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the developmentandmaintenanceof a VocationalEducationand Training (VET) in
Schoolsapproachrecognisedfor its quality and wide support. It is to be hopedthat
this current inquiry will reflect the CommonwealthGovernment advocacy of
vocationaleducationreformin schoolsby supportingtheneedfor financialresources
necessaryto spreadthe gains madeunderVET in Schoolsto the broaderarenaof
vocationaleducationandlearningin schools.
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Introduction

The Governmentwelcomesthe opportunityto respondto thereportof the Houseof
RepresentativesInquiry intoVocationalEducationin Schools.

•VocationalEducationandTraining in Schools(V1S) commencedin Tasmaniain 1992
with the formationoffourpilot programsaspartof a seriesof responsesto theFinn,
Mayer and CarmichaelReports.The pilots launchedin 1993 included a student
traineeshipin processengineeringand threeothers following the principles of the
Training in Retail and Commerce(TRaC) programdevelopedby the Dusseldorp
Skills Forum. Thesepilots in retail, office administrationand metals introduceda
number of elementswhich have remainedas core principles for the Tasmanian
programsincluding:

• substantialamountsoftrainingin theworkplace,240hourswhereverpossible;

• direct industryinvolvementin thedevelopmentandmanagementofprograms;
and

• an educationalmodelwhich definedtheworkplaceaspartof the schoolwith
curriculum,assessmentandteachermanagementofprogramsandlearning.

Section One: The Range,Structure, Resourcingand Delivery of Vocational
Education ProgramsIn Schools

1. Background

To supportthe expandingrangeofprogramsand studentenrolmentsacrosstheState,
the Governmentand non-Governmentschools sectors formed a cooperativeand
unifiedapproachto theprinciplesandoperationofVIS. TheDepartmentofEducation
(DoE) actedin 1995 to createandresourcea teamof VIS DevelopmentOfficers to
ensurethe consistentandinnovativeimplementationof VIS, particularlythefostering
and expressionof quality principles and the active engagementand support of
industryand othernon schoolstakeholders.Following demandfor VIS programsin
areasnot servicedby theState’sSeniorSecondaryColleges,in 1997 theDevelopment
Officer team was expandedto include the Rural RetentionDevelopmentOfficers.
This allowed the extensionof VIS to rural and district high schools which were
previouslyunableto operateprogramsfor Year 11 and12 students.

By 1997 the VIS programhad significantly changedcommunityperceptionsabout
vocational education and training by demonstratingthat secondarycolleges and
schoolscan:

• preparestudentsfor workinglife;

• provideopportunitiesfor studentsnot intendingto proceeddirectlyto tertiary
education;
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• equipstudentswith marketableentry levelsskills for specificindustries;

• broadenstudents’ understandingof the career and training pathways and
opportunitiesthatexistin industry;and

• initiate and coordinatepartnershipsand programswith organisationsoutside
theschooleducationsystem.

Since then, the school sectors (Government,Catholic and Independent)have
undertaken a range of initiatives to develop community understandingof the
importanceof Vocational Education and Training (VET) in schools and the
availability of programsfor seniorsecondarystudents.The TasmanianGovernment
hastakenthe view that it is the collaborationand partnershipsbetweenthe school,
otherVET providers,students,parentsand employersin the local communitywhich
form the basis of successof these innovative programs and the key to their
sustainability.

Most recentlythe Departmentof Educationhassought to reintroduceand develop
vocational educationin line with the MCEETYA implementationof the national
Framework for Vocational Education in Schools (FVES). In October 2002 the
Frameworkwas launchedasthe commonlyagreedframeworkbetweenthe schools
sectorsin Tasmania.In this Stateit is to be knownasthe Vocational Educationand
Learning(VEL) Frameworkandcoverstudentsin Years7-12.

2. ExpansionofVET in Schools

ExpansionofVET in Schoolshasbeenrapid in Tasmaniaasthe following indicators
attest.

From an initial enrolmentof 64 studentsin 1993, by April 20003251 studentswere
enrolled in VET programsin governmentschools and colleges. Since then the
increasehasslowedwith 3517 studentsenrolledin July 2002. Themajority of these
enrolmentswere for courseswhich providean AustralianQualificationsFramework
(AQF) Certificate I or II qualification for successfulcompletion. The growth in
enrolmentsin schoolsandcollegesis shownbelow in ChartI.

Currentlya rangeof 85 VET accreditedcoursescovering20 different industriesis
being offered by registeredgovernmentand non-governmentschool and college
providers.VET in schoolsprogramsfor year 11 studentsnow involve 18 rural high
schoolsanddistricthigh schools.

Since1993 severalpilot VET in schoolsbasedtraineeshipshavebeentrialled. A new
Guideto TasmanianSchoolBasedTraineeshipswasendorsedby theTasmanianState
Training Authority (TASTA) in 2001 and a number of traineeshipsare being
investigatedor developed, including a traineeship in Business. The Tasmanian
Governmenthasadoptednewmeasuresto encouragetheavailabilityof SchoolBased
Traineeships.However,for a varietyof reasonsto do with thenatureof employment
in this Stateandthe stronguptakeof VIS programsbasedupon industry need,it is
anticipatedthatNew Apprenticenumberswill increaseonly slowly in Tasmania.



Chart 1 Accredited VET Enrohnents by Sector: (Government, Catholic
Education Office [CEOJ, Association of Independent Schools of
Tasmania[AIST])

—4—Year 1992 1993 1994 1995 1996 1997 1996 1999 2000 2001 2002

——-Govt 0 64 100 200 850 1496 1969 2378 2932 2932 3185

——-CEO 0 25 50 97 139 189 239 239 225

—~—-AlST 0 37 80 80 107

Combined 64 100 225 900 1593 2108 2604 3251 3251 3517

Notes: DoE schoolsand collegesdatafor 2001 were under reported (and appearas an
apparentdeclinefrom 2000) as statisticalcollection proceduresand reporting are
beingredevelopedto meetMCEETYA AVETMISS compliant reporting requirements
for 2003. Difficultiesfor 2001 datainclude, signjficantly:

• incompletecollection ofdata; and
• enrolmentdatabeingcollected6 monthslaterin thecalendaryear.

Data being compiledfor 2002 enrolments show continuing growth despitea more
conservativegrowthregime.
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3. Framework for the developmentofVET in Schools

Futurebenchmarkingto progressexpansionof VET in Schoolsin Tasmaniawill be
againstthesix principlesoutlinedto thePrincz:plesand Guidelinesfor Improvingthe
Outcomesfor VocationalEducationand Training in Schools(DEETYA, December
1996) and informedby Principles and Frameworkfor the consistentapplication of
theNational TrainingFrameworkwithin SecondaiySchools(1998).

3.1 Principle I - Programs wifi be based on national industry
skills/competencystandards

Vocationaleducationandtraining (VET) in Tasmanianschoolshasbeenconsistentin
adheringto the nationalsystemfor VET. This includesadoptionof policies aligned
with theAustralianQualityTrainingFrameworkasit operatesin Tasmania.

This commitmenthascontinuedand is demonstratedthroughthe useof funding to
initiate earlyconsultationwith industryandtrainingbodiesto ensurethatschoolsand
collegesarefamiliar with training packagesand adoptthemassoonastheybecome
available. Tasmaniais committed to ensuringthat the competenciescontainedin
trainingpackagesarethosethatareachievedby students.

Incorporationofextendedworkplacelearning,whererequiredby industry,will ensure
that assessmentsrecogniseworkplacecompetenceand,whereappropriate,leadto the
awardingofVET qualifications.

3.2 Principle 2 - Programs wifi relate to, or provide VET certificates within
the Australian Quality Training Framework (AQTF) and senior
secondarycertificatesendorsedby Stateand Territory Boards of Studies

The Office of Post-CompulsoryEducation and Training (OPCET), within the
Departmentof Education, and the schools sectorshave worked closely with the
TasmanianSecondaryAssessmentBoard(TASSAB) tojointly planapproachesto the
inclusionof VET achievementsas an integralpartof the recognisedassessmentson
theTasmanianCertificateofEducation(TCE).

TASSAB recognises assessmentof VET delivered by a registered training
organisationunder the AustralianRecognitionFrameworkfor inclusion in the TCE,
for studentsenrolledin schools.

TASSAB is pursuingavenuesthat seekto includeVET achievementaspartoftertiary
entrancescores,includingworkbeingundertakennationallyasa consequenceofthe
March 2000 MCEETYA agreementwhich advancedthe developmentof national
guidelinesto facilitatethiswork.

3.3 Principle 3 - Responsesto industry needs

The schoolssectorwill work closelywith its industry partnersto assessand meet

industryneedsthroughVET in Schoolsprograms.This will be addressedby:
• participationin State VET planning, developmentand work with industry

peakorganisations;

• creation and development of local and regional industry-education
managementandcoordinationstructures;and

• the provisionof extendedindustryplacementsfor studentsasanindication of
the availability and demandfor VET programsat local, regional and state
level.



3.4 Principle 4 - Articulation with traineeshipsand apprenticeships

A significantnumberof studentsundertaketraining at CertificateI level. Tasmanian
schoolsandOPCEThavebeguninvestigationofopportunitiesto exploreparticipation
in traineeshipand apprenticeshiparrangementsat Certificate levels II and III in
appropriateindustry areas. This processwill be undertakenin parallel with the
introductionoftrainingpackages.

Studentshave beeninvolved in pilot traineeshiparrangements,a consequenceof
which has been the redevelopmentof Tasmanian guidelines for operation.
Concurrentlytherehasbeendevelopmentwork undertakento enablethe creationof
arrangementsin severalindustryareas,includingBusiness.Tasmaniawill continueto
emphasisethe developmentofeffectivepathwaysfrom generaleducationto VET asa
partofpostcompulsoryschoolingaswell aspathwaysto employmentbasedVET.

3.5 Principle 5 - Registeredproviders, national recognition

All schoolsand collegesinvolved in the delivery of VET programsare registered
training providers, or are delivering training through auspicingand/or delivery
arrangementswith aregisteredtrainingprovider.

With their commitmentto the implementationof training packages,schools will
extendtheir registrationto those areasin which they have the capacityto offer
qualificationswithin thetrainingpackages.

3.6 Principle 6 - Equity target groups

Tasmaniais committedto thedevelopmentofan articulatedapproachto the delivery
of VET throughschoolbasedprogramsandtrainingpartnerships.In theperiod 1993
to 2000 the availability of Certificate of Work Educationprogramsexpandedto
increasetheprovisionofbasicskills trainingwhich greatlyassistsstudents’transition
to extendedstructuredworkplacelearning.Thewidespreaduptakeof this Certificate
led to redevelopmentduring 2000 and2001 to matchcloselythe needsofTasmanian
studentsandindustry. This newCertificateof WorkplaceSkills hasbeenaccredited
andhasbeenalignedwith appropriatetrainingpackages.A professionaldevelopment
programhasbeendeliveredacrossthethreeschoolssectorsto supportdeliveryofthe
newCertificate.

Theseprogramsarereportingsuccesswith a widerangeofthetargetequity groupsin
terms of providing transition from general educationprograms to VET. A key
indicator hasbeena strong decline in attrition from these transitionprogramsas
comparedto moregeneraleducationprograms.

4. Increasingparticipation in VET in Schools

With the major expansion of VET in Schools (VIS) concluded, and the
implementationof alternativeprogramsundertheVocationalEducationandTraining
(VEL) Frameworkin future,VIS growthis expectedto continuetaperingoff in 2003
and2004.

Followingthereleaseof theVET in SchoolsPolicy Frameworkin 2001 it is expected
that theremay be somelimited participationby Year 10 studentsthrough the new
Certificate of Workplace Skills. It is probablethat high school studentswill be
principally involved in vocational learning activity that preparesthem for VET
programsin seniorsecondaryyears.This developmentwill be in line with the State



implementationof the nationally agreedFramework for Vocational Education in
Schools. This implementationwill see the integrationof vocational educationand
learningwith thecurriculumin Years7-12andis intendedto provideoutcomesfor all
students in areas such as enterprise,vocational learning, career education and
communitybasedleaming.

4.1 ANTA funds for the expansionofVET in Schools

The ANTA Ministerial Council (MINCO) agreedin 1996 that $20 million of VET
funding would be provided to Statetraining authoritiesfor eachof the four years
1997-2000,for allocationto schoolauthorities.Fundinghascontinuedsinceandis the
principal form of direct additional fundingfor VIS programsin the State. Tasmanian
allocationsby sectorfor2001 arelisted below:

Table 1 Indicative Tasmanian allocationsby sectorfor 2002

Allocation to
Tasmania

Allocations to Sectorswithin State

Government Catholic Independent

$771,608 $590,753 $101,416 $79,438

The Office of Post-CompulsoryEducationandTraining signedfour-yearagreements
with eachof the schoolsectorauthorities(Catholic, Independentandpublic schools)
for theperiod1997-2000.Schedulesofactivities for eachyeararepreparedby each
oftheschoolsectorstogetherwith reportsonactivity for thepreviousyear.Schedules
of activity identify the proposedexpansionof VET in Schoolsfor thenew funding
year benchmarkedagainst the previous year’s activity and the Principles and
GuidelinesFor Improving OutcomesFor VocationalEducation and Training In
Schools. New agreementsare to be developedwith eachof the school sector
authoritiesfor future yearsin line with the revisedANTA funding guidelines.An
issue for considerationwithin the State is the relationshipof the cross-sectors
approachin ongoingsupportofVET in Schools,includingSchoolBasedtraineeships,
asanelementwithin the encompassingVEL Framework.

Activity reports areconfirmedby the reporting systemthrough the TASSAB data
collectionandreportingsystem.



4.2 Conditions for funding, accountabifity and required reporting
arrangements

Distribution ofspecificANTA funds for VET in schoolsto schoolssectors(Catholic,
Independentand public) occurs following endorsementby TASTA and approvalby
ANTA of a scheduleof activity for the forthcoming academicyear. This occurs
annuallyduring theperiod for which the funds areavailable.Activity that is eligible
for funding is activity which relatesto a VET outcome leading towards a New
Apprenticeshipor furthervocationaleducationandtraining.

Following endorsementby the TASTA, plannedactivity is forwardedto ANTA and
on acceptance,paymentof funds is triggered. A report is also requiredby ANTA
againstthepreviousyear’sschedule,including thenumberof certificatesissued,and
commencementsandcompletionsin respectofrecognisedVET activity.

Activity funded by ANTA VET in Schools funds is not countedin the ANTA
Agreementactivity collected from all States/Territoriesby the National Centreof
VocationalEducationResearch(NCVER) and reportedin the ANTA Annual Report
as total governmentfunded VET activity for Australia. Only that activity funded
throughtheANTA Agreementis countedin thenationalVET collectionfrom which
VET participationratesarecalculated.

SchoolsreportVET in Schoolsactivities in aparticularareaof theNational Schools
Report.Schoolshaveto “count” studentsin theirAugustcensusreturnsand for this
purposeVET studentscount in the sameway as other students.Schoolshave to
accountfor moneysreceivedspecifically for VET. Thesefundsare included in the
SchoolsEducationalResourcePackageasanitembothofincomeandexpenditure.

A cross-schoolssectorsagreementhasbeennegotiatedfor funding allocation,which
is intendedto createandreflectahigherlevel of integrationbetweenGovernmentand
non-Governmentsectors in the utilisation of this funding, including increasing
recognitionof the role of regionalpartnershipsin the developmentand delivery of
VET in Schools.

5. The Role of theOffice of Post-CompulsoryEducation and Training

The Office of Post-CompulsoryEducation and Training in the Department of
Educationhasassumedresponsibility for the developmentand implementationof
VET in Schools (VIS) and for implementationof the Vocational Educationand
LearningFramework.

TheVET in Schoolspolicy supportsthe majorpolicy commitmentsof theTasmanian
Government,particularly TasmaniaTogether and the educationpolicy Learning
Together,aswell asthe AdelaideDeclarationon National Goalsfor Schoolingand
input from stakeholders.The policy will form the basis for ongoing development
through2002 andbeyond.



VET in SchoolsActivity Tables

Table 2 — Strategiesfor Increasing Participation

National Key Result
Area

Strategy PerformanceIndicator

Expansion of VET in
Schools

~

Program for development
and implementation of
accredited courses from
TrainingPackages

Number of Training
Packagebasedcredentials
issuedby schools

Schools assisted in
registering as RTOs or
throughauspicing.

Number of schools
registering as RTOs or
throughauspicing.

Scope and mix of VET
accredited training
delivered in schools
expanded

Industrycoverageby VET
in schools measuredand
monitored

Numberof VET pathways
available in school
expanded

Number of New
Apprentices as enrolled
school students.
Numberof schoolstudents
enrolledin accreditedVET
programs.
Number of industries that
have a school based
pathwayto furtherVET.

Statusof VET increased. Increasedparticipationof
industryin vocational
learning.
Betterdefinedpathwaysin
VET pathways.
Increasedparticipationin
VET by post compulsory
educationstudents.
Increasedparticipationby
postyear 11 and12
studentscontinuingin
VET.

Equity targetgroupsneeds
addressed.

Schoolsregisterto provide
Certificate of Workplace
Skills.



6. TeacherTraining

The expansion of VIS programs has been strongly underpinnedby ongoing
professionaldevelopmentandteachertrainingprogramsto ensurethat themodelsof
provisionin Tasmaniacanbe supportedand sustained. As VIS is consideredto be
part of the generaleducationprovision of schoolsand colleges,teachershavebeen
providedwith thetrainingandprofessionaldevelopmentto enabletheirparticipation
in theVET systemandto work with studentsandworkplaceemployees,supervisors
andtrainers.

With the mainstreamprovision of VIS and the broadeningof vocationaleducation
and learningunder the VEL FrameworkacrossYears7-12 attentionto pre-service
trainingwill becomeanissuerequiringattention.

Section Two: Differences Between School-Based and Other Vocational
Education Programs and Patterns of Industry Acceptance

1. Quality ofVET in SchoolsPrograms

VET deliveredto schoolstudentsaspart oftheirgeneraleducationshouldnot differ
in quality or compliancestandardsfrom VET delivered elsewhere.Consequently
studentsattain VET qualifications which are recordedas part of their Tasmanian
CertificateofEducation(TCE). SchoolsandCollegesdeliveringnationallyaccredited
VET qualificationsin Tasmaniaarefull RegisteredTrainingOrganisations(RTOs)in
their own right. Thereare no separateregistrationarrangementsand no parallelor
hybrid infrastructurewith respectto complyingwith the AustralianQualityTraining
Framework(AQTF).

Historically, akeyreasonfor full RTO statusfor schoolswasto addressissuessuchas
mutual recognition between institutions in the State and to develop industry
confidencein the quality ofthe systemVET investedheavily in the developmentof
quality assuranceprocessesto supportcomplianceandto ensurethis quality.

While quality is difficult to measure,oneindicator is that schoolsand collegeshad
fewer observationsandnon-compliancesrecordedas comparedwith all non-school
RTOs against all Australian RecognitionFramework (ARF) standardsexcept 10
(Assessment)during theperiod 1998 to 2001. Therehavebeenrarecomplaintsabout
perceptionsof the quality of VIS programscoming from otherRTOs, which have
usuallyindicatedalackofunderstandingofthemutualrecognitionprinciples.

2. Patterns of Industry Acceptance

From the outsetTasmanianVIS waspremisedupon the needto haveindustry and
businessparticipatedirectly in the formation of curriculum and industry, aswell as
educationaloutcomes.Subsequently,Tasmanianprogramsweredevelopedfrom first
principlesreflectingtheseconcernsratherthanto adaptcurrentschoolsyllabusesasa
matterofconvenienceorsimplestudentpopularityofchoice.

Utilising a central developmentteam and the Development Officer team in
associationwith industryandtrainingsectorpartners,programswere, andcontinueto
be, developedto meet industry, schoolsand studentstrainingneedsand capabilities.
Allied with an approachwhich enablesthe use of 240 hoursof structuredwork
placementin amannerbestsuitedto theproductionprocessesandbusinessoperations
of specificindustriesandenterprises,industryacceptanceis strongasindicatedby the
numberofworkplacesutilised andthehoursofstructuredworkplacement.



Not only arethehoursof structuredwork placementperstudentin Tasmaniahigh in
comparisonto nationalaverages,programsmatchmorecloselythe industryprofile of
the State comparedwith otherStatesand Territories. Partly this is due to the early
inclusion of Vet in Schools (VIS) as part of State training plans and of (Industry
Training and Advisory Board (ITAB) researchand advice. It is also a reflectionthat
in orderto provideasubstantialelementofworkplacementfor studentsthereneedsto
beastrongcorrelationwith industrypatternsacrosstheState.

Another feature of the Tasmanianapproach has been strong and responsive
relationshipsbetweeneducationandindustryat systemslevel andin school-business
partnershipslocally and regionally. As a result major and minor expressionsof
industry concerntend to be dealt with directly and sympatheticallyand solutions
negotiatedquickly. As an example,structuredworkplacementandwork experience
arecentrallymanagedthrougha consensusprocess(the Work ExperienceAdvisory
Committee)which comprisesschoolssectors,employeeorganisationand employer
representatives.This system, developedover two decades,is a powerful aid in
maintainingindustrysupportfor flexibility in responseto the expansionandevolution
ofvocationaleducationprograms.

Themajor difficulties experiencedby industryappearto be a mismatchbetweenthe
particularforms of vocationaleducationprogramsbeingundertakenby studentsand
expectationsaboutthepreparednessandcapacityofstudentsundertakingplacements.
Among responsestrategieshas beenthe developmentof identification cards for
studentsand workplacesindicating the type of programbeing undertakenby the
studentand reasonableexpectationsof employersand supervisorsworking with
students.

A moreproblematicissuecurrentlyemergingis theperceptionof employersthat the
amountof paperworkand formal demandsimposedthrough regulatoryand quality
assuranceframeworksarebecomingtoo much. This is especiallyso as employers
view theirparticipationasacommunityserviceandaltruisticin nature.

Thethird concernis in therapid expansionof demandfor placements.To this point
thefosteringofnewemployerparticipationhaslargelykeptpacewith the increasein
demandfor structuredworkplacementexceptin a small numberofindustriessuchas
informationand communicationstechnologywheredemandfor placementsis very
difficult to meet due to the natureand sizeof the industry in the State. With the
coming implementationoftheVEL Framework,attentionis beingdrawnto the likely
further demandfor industry participationaswell asthe needto expandcommunity
capacityto providevocationalskills andenterpriseskills developmentalopportunities
for students.While theregulatory,quality assuranceandinsurancearrangementsfor
work experienceand vocationalplacementarearguablythe best in Australia, it is
anticipatedthatworkwill needto beundertakento providemoresystematiccoverage
for communitybasedlearning,enterpriseeducationandprojectbasedlearningtaking
placeoutsideschools.



SectionThree: VocationalEducation in New and Emerging Industries

Throughthefull incorporationofVIS into theVET systemwithin the State,particular
efforthasbeenmadeto ensurethatVIS programsaredevelopedacrossthebreadthof
industryoperatingin Tasmania.While VIS programofferedby schoolsand colleges
tend to cluster around those industrieswhere there is strongdemandand where
programarrangementsandresourcerequirementscanbemoreeasilyaccommodated
within school and industry organisation,the sharedresponsibility for development
acrossparticipatingschoolsand school sectorshasmeantthat most industry areas
havebeenprospectedfor possibledevelopment.

Throughtheencouragementof Statetrainingandindustrydevelopmentagenciesthere
hasbeenanemphasisuponencouragingschoolsandcollegesinto newandemerging
industry areas. This hasbeen supportedthrough a variety of arrangementsand
partnershipparticipation which enable ongoing consultationwith industry and
checkingto seeif previouslyinaccessibleareashavebecomelessso.

Dueto limitationson resources,the limited capacityfor accessto small scaleindustry
and businessesor difficulties stemming from traditional patterns of school
organisation,penetrationinto newareascanbe problematic. In a numberof cases
support of Governmentagencies, particularly the Office of Post-Compulsory
Educationand Training, hasbeenableto assist in the identification and ongoing
developmenttargetedat newandemergingindustriessuchaselectrotechnology.

Section Four: The Accessibifityand Effectivenessof Vocational Education for
IndigenousStudents

1. Background

The accessibilityand effectivenessof vocationaleducationfor indigenousstudents
hasbeenaddressedfrom a broaderframeworkof identification of the needsfrom
equity groupsspecificallyAboriginal students,girls, studentswith a disability, rural
andremoteandstudentsatrisk andNon-EnglishSpeakingBackground.Prior to, and
since, the implementationof VIS therehasbeena rangeof vocationaleducation
programssupportedby the Aboriginal communityandthe Departmentof Education
(DoE) intendedto directly assistinmeetingneedin this area.

The DoEis currentlyundertakinga VET in SchoolsEquity Project, initiated by the
DoE VET in SchoolsPolicy Committee. As part of this project DoE conducteda
forum with teachers,VIS Rural RetentionDevelopmentOfficers andthe Aboriginal
communityto identify barriersto participationin VET in schoolsfor thesestudents.
As a result of this DoE identified six main areaswhere significant barriers are
encountered:

• Access
- prerequisiteskills
- availabilityofcourse;

• Lackoflearningsupports
- flexible provision;

• Perceptionandawareness;
• Coststo familiesandindividuals ofundertakingVET programs;
• Discriminationlgenderstereotypingandworkplaceculture; and
• Lackofcoordinatedpathwayplanningandwork placeopportunities



The on-goingproject is now looking to addressthesebarriersandproposepossible
solutions.Consultationswith the Aboriginal communityhavealso beenheld during
the developmentof the State’s implementationplan for Partners in a Learning
Culture. Theseconsultationsreinforcedtheexistenceofthesesamebarriers.

2. Relationshipto ANTA Equity Blueprints:

Thereare strategiesin bothBridging Pathwaysand Partners in a Learning Culture
that addresstheissueof accessibilityofVET in Schoolsfor studentswith a disability
and Aboriginal students. Both State Plans include actions to implement these
strategies.Included in the effort here is the Destination Survey currently being
undertakento tracelongitudinally the entire2001 Year 10 cohort for thethreeyears
2002-2004.

3. Current participation status:

3.1 Data on Participation in Vocational Education Programs Incorporating
Work Placements

Themostrecentdataavailableis collectedby DoEWorkplaceLearningSupportUnit
andis includedasAppendixA to this Submission.

3.2 Aboriginal students

Current data indicate that the numberof Aboriginal studentsaccessingVET in
Schools is increasing. In 2001 therewas a 25% increasein Aboriginal students
gainingeitheraVET CertificateorStatementoverthepreviousyear. However,many
ofthesequalificationsweregainedin genericwork skills programsandthenumbers
ofstudentsin specificindustrycourseswasvery low.

Thereis currentlyno mechanismfor measuringthe effectivenessof thesecoursesin
termsofpathwaysinto theworkplaceor to further training. Thelow retentionratesof
Aboriginal studentsfrom Grade10 to 11 is an additionalfactorwhich impactson the
accessibilityofVET in Schoolprogramsfor thesestudents.

3.3 Studentswith Disabifities

It is difficult to gain accuratedata on the numbersof studentswith disabilities
participatingin VET in Schools,but it is acknowledgedthat for studentswith medium
to high level needs,accessis very difficult. It is also widely recognisedthroughout
the disability sector that participationin meaningful VET programscan, in most
cases,havean extremelypositive outcomefrom either a work relatedor personal
perspective.

TheTasmanianpolicy ofincludingstudentswith disabilitiesin mainstreamschooling
for the last eight yearsis resultingin anexpectationfrom studentsand their families
thattheywill beableto participatein vocationaleducationandtraining opportunities.
A numberof successfulpilot programs and programsassociatedwith individual
schoolsandcollegessupportshavebeendevelopedsincetheinceptionofVIS.



3.4 Future developments

For studentsfrom all equity groupsit is importantthat thereis ongoingwork in the
developmentofpartnershipsandinnovativeprogramswhich will addressthebarriers
listed above. Theseshould ultimatelyresultin increasedparticipationandoutcomes,
including greateremployability. Increasedaccessto vocationaleducationprograms
hasbeensupportedthroughwork with studentsat risk andwill be enforcedthrough
theintegratedapproachto be developedthroughtheVEL Framework.

As notedearlierthedevelopmentofthe Certificateof WorkplaceSkills hasprovedto
be a very successfulprogramin the developmentof accessfor a muchbroaderrange
of studentsto VIS programs. It is anticipatedthat a broadeningof the rangeof
preparatoryprogramsintendedto addressspecific areasofneedandan emphasison
employabilityskills will enablestudentsto meetthesuitability criteriathat individual
VIS programshavesetthroughtheirmanagementcommittees.

Schoolssectorsare engagedin ongoingwork in this areaof addressingaccessand
equity needs. A range of these programshave been reportedupon nationally
including those currently included as best practice examples on the Stepping
Forward: Sharing What Works “Snapshots” website:
http://www.curriculum.edu.au/mceetya!stepDing/casestudies/casestudy.htm

Under its Guaranteeing Futures policy the State Government is currently
implementinga programto appointfive Youth LearningOfficers (YLOs) anda team
leaderto work throughtheOffice ofPostCompulsoryEducationandTraining. They
will workon anout-reachbasiswith youngpeoplein schoolsandexistingservicesin
colleges, the Institute of TAFE Tasmania,VIS Rural Retention Development
Officers,governmentagenciesandmostimportantly, local enterprisesandcommunity
groups. The YLOs will work with young peoplein schools and their community
networksin rural andisolatedlocationsto:

• engagewith teachers,parentsand studentsto identify studentsat risk of
abandoningeducationandtraining,especiallyin Year 10;

• develop individual action plans for eachpotential early school leaver to
identify theirlong-termgoalsandaspirations;

• brokerrelevantprogramsthatareflexibleandembracecollege,part-timework
in apprenticeships,TAFE training or other training providers to meet the
individual choicesofstudents;and

• work with existing studentsupportservicesto monitor andprovidepractical
help to younglearnersastheypursuetheiractionplans.



Appendix A

Departmentof Education Workplace Learning Support Unit

Background:

TheDepartmentof Educationdeliversarangeofprogramsthatprovidestudentswith
experiencein the work place. Theseprogramsvary in their goals and format,
providing:

• Structuredworkplacelearning(supportingVET programs);
• Mentoring (inspiring students who might otherwise discontinue their

education);
• Industryandworkplaceculturalawareness(to assistwith careerchoice);
• Knowledgeandskills neededto makethetransitionfrom schoolto work; and
• Communityandindustryinvolvementwith influencingthenextgenerationof

employees/communityvolunteers.

The Departmentprovidesguidelines,risk managementadvice, insuranceandpolicy
adviceto assist school-basedco-ordinatorsof workplacelearning programs. The
Departmentalso receivesfeedbackandinput from industryand otherpartiesthathave
aninterestin theseprograms. The focusofthe Departmentis programdeliveryof a
high quality, consistentstandardthatinforms all partiesoftheirrights, responsibilities
and expectationswhile atthesametime limiting therisk to all parties.

Current Participation Status

VET programscontinueto achievea steadygrowthin participationwithout causinga
decreasein otherprograms. However,placementsarenot availablefor all industry
areassuchasmultimedia.

Mentoringprogramssuchasthe Department’sMARSSS program,which seeksthe
retentionof at risk studentswithin the educationalsystem,are growing rapidly in
popularitydueto theirsuccess.

Therehasbeena declinein the numberof schoolsreportinginvolvement in work
experienceprograms,but the numbersof studentsoverall remainssteady. Some
schoolsarenow preferringto offer work experienceonly wherea studentor parent
makesaspecificrequestfor this activity: it is demanddriven.

Therehasbeenan increasein specialisedprograms,particularlyin rural andremote
areaswhereschoolsfeela needto adapta programto theparticularindustryneedsin
theirareaandtheirown timetable/resourcingconstraints.



Appendix A

GenderEquity

Evidencesuggeststhat genderpreferencestill exists for traditional industrieswith
almostnegligiblemaleparticipationin childcareat 3.1%and femaleparticipationin
engineering0%andautomotive8%.

Percentageof studentsidentifying as aboriginal

Work ExperienceYrs 9/10 3.4%
Work ExperienceYrs 11/12 1.7%
MARSSS 9.2%
AlternativeEducation 21.0%
Tutor Support 3.4%
Other 0.8%
VET programs 3.0%

Percentageof studentsidentifying as having disabifities

Work ExperienceYrs 9/10 0.4%
Work ExperienceYrs 11/12 8.7%
MARSSS 0.3%
AlternativeEducation 3.5%
TutorSupport 2.6%
Other 0.4%
VET programs 3.3%

Conclusion

Despitecontinuinganecdotalreportsof decliningemployerinterestandparticipation
in workplacelearningthe evidencesuggeststhat opportunitiesfor studentsto obtain
experiencein theworkplacecontinueto grow.


