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The Secretary

Parliament Foreign Affairs Committee
Parliament of Australia

Parliament House

Canberra, ACT. 2600

Re: Inquiry into Australia’s Relations with Indonesia

Dear Secretary,

I write regarding the Joint Standing Committee’s Inquiry into Australia’s
relationship with Indonesia. My comments relate to the educational, social
and cultural aspects of important people-to-people relationships that have
been forged in Australia’'s educational arena in the past 30 years.

My own personal narrative tells of the valuable intercultural experiences
possible when educational opportunities are offered fo young Australians and
Indonesians. With Indonesian language programs offered in secondary
schools in New South Wales from the early seventies, and a pathway open to
major in Indonesian studies at university level into the eighties, my options
to deepen my understandings of another worldview enriched my personal and
professional growth and development.

Long-standing friendships with Indonesians from Java, Sumatra and Bali
particularly have engulfed my family's life. A particular cross-cultural
understanding emerges from being able to share in the key events of the



lives of friends from other cultures. My family has come to understand that
the needs and visions of ordinary Indonesians and Australians are the same.
Language boundaries are easily overcome with the study of each other’s

language. My family truly feels it is constantly moving between two cultures.

My involvement with Indonesia has included liaising with Indonesian
educationists, artists, writers and poets in my role as Editor of Pelang/
magazine, a bilingual publication from the University of Southern Queensland
in the (1986 to 1999), teaching primary and secondary school Indonesian in
three states, training of Indonesian language teachers at universities and
working with student teacher exchange programs. It is at the heart of those
activities where a difference can be made to young Australians’ impressions
and knowledge of the riches of Indonesia. Indonesia variously touches the
heart of those who learn about her, and comments received from Indonesian
counterparts suggest that Indonesians are touched by Australia.

Mine is not an unusual story: many of my friends and colleagues have been
involved personally and professionally with an intimate relationship with
Indonesian friends and colleagues.

Much of the literature on doing business with Indonesia and indeed Asia
heralds the fact that value must be placed and time must be spent building
interpersonal relationships first. Once mutual understandings are
established, people can then become more involved through the task at hand.

In the past five years I have undertaken some small-scale research which
inherently explores the Australia-Indonesia relationship. I attach two
recent articles I have written for publication.

T commend the Committee on its call for the Inquiry, and strongly support
cultural and educational activities which provide opportunities to strengthen
the relationship between the peoples of Australia and Indonesia.

T would be pleased to contribute further and can be contacted at the
address above.

Sincerely,

Dr Lesley A. Harbon
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*Drs. Atmazaki is a lecturer and Head of the Indonesian Language Department at Universitas Negeri Padang,
West Sumatra,

and in 1999, Dr Harbon was a lecturer in the Faculty of Education at the University of Tasmania.
Introduction

Sitting together in a restaurant exactly one year after having participated in a five-week Indonesian
in-country school experience program, two young Tasmanian men described the experience most
etched on their memories from having participated in the program for pre-service teachers. One told
of the time he ate a little green chilli without knowing its strength and the other told of the antics of
local monkeys on the roadside on the outskirts of the city of Padang in West Sumatra. The other ten
Tasmanian students sitting beside them, who were also ‘catching up’ at the one-year reunion of the
program, laughed as their memories were rekindled. One by one they emphasised their perceptions
that in-country experiences highlighted cultural differences and that stories of in-country
experiences can enrich the classroom delivery of a languages program. The stories swapped were
positive and proved to be fond recounts of the happy experiences shared twelve months ago.

Memories of negative incidents of culture shock that we know did occur, did not surface at all.

As the two lecturers involved most directly with the management and outcomes of the Australia
Indonesia Rural Areas Education Scheme (AIRAES) program, we were committed firstly to the
teaching and learning outcomes of the program and secondly to enhancing pre-service languages

teacher education practice. We were also aware that we could track the development and location of

! “Languages teaching’ is the increasingly common term used to address nationally different preferences for the term
LOTE (Languages other than English). Languages teaching is intended, in most cases, to encompass the idea of

teaching and learning (McKay, 1998, p. 25).



these pre-service teachers’ beliefs about the value of, and issues inherent in, undertaking such in-

country experiences.

Below we describe how a group of Tasmanian pre-service teachers dealt with cultural differences
during the school experience and rural homestay in Indonesia; and secondly we explore various
views on the value of in-country experiences. In particular there is it is an explanation of how these
pre-service teachers dealt with instances of what may be referred to as ‘cultural mismatch’ (Pine,
1998), how they used their language strategies to attempt to turn this mismatch around, and where

they locate their values and beliefs about in-country experiences.

During the implementation and evaluation periods of the in-country program, it became clear that
there was value in analysing the theoretical aspects of the exchange and being able to develop a
conceptual framework for viewing cultural mismatches and pre-service teachers’ coping strategies
when confronted with ‘difference’. We describe below our application of Pine’s model (adapted
from Berthoff-Peirce, cited in Pine, 1998), used to analyse the cultural mismatches occurring as our
students entered, and functioned within, the other culture. Also described are our interpretations of
the origins of these cultural rules as well as the strategies used by our students to ‘cope’,
immediately and for the long term. Suggested are ways future groups of teachers can learn to ‘cope’
when encountering cultural mismatch by developing resources and strategies to employ their
linguistic competencies/proficiencies to the full in order to reduce the confusion which accompanies

cultural mismatch: the location of these values and beliefs are integral to the experience.

Background

The Australia-Indonesia Rural Areas Education Scheme (AIRAES) program was a two-phase
program funded by the Australia-Indonesia Institute in Canberra in 1998, which enabled two groups
of pre-service teachers from both Indonesia and Australia to travel to each other’s country,
experience the language and culture, and undertake a rural school experience for five weeks, The
AIRAES program succeeded the AIREP program which had been designed to promote greater
mutual understanding between teacher education students in Indonesia and Australia in rural
communities (Hill & Thomas, 1997, p.1), and was one of a number of other programs in existence

for pre-service teacher education in-country (Ferry & Konza, 1999; Hill, Thomas and Cote, 1997).

Phase 1 of the exchange, which saw eleven Indonesian pre-service teachers of English visit

Australia, took place during February and March 1998. Phase 2 of the exchange, which saw eleven



Australian pre-service teachers of Indonesian visit Indonesia, took place during November and
December 1998. The focus of the remainder of the description below centres on the Australians in
Indonesia, seven women and four men between the ages of twenty and thirty-seven, enrolled in pre-
service languages teacher education units in their education degrees, all of whom had a proficiency

in Indonesian language.

Cultural differences and cultural mismatch

‘Stumbling’ on unfamiliar situations when crossing cultural boundaries, pre-service languages
teachers undertaking in-country school experience programs may experience feelings of
awkwardness or confusion, termed cultural mismatch (Pine, 1999), because of unfamiliarity when
confronting a cultural isomorph? (Begley, 2000). With cultural mismatch, upon entering the other
culture and suspecting something is different, we suspect something is different, but have no idea
how to come to grips with the ‘disequilibrium’ (Pine, 1997, p. 1). Reactions to cultural mismatch
can be defensiveness or withdrawal: indicators may be varied and include such behaviours as
confusion, silence, unusual or awkward body language/facial expressions, verbal reactions,
hilarious laughter, loss of eye contact or termination of the current action. MacNeal points to this
mismatch occurring because of °...the cultural gulf... that allows the two cultures to say and do the
same thing, but mean different things, and to say and do different things, but mean more or less the

same thing...” (MacNeal, 1995).

Cultural mismatch is actually different to culture shock, which arises from 'shock’ felt when we are
confronted with different concrete events in the ‘other’ culture where differences are strikingly
great. Physiological reactions to culture shock as compared to cultural mismatch can be seen as
more extreme: non-eating, crying, hysterical adverse reactions. Cultural mismatch appears in our
feelings and our mixed emotions and arises from confronting an isomorph, or something which

ostensibly looks ‘normal’ or 'familiar' on the surface.

We utilised Pine’s analytical model, adapted from the Berthoff-Peirce model (Pine, 1992, p. 665), a
model for describing and analysing puzzling, naturally occurring events for our analysis of cross-

cultural events. This model was not originally cross-cultural in orientation, but adapted by Pine to

? Begley (2000) explained cultural isomorph to be a social condition, a value or a posture which on the surface appears
to be similar across cultures, is exactly corresponding in form and relations, but is actually different. He illustrated this
with an example, 'democracy', which has a different reality in the Australian context than it does in other countries.




suit cross-cultural analysis. It was based on semiotics, that is, the understanding that ... all
consciousness is sign-consciousness’ (Houser and Kloesel, 1992, p xxxvi). At the basis of this
theoretical model is that to make meaning, we must have a sign, an ‘object’ and an ‘interpretant’: as
Pine's model states, an event ( a representation or a sign), a cultural rule (the meaning of the sign or
object), and an interpretation (an interpretant - thing or person through which the meaning of the
sign is interpreted) (Pine & Yafei, 1997b, p. 4). The relationship between the event and cultural rule
does not function without interpretation (Pine, 1992, p. 666). Pine continues to state that '...personal
interpretation is central to ultimate meaning-making' (1992, p. 667), and can provide useful
frameworks to understand events through such a framework. Teachers can be encouraged to value
their own perceptions of events. 'Furthermore,' says Pine, '...describing and valuing these personal
landscapes within a community context can evoke a dialogue in which multiple realities begin to
rub against each other and illuminate individual perspectives' (1992, p. 667). Pine’s analytical

model, allowing pre-service languages teachers to value experience and illuminate perspectives, is

seen in Figure 1 below.

INTERPRETATION

EVENT / FORM CULTURAL RULE
from Pierce's SIGN from Pierce's OBJECT

Figure 1: Pine’s analytical framework for interpretation of cultural mismatch (1993, p. 665; 1997, p. 4)

‘the sign, or meaning-making’

Pine’s was a two-stage analysis process: firstly, there is the recognition of an awkward, confusing
g ysis p y

or uncomfortable event plus the identification of where the 'strangeness' lies. Secondly, there is the

employment of the Peirce model to analyse the cultural mismatch as regards the event/form, the

interpretation and (analysing from both cultures), the cultural rule.

For pre-service languages teachers who have invested their time and energies to immersing
themselves in a cross-cultural, in-country school experience, the chances of experiencing cultural
mismatch are high: to encounter ‘difference’ is, after all, one of the prime aims of such programs
and we would encourage our trainee teachers to seek such in-country experiences for just this type

of experiential learning.



However, for these pre-service languages teachers to have strategies to overcome problems
associated with experiencing this feeling of awkwardness or uncomfortability, the events and
cultural rules are best analysed in order to shed further light on these situations and be better
prepared for the future. What follows are descriptions of various events which occurred in the
experiences of our pre-service teachers during Phase 2 of the AIRAES program. We believe the
recognition of these events can help teachers critically reflect through their recounting of events in
story form. Indeed it is not the events themselves with which we are most concerned (we refer to
them thematically for convenience sake). Rather our concern is the analysis of such events show us
what the pre-service languages teachers do with their own language abilities in this time of
optimum learning, where contextual communication is at it’s peak. What we were particularly
interested in was whether and how the pre-service languages teachers used their language abilities
to turn the ‘awkwardness’ of cultural mismatch around and whether it is possible to isolate
strategies or resources for application in such situations in future. How these teachers make
meaning and how and in what form they reflect on these events for future unpacking with their own

classes is also of interest here.

Cultural mismatch: eight events

The pre-service languages teachers taking part in the school experience program noted the
following ‘awkward’ and ‘uncomfortable’ situations in their new situation. The first three
observations, thematically grouped as ‘mealtime mismatches’ were recounted by pre-service

teachers reflecting on meal times and eating customs.

Event 1. Although in a house bustling with other university students, this pre-service teacher often
found herself eating alone at the evening meal table. Not even the host mother would join her to eat.
This pre-service teacher felt awkward and uncomfortable eating alone and secretly questioned

whether she was so different that she should be singled out.

Event 2. After having been invited to share an evening meal in a local restaurant the pre-service
languages teacher was settling down to enjoying a coffee and the possibility of singing karaoke,
only to be disappointed by the fact that the hosts finished the meal and left the restaurant

immediately, leaving him uncomfortably confused about whether to remain behind to finish his

coffee and sing, or leave with the guests.



Event 3. This pre-service languages teacher felt confused about the fact that the family disappeared
after dinner to leave her alone, with no explanation as to why their attentions to her ceased

immediately after the evening meal.

Further ‘cultural mismatch’ occurred for two other pre-service languages teachers, causing feelings
somewhat stronger than awkwardness, perhaps almost a feeling of anger. For the purposes of this

study we have termed these ‘personal possessions/personal space mismatches’.

Event 4: One of the pre-service teachers asked a colleague in her staff room to process a film. The
next morning she was horrified to find the staff members looking through her processed photos,

having spread them from one side of the staffroom to the other, without her permission.

Event 5: A pre-service teacher returned home one day only to find that her cupboard, which she had
inadvertently left unlocked, had been opened. She found evidence of someone rummaging through
her private papers and belongings. Although no items had been stolen, she knew everything had

been touched and felt violated and confused as to what to do.

The third set of observations occurred for our pre-service languages teachers around the theme of

personal friendship relationships, and we have termed these ‘relationship mismatches’.

Event 6: For many weeks this pre-service teacher had observed the custom of males holding hands
or hugging shoulders to outwardly express their close (heterosexual) friendship, but was taken
aback and embarrassed when the offer was made to hold his hand and hug shoulders with his new

Indonesian friends.

Event 7: As this pre-service teacher became acquainted with the family routines, she felt
comfortable sitting down after school with the children and servant (female) and mother to watch
television. She was taken aback when the close proximity of sitting positions soon became

‘touching, stroking of hands and knees’.

Event 8: After sitting down with her host family for the first time, the pre-service teacher directed a
question to the elder daughter regarding existence of a boyfriend. This was greeted by hilarious
laughter from the parents and especially from the daughter herself. The pre-service teacher felt

severely embarrassed by this reaction to a seemingly innocent question.



The meaning of events

The Pine framework discussed earlier proves useful for interpreting how cultural mismatch,
occurring when individuals meet cultural isomorphs, can provide a framework for the ‘whole’
situation. The interlocking parts of the whole situation: the events, the cultural rules and the

interpretations are interpreted differently across two cultures.

The pre-service teachers in events 1, 2 and 3 were all expecting that the meal would be a time for
family sharing/togetherness/camaraderie as it is in their own Australian culture. All the indicators
were present in the environment to lead them to believe it would be so: that is, fine food served,
plenty of people nearby, feelings of relaxation towards the end of the day. However, after telling the
story and analysing the two cultures’ interpretations of these events, the program participants
realised that the Australian cultural rule is that we seek company at mealtimes, but the Indonesian

culture seeks personal space and time alone to focus solely on the task of eating without disruption.

The pre-service teacher in event no. 4 had simply intended to have a friend process her film. She
was angered when the next morning the staff were looking at her photos, as she felt this was a clear
violation of her rights to remain in charge of who has access to her property. In event no. 5, the
angered pre-service teacher had also had her property accessed without her permission. In Australia
the custom is never to open/access the property of another person without permission. The
Indonesian cultural rule is that it is allowable to access another person’s property if it is not locked

away.

In events nos. 6, 7 and 8, the pre-service teachers presumed that the ‘getting to know you’ context
when first meeting friends and family members would necessitate the same behaviours regarding
significant people, friends and family as it would in the Australian context. This, however, was not
the case as in Indonesia: after finally sharing their stories with staff, the program participants found

that feelings of friendship and closeness to guests can be overtly shown by touching.
Language to ‘cope’
The pre-service languages teachers who had reported experiencing cultural mismatch during or

surrounding meal times reported that the strategies they used to ‘cope’ with their confused feelings

were firstly to remain very quiet and seek out any visible indicators as to what should be their next











































































