecondaryschools
streamliningstudentsto be eitherstraight“A-level” focusedorVET “A-level”
focused.TheEnglishsystemhasprovidedfor studentsof eithervocationalortertiary
abilities to applyforhighereducationentrance.As suchanincreasingdemandfor
qualifiedteacherswho arealsoproficient in theareaof VET is occurring.I would
arguethata similartrendis takingplacein Australia.Thecurrentlackofschool
teachersholdinganindustrybasedqualificationwho candeliverVET-in-schoolscan
only furtherexacerbatetheindustryskills shortage.

BroadindustrydemandhaspromptedtheUniversityofNotreDameto deliver
qualificationsto overcomesuchteacherskills shortage.UNDA’s Bachelorof
VocationalEducationis auniquedegreeprogramthatprovidesateaching
qualificationto peoplewhohavean accreditedtradequalificationandindustry
experience.ThedegreerecognisesboththetrainingcompletedataRegistered
TrainingOrganisationandrelatedwork experienceby providingoneyearofadvanced
standingin whatis normallyafour-yeardegree.

Studentswishingto gainentrancein to theundergraduatecourseatUNDA are
requiredto meetthefollowing criteria:

~ A tradeor industry-specificqualificationplusrecentRegisteredTraining
Organisationteachingexperience

~ A tradeor industry-specificqualificationat leastequalto aCertificateIV level
An industryspecificDiplomaor AdvancedDiploma qualification

~ A recognisedtrade/industryspecificapprenticeshipplus acertificateIV in
AssessmentandWorkplaceTraining

~ A DiplomaofTrainingandAssessment
An AdvancedDiplomain TrainingandVocationalEducation
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Studentswishing to gainentrancein to thepost-graduatecoursesarerequiredto meet
thefollowing criteria:

a three-yearundergraduatedegreecoupledwith a oneyearGraduateDiploma
in Education

a four-yearteachingdegree

TheGraduateCertificateandGraduateDiplomaprogramsenablefour-yeartrained

teachersto addto theirknowledgeandskills in theareaofvocationaleducationand
training (VET).

5. Calibre of Students Selected

Whilst theIJNDA programsarestill in theirinfancy(commencementFebruary2004)
with asmall studentcohort,it would appearthattheyareattractingdiverse
backgroundsandexperiences.As aresultoftheUniversityvaluingindustry
experience,studentsfrom “non-traditional”universityentrancebackgroundsare
applyingfor thecourses.Theundergraduateprogramcomprisesstudentswith the
following backgrounds:

• Electricianwith TAFE teachingexperience
• Florist with TAFE teachingexperience
• Childcareworkerswith TAFE teachingexperience
• MarineEngineers
• Hospitalityworkers
• Carpenters

Thesestudentscometo theUniversitywith uniquebackgroundexperiencesand
qualificationswhichwill beinvaluablewithin theschoolsystem.Schoolswill soonbe
ableto employteacherswhonot onlyhold arecognisedteachingqualificationbut
alsomeetall AustralianQuality TrainingFramework(AQTF) requirementsfor the
deliveryofVET programs.Industryskills andqualificationsthatpreviouslyhavenot
beencateredfor in schoolsdueto lackofqualifiedstaff,will beavailablewithin
schoolcurriculum.New opportunitieswill surfacefor schoolsasa directresultofthe
diversevocationalabilities ofgraduatevocationalteachers’.

Post-graduatestudentsall hold acurrentsecondaryAustralianteachingqualification.

It is interestingto notethatthegenderbalanceofstudentsenrolledin theprogramis
50%male and50 % female.

6. Attrition Rates

Provisionmustbemadewithin theGovernmentSchoolandTAFE systemto allow
teachers/lecturerstimeoff for importantprofessionaldevelopment.It would appear
thatso far thishasextendedonly to professionaldevelopmentofferedin-house.Many
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lecturersseetheneedto furtherdeveloptheirteachingabilities andreceive
recognitionfor theirefforts; it wouldbe in thebestinterestoftheGovernmentto
allow themto do so.

RecentTAFEWA developmentswith regardto theLecturersQualification
Frameworkhaveidentifiedthegrowingneedforpedagogicallysounddelivery
practices.Given thatformalqualificationswithin theTAFE systemarenow linked to
promotionalandsalaryscales,it is vital that staffaregiventheopportunityto receive
formalqualificationsatinstitutesoftheirchoice.Formalpoliciesmustbeaddressedto
ensurestaffareallocatedreasonabletime forprofessionaldevelopmentactivities.

(UNDA specificinformation)
The attrition rate for lINDA’s vocational courses has beenrelativelylow, with those
studentswho havewithdrawndoing so prior to commencementoffirst semester.
Follow-upwith thesestudentshasshownwork commitmentsto bethemain
mitigating factorfor withdrawal.Fearofnot achievingatanacceptablelevel dueto
work relatedtime restrictionshaspromptedthedecision.Ofthosestudentswho have
withdrawn,all haveexpressedadesireto re-applyat earliestconvenience.

p

7. Educational Philosophy

Students enrolled in theUNDA BachelorofVocationalEducationcompletethree
yearsofa fouryearteachingdegree.First yearis givenasadvancedstandingdueto
previousindustryqualifications. Thedegreequalifiesstudentsto teachin secondary
schoolsin Australiain theVET areaor in theTechnicalandFurtherEducation
(TAFE) sector.Studentsalsoqualify to teachup to year10 in secondaryschoolsin a
generalcurriculumareastudiedduringthe course.

Adult learningprinciplesareappliedthroughoutthevocationaleducationcurriculum.
Lecturerstakeon therole of facilitatorandmanagerof studentlearning,asopposedto
the ‘traditional’ lecturingrole. Classesaresetup in suchawaythatstudentsapplythe
learningto theirown situation.Manystudentsarecurrentlyworkingwithin the TAFE
orschoolssectorsandusetheclassesasanopportunityto applytheirnewly acquired
knowledgeto theirindustryspecificTrainingPackages.

Theundergraduateprogramprovidesfor amix of teachingpedagogy,VET specific
units, teachingexperienceand educationtheory.Return-to-industry,schoolandRTO
placementsarealsoarequirementofthecourse.Thecombinationofprofessional
educationstudiesandteachingexperience,coupledwith currentindustrypractice,
providesthebasisfor competentandconfidentpracticein theVET area.

Assessmentandevaluationoccursasa combinationofformalassignmentsandexams,
aswell asinformal in-classactivities.Studentsareexpectedto activelyparticipatein
researchwithin theirparticulararea,with assessmentsbeingheavilybasedon
researchedinformation.Within the areaofvocationaleducation,overthethreeyear
course,studentsareexpectedto researchand completeareviewofa currentand
innovativeVET practiceoccurringin eithera schoolor RTO.
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8. Interaction between University Faculty Disciplines

Undergraduatestudentsareexpectedto completeageneralcurriculumareaofstudy
takenfrom the eight learningareascoveredin schools.To do so,studentswill needto
studysubjectshousedwithin othercollegeswithin theUniversity.As suchlearners
areexposedto avariety ofteachingmethods,faculty staff, fellow students,global
issuesandlearningtheories.

9. Graduand Preparation

Literacy and Numeracy
More needsto bedoneby schoolsandtheTAFE sectorto promotethedeliveryof
literacyandnumeracyskills within everyclass,asopposedto subjectspecificclasses.
Thismaybeofparticularconcernwithin theVET environments,wheremanytrades-
basedRTO lecturershavenot completedhighereducationqualificationsandcould
possiblypresentwith theirown literacy/numeracyproblems.Standardsneedto be
implementedto ensurethatall lecturers,eitherschoolorRTO based,havetheability
to provideliteracyandnumeracystudentsupport,regardlessoftheirdeliveryarea.
Formalresearchcarriedout in thisareawould helpaddressthis issue.

(UNDA specificinformation)
All studentsuponentryto thedegreeprogramarerequiredto sit a literacyand
numeracytest.Failureto achievea70%passoraboveresultsin theenrolmentof
additionalclasseswithin theseareas.VocationalEducationstudentsareassessednot
only on theircoursecontentworkbut alsotheirliteracyandnumeracyabilities
throughoutthedurationofthecourse.Studentsareexpectedto demonstrateahigh
levelof ability in this area.Thoseexperiencingdifficulty will berequiredto
participatein classesspecificallygearedtowardstudentsneedingextrasupport.All
classesare assessable,with participantsunableto furtherprogresswithin theirchosen
degreeuntil demonstrationofstipulatedoutcomes.

Theteachingofliteracyandnumeracyis alsocoveredwithin thecontextofthe
vocationaleducationarenavia therequirementsof TrainingPackages.Studentsare
madefully awareoftheirobligationsto ensurethatlearnersareprovidedwith support
in this area.

Studentsqualifying assecondaryteacherswho do notundertakeEnglishor
Mathematicsasaminor,will understandtheimportanceofprovidingadequate
supportin literacy/numeracyasa cross-curricularlink. Studentsbecomevery
proficient in theirability to integrateliteracyandnumeracywithin all schooldelivery
areas.
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Vocational Education Courses

As VET programshavebeenincreasinglyintroducedinto theschoolcurriculum,the
demandfor experiencedteachersto undertakefurtherstudieswithin theVET arena
hasbeenhighlighted.Releasetimeprovidedby schoolsfor suchprofessional
developmentneedsto be furtherexploredto ensurethatanequitablearrangementis
madeto encouragesuchdevelopment.

Currently,schoolsability to deliverprogramsin newandemergingindustriesis
limited by availabilityofqualifiedstaff(andresources).Stronglinks betweenschools
andRTO’sneedto beencouragedto ensurethatschoolstudentsareexposedto
emergingindustrytrends.Suchpartnershipsfurtherhighlight theneedfor availability
ofprogramsthatallow for experiencedindustry-qualifiedpeopleto trainasteachers.
VET practitionersshouldbemadecapableofmovingbetweenschoolsandRTO’s
with afull understandingofboth.

(UNDA specificinformation)
Thecoursesasstatedin thispaperarefocusedon thevocationaleducationarenawith
studentsbecomingproficientin all AQTF andindustryrequirements.Graduandswill
leavetheUniversitywith asoundunderstandingofhow to embedVET into general
curriculumcoursesofstudyordeliverasstandalonesubjects.In addition,students
will havecurrentindustryexperienceandhold aCertificateIV in Assessmentand
WorkplaceTrainingandasecondaryteachingqualification.Studentswill bewell
placedto movebetweenschoolsandRTO’swith confidence.

Classroom Management! Special Needs

During the course UNDA studentsareprovidedwith units specificallytargetedat
classroommanagement.An expectedpracticumoutcomeis thesuccessful
managementofstudentsin class.In addition,successfulcompletionofsubjects
targetedat cateringfor differencesandthepsychologyofeducationarean enrolment
requirement.

Themodelofaseamlesstransitionfor teachersbetweentheTAFE andschool
environmentsgivesrise to thebeliefthat all teachers/lecturersneedto bewell skilled
in theareaofeffectiveclassroommanagement.

Information Technology

Governmentsand educationsystemsaroundtheworldrecognisetheneedfor students
to be skilled, creativeandconfidentusersofawiderangeofinformationand
communicationtechnologies(Brush etal, 2001;Charalambus& Karagiorgi,2002).

Eventhoughawide cross-sectionofsocietytodayhasacceptedInformationand
CommunicationsTechnology(ICT) asanentrenchedcharacteristicofits culture,
educationhasbeenslow to adoptit asan integraltool within theclassroom(Cuban,
2001;Elliott, 2004).
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Thecurrentapproachadoptedby theCollegeof EducationatIJNDA... is that
studentsarerequiredto completetwo compulsoryICT unitswithin theirfirst two
years;oneskill-related,theotheremphasisingtheintegrationofICT in the
curriculum.This approachis usefulto theextentthatthe skills unit enhancesICT
literacyskills andthepedagogyunits allows studentsto furtherdevelopandmaintain
theseskills in thecontextof designingclassroombasedresources(Steketee,2005).

Steketee,in a studyofintegratingICT asateachingandlearningtool, goeson to
arguethatby modellingeffectiveimplementationskills in the contextofgenuine
subjectareasat university, lecturersarenot only exposingstudentsto newand
innovativewaysoflearning,but areprovidingthemwith apracticalunderstandingof
what learningandteachingwith ICT looks andfeelslike. In thisway, ICT is not an
‘add—on’ but an integraltool that is accessedby teachersandstudentsacrossawide
rangeofcurricula(2005:4).

lINDA vocationaleducationstudentsareprovidedwith aplethoraofopportunitiesto
familiarisethemselveswith informationtechnology.Not only arestudentsrequiredto
completetwo compulsoryICT units, theyarefrequentlyexposedto E-learningVET
specifictoolboxeswith theexpectationofclassroomimplementationwhere
practicable.ResourceGeneratorsarealsodemonstratedwith apracticalclassroom
application.

Achieve Accreditation

All vocationalprogramsarerecognisedby theDepartmentofEducationandTraining
andarethereforeeligible for registrationto theWesternAustralianCollegeof
Teaching.Studentsarealso giventheopportunityto complete“Accreditationto
Teachin CatholicSchools”,therebyfurtherbroadeningtheiremploymentprospects.

10. Ongoing professional learning for teachers already in
the workforce

With theGovernment’spolicy objectivesofincreasingretentionratesto year12,
VET—in-schoolsprogramsarebecomingamajortool in theachievementofthis
outcome;assuchan increasingnumberofteachersarebecomingawareofthe
importanceofVET. Moreschoolsupportneedsto beprovidedto thoseteachers
seekingan understandingofVET deliveryrequirements.Ofevengreaterimportance
is theneedfor schoolsto recognisetheaddedtimeburdenfor thoseteachers
deliveringVET-in-schools,andensurethat equitabletime allocationis givenfor such
involvement.

Giventherequirementfor on-sitevisitationofstudents,organisationofwork
placements,additionalcontentdeliveryto ensurecoverageofVET outcomesand
AQTF paperworkrequirements,teachersof VET areincreasinglybecomedisinclined
to participatein thesystem.It would appearthat little, if any,additionaltime
allocationis providedto teachersto enablethemto carryout theirVET relatedduties.
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Out-of-hoursworkloadsarebecomingthenorm for theseteachers.It is evidentthatan
excessivelycomplicatedbureaucraticprocessis in placefor boththedelivery and
auditingofVET-in-Schools.This is arguablyseenasadisincentivefor thoseteachers
eitherconsideringmovinginto or stayingin, theVET system.Teacherswouldbe far
moregainfully employedby eithertheremovalofsomeoftheexistingconstraintsor
allocationoftime andresourcesto enablesuccessfulcompletionofduties.

Unlikegeneralcurriculum,theVET systemwith its constantreviewofTraining
Packagesrequirescontinualprofessionaldevelopmentby its practitionersto ensurean
awarenessofemergingtrends.Suchon-goingreviewsaddyet anotherpressureto
thoseteachersdeliveringVET. Again, equitabletime allocationneedsto beprovided
to ensuresuchcontinualprofessionaldevelopmentcantakeplace.

(UNDA specificinformation)
ThelINDA GraduateCertificateandGraduateDiploma in VocationalEducation
programsspecificallyallow for teacherscurrentlyworkingwithin theschoolsettingto
expandtheircareeropportunitiesin to theVET environment.

A numberofstudentscurrentlyenrolledin thevocationalcourseshaveexpressed
concernthatthemoreeducatedtheybecomein theVET area,thegreaterthe
expectationtheiremployer(usuallyschools)placeson themwith regardto theirVET
workload.All studentshavestatedthatno additionalhoursorresourcesareallocated
for completionofaddeddutiesandseethis expectationasa careerburdenratherthan
progression.

11. Conclusion

GiventheAustralianGovernmentspushfor skilling Australiaby implementingnew
directionsfor vocationaleducationandtraining,wemustensureaviabletraining
systemthatcanfurtherthe country’seconomicgrowth. Ifweareto forgeaheadwith
suchpolicy direction,adequatenumbersofqualifiedteacherscapableofdeliveryof
suchanoutcomemustbe available.It is pointlessto addresstheneedanddevelopa
vision if weareincapableasanationofprovidingthestaffanddelivery.
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12. Recommendations

FurtherHECsplacesneedto bemadeavailablein undergraduatevocational
degreeprogramsaroundAustralia.

~ DESTpoliciesneedto beconsideredin orderto promotetheup-skilling of
currentschoolteachersto ensurethelong-termviability ofVET-in-Schools.

~ Additional fundingmadeavailableto ensurethetrainingofadequatenumbers
ofteachersto meettheVET-in-Schoolsdemand.

~ Additional fundingandtime allocationmadeavailableto assistwith the
professionaldevelopmentandworkloadofcurrentVET teachers.

~ Fundingmadeavailableto trainteachersandRTO staffto ensurevocational
practitionerscanmakeaseamlesstransitionbetweenthetwo sectors.

~ Standardsimplementedto ensurethat all vocationaltrainers(schools-basedor
RTO) havethe ability to supportthe literacyandnumeracydevelopmentof
theirstudents.
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